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To those that cherish the printed word and have no fear of it

ABSTRACT

Censorship of school books and other materials has long been an issue in the
United States. North Dakota has not been exempt from censorship, and the public schools
in Drake, Minot, and Napoleon all experienced censorship battles.
This study examined the extent of censorship in North Dakota public high schools
and determined what policies are used to handle challenges to textbooks and supplemental
reading materials. A model policy for reconsideration of educational materials is
recommended.
This study focuses on academic freedom, challenges to textbooks, library books,
and other materials, humanistic education, the new age movement, reconsideration policies,
secular humanism, and self-censorship. It contains a portrait of the censor from the
"Right" and the "Left," giving motives for censorship, statistics on the frequency, and
reasons for the changes. This study provides advice for educators on how to prepare for
and deal with censorship.
This study contains interviews with a North Dakota librarian, superintendent, an
English teacher, and the publisher of a small town newspaper. The survey asked
superintendents, high school principals, librarians, and English teachers in the nine largest
school districts and a random sample of the same individuals in the remaining districts to
provide information on censorship activities from 1989-1994.
This contains information about censorship activities that took place in the North
Dakota school districts of Drake, Minot, and Napoleon. These stories were collected from
newspaper articles, letters to the editor, editorials, interviews, personal communications,
IX

and school board minutes. There are three case studies for those interested in the history of
journalism. Examples of the results of censorship in the three North Dakota cities are the
firing of a teacher and the burning of Kurt Vonnegut's Slaughterhouse Five, ongoing
insults between citizens in letters to the editor, and the removal of Newsweek magazine.
Supplemental English books are most likely to be challenged in North Dakota and
parents are responsible for a majority of the challenges. "Vulgar, obscene, and
inappropriate language" is the reason cited most often for the challenges. The largest
school districts are more likely than the selected smaller districts to have policies in place to
address challenges and teachers are the most likely to exercise self-censorship in North
Dakota. This study contains recommendations for policy development and further study.

x

CHAPTER I
INTRODUCTION
The writers of fiction and other types of literary works often have been viewed with
suspicion. Throughout recorded history, those who had the courage to write often saw
their works censored and even burned (Jenkinson, 1985). Plato was one of the earliest
self-proclaimed censors. Distrusting writers of fiction and poetry, he suggested in The
Republic that there be censorship of the writers of fiction. Plato said, "we must stop such
tales. . . .we are to determine which are to be told and which are not" (Plato, 429-347
B.C., p. 62). That advice has been heeded by rulers throughout history and has resulted in
the burning of many great works of philosophy, science, history, and literature. These
acts have been the ultimate limitation on academic freedom.
The concept of academic freedom was introduced in the United States in the 19th
century by scholars upon their return from studying at the German research universities
where the freedom to learn (Lernfreiheit) and the freedom to teach (Lehrfreiheit) were
piacticed. The German concept of academic freedom was a classical theory, stating that
professors shorld have the right to teach, conduct research, and publish their research
without interference and that students should have the corresponding right to study and to
learn (Pincoffs, 1972). Hofstadter and Metzger (1955) stated that to the German mind, if
either freedom of learning or freedom of teaching were lacking, that institution, no matter
how richly endowed, no matter how numerous its students, no matter how imposing its
buildings, was not a university. The chief German contribution to the American concept of
academic freedom was the assumption that academic freedom, like academic searching,
d fined the true university. Among the first to advocate intellectual freedom in the United
1
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States was Thomas Jefferson. He explained that his University of Virginia was based on
the "illimitable freedom of the human mind" (jefferson, 1820). The freedom to learn and
the freedom to teach became fundamental to the United States colleges struggling to survive
while promoting academic endeavors (Hofstadter & Metzger, 1955).
The German influence on academic freedom in American universities was direct,
but Jefferson and others ensured that the ideals of the new democracy defined academic
freedom:
The American conception of academic freedom was no litoral translation of the
German. The idea had changed its color, its arguments, and its qualifications in the
process of domestication. All the peculiarities of the American university —its
inclusion of a college, its eclectic purposes, its close ties to the community —and all
the peculiarities of American culture ~ its constitutional provision for free speech,
its empiricist traditions, its abundant pragmatic spirit —contributed to a theory of
academic freedom that was characteristically American. (Hofstadter & Metzger,
1955, p. 397)
In their attempt to move higher education in the United States beyond parochial
interests, many early college presidents promoted academic freedom. In his 1869
inaugural address at Harvard University, Charles W. Eliot spoke of the importance of
academic freedom:
A university must be indigenous; it must be rich; and above all, it must be free.
The winnowing breeze of freedom must blow through all its chambers. It takes a
hurricane to blow wheat away. An atmosphere of intellectual freedom is the native
air of literature and science. This university aspires to serve the nation by training
men to intellectual honesty and independence of mind. The Corporation demands
of all its teachers that they be grave, reverent and high-minded; but it leaves them,
like their pupils, free. (Hofstadter & Metzger, 1955, p. 394)
Daniel Coit Gilman and other high-p»aced f igures in the academic world also lent their
support to the idea of academic freedom. At his inauguration as president of Johns
Hopkins University in 1876, Gilman asserted that freedom for teachers and students was
essential to a true university. However, a gap existed between voiced support for academic
freedom and its implementation. For example, shortly after his inaugural address, Eliot
insisted that a Harvard professor either omit from his book a doctrine offensive to Boston
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businessmen or erase any reference to his Harvard connection from the title page. Despite
Eliot's order,the professor did not change the title page (Hofstadter & Metzger, 1955).
American university professors and administrators disassociated the freedom of the
teacher from the freedom of the student until Eliot's 1907 Phi Beta Kappa address.
Speaking about academic freedom, the Harvard president stated the following:
|T]he student's freedom to choose his studies, to refuse to attend chapel, to
compete on even terms for scholarships, and to choose his own friends, as well as
the professor's freedom to teach in the manner most congenial to him, to be free
from harassing routines, to enjoy a secure tenure, and to receive a fixed salary and
a retirement allowance [all fall under the heading of academic freedom].
(Hofstadter & Metzger, 1955, p. 398).
The Germans believed that it was the professor's charge to convince students or to
win them over to a personal system and philosophical views. The proper stance of
American professors was thought to be one of neutrality on controversial issues and silence
on substantive issues that lay outside the scope of their competence. Eliot stated that
"philosophical subjects should never be taught with authority" (Hofstadter & Metzger,
1955, p. 400).
From the beginning of higher education in the United States, continued efforts to
limit academic freedom of university professors has caused a great deal of anxiety among
them. At various times, groups of professors tried to unite to deal with efforts to limit
academic freedom, but not until the establishment of the American Association of
University Professors (AAUP) was there any serious effort:
The establishment of the American Association of University Professors in 1915 is
significant both as a culmination and as a beginning. It was the culmination of
tendencies toward professorial self-consciousness that had been operating for many
decades. It was the beginning of an era in which the principles of academic
freedom were codified, and in which violations to academic freedom were
systematically investigated and penalized. (Hofstadter & Metzger, 1955, p. 468)
In time, academic freedom became an important issue to public school teachers as
well as college professors, but its application was different in the two institutions because
of the difference between the mission of higher education and that of public schools. In
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higher education, professors have long had the right to use materials and methods of their
choosing as they are charged with discovering truth and encouraging students to discover
truth. In contrast, public school teachers are responsible for transmitting knowledge to the
nation's children while preparing them to live in a democratic society. Reichman (1993)
said that academic freedom is generally understood to guarantee the teacher's right to teach
and to select classroom materials and the librarian's right to build an appropriate collection,
according to established policies and procedures, without external interference. Yet,
O'Neil (n. d.) stated, "Even the most ardent teacher-rights proponent would probably agree
that elementary and secondary school instructors are not exactly like university professors,
and that some dimensions of academic freedom diminish as one moves from graduate
school to the younger grades" (p. 14). Other differences between public schools and
institutions of higher education also exist:
The students of colleges and universities are legally adults and responsible for
distilling the information they glean from their education into their own definition of
tru th .. . . College students are voluntarily attending classes, choosing courses of
study, conducting research, analyzing ideas, and applying concepts to their lives.
The students of elementary and secondary schools are minors, and parents and
teachers are responsible for instructing them in the theoretical and practical
knowledge they will need to become productive citizens of a democratic society.
Under compulsory education laws, public school children become a captive
audience with few choices in courses, teachers, or activities. The nation's school
children, still in their formative, impressionable years, cannot be expected to
discern truth from opinion or fact from prejudice. Therefore, public school
personnel establish curricula to ensure that accepted theories and concepts are being
taught in the nation's schools and children are not being proselyted or indoctrinated
in ideas antithetical to the interests of society. (Thomas & Wasden, 1988, p. 2)
Because of these differences, public school teachers are more restricted than are
college professors in their choice and use of instructional methods and materials.
However, the education of public school students is dependent upon the judgments of
professionals in education, and a teaching certificate indicates that its holder is
knowledgeable in certain subjects at certain grade levels. Exercising their academic
freedom, public school teachers should be involved in, if not entirely responsible for, the
selection of textbooks, readings, and instructional methods for their classrooms (Thomas
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& Wasden, 1988). School libraries should provide information on all points of view. If
library books are purchased solely according to the majority vote of a community, then
students grow up pathetically ignorant in a good many vital areas (Hentoff, 1992). In
Parducci v. Rutland (1970), Judge Johnson said that the Supreme Court has frequently
emphasized that the right to teach, to inquire, to evaluate, and to study is basic to a
democratic society.
However, s ate legislatures, school boards, parents, special interest groups, and
even school administrators have not always wanted teachers to exercise their academic
freedom. State legislatures have passed statutes banning the teaching of evolution
(Epperson v. Arkansas. 1968), school boards have pulled books off library shelves (Board
of Education. Island Trees v. Pico, 1982), parents have wanted reading series banned
(Mozert v. Hawkins County. 1987), special interest groups have tried to ban specific
books from use ("Parents Axe," October, 4, 1989, p. 6), and school administrators have
suspended teachers for using supplemental readings (Keefe v. Geanakos. 1969).
With all of these challenges to a teacher's academic freedom, some teachers fear to
exercise their rights, especially when national crises arise. Debates about academic
freedom become more heated when a country's security is threatened:
Freedom and fear are rather strange bedfellows. A study of the history of the idea
of academic freedom for public school teachers from 1930 to 1960, however,
reveals an intimate relationship between the two. During this period, over twelve
hundred articles dealing with various aspects of the concept of public school
teachers' academic freedom appeared in educational, legal, and popular journals.
An analysis of these articles discloses [that] the academic freedom dialogue
reflected the fears emerging from successive crises in American society. (Violas,
1971, p. 70)
Violas continued by saying that several critical events took place during this period,
including the Great Depression, World War II, and the Cold War. The trauma which
dominated each of these events gave rise to social fears. Because the school has long been
viewed as a vehicle to alleviate social problems, the fears arising from these problems had
an important impact on academic freedom.
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The right of public school teachers to raise controversial issues and to use
controversial teaching methods has usually been upheld by the courts. Academic freedom
gives teachers the right to discuss controversial topics and to use materials and methods of
educational value. In recognizing the vulnerability of teachers to pressures from within and
without the school system, the courts have delivered several opinions in defense of
academic freedom In Kevishian v. Board of Regents (1967), for example, Supreme
Court Justice Brennen observed the following:
Our nation is deeply committed to safeguarding academic freedom, which is of
transcendent value to all of us and not merely to the teachers concerned. That
freedom s therefore a special concern of the First Amendment, which does not
tolerate laws that cast a pall of orthodoxy over the classroom.
The classroom is peculiarly the marketplace of ideas, (p. 683)
The court expects public school teachers to use good judgment in their asssigning
of readings and materials. Through case law, the courts have developed criteria for
determining the appropriateness of assignments and materials. The court's decision in
Parducci v, Rutland (1970) demonstrated that a teacher's use of controversial material or
language will be protected by the First Amendment as long as the following are
demonstrated:
1) The assignment has a serious educational purpose and is relevant to the subject
being taught.
2) The assignment is appropriate to the maturity and background of students.
3) The assignment does not disrupt school discipline, (pp. 352-353)
Censorship of school books and materials has always been a problem for public
schools. The American Library Association (ALA) (1992) defined censorship as "the
deletion or excision of parts of published materials and the efforts to ban, prohibit,
suppress, proscribe, remove, label, or restrict materials" (p. xtv). Reichman (1993)
defined censorship as the "removal, suppression, or restricted circulation of literary,
artistic, or educational materials . . . of images, ideas, and information . . . on the grounds
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that these are morally or otherwise objectionable in light of standards applied by the
censor" and "the calling into question [of] the processes by which instructional and library
materials are selected and the demanding of a special or expanded role by individuals or
groups" (p. 2). Rich (1987) defined censorship as "the deliberate attempt to exclude
materials that may damage the young, harm society, or offend the censor" (p. 445).
According to the National Council of Teachers of English (NCTE) (1982), there are
many forms of censorship, some of which are deliberate exclusion of certain books (a
librarian who refrains from purchasing books which have been frequently challenged),
suppression of materials as a result of community pressure (a librarian who removes
certain books from the shelves because of complaints from community members), and
special interest group influence on textbook companies (groups with the power to persuade
companies to include or exclude topics or the contributions of groups or individuals when
textbooks are compiled). As defined, there are many forms of censorship and many
groups and individuals seeking to censor. Censors sometimes turn to the judicial system to
achieve their goals through injunction or litigation. They often use the public media,
including newspapers, television, and radio, to gain support for their issues.
Many more censorship cases get settled out of court than actually reach trial. North
Dakota has never had a censorship case go to court but has had many debated thoroughly
in the public press.
Censorship of public school materials and methods comes from many individuals
and groups from a wide range of philosophies and ideologies. The two dominant forms of
public school censorship are conservative censorship and liberal censorship (Rich, 1987).
Delfattore (1992) contended that two major groups qualify as textbook censors:
fundamentalists (conservatives) and politically correct extremists (liberals). "Campaigns to
purge school libraries, for example, have been conducted by feminists as well as by Phyllis
Schlafly" (Hentoff, 1983, p. 42). Hentoff wrote that the religious editor of The Baltimore
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Sun, Frank P. L. Somerville, reported that the October 4, 1981, burning of hundreds of
years of Jewish, Christian, Islamic, and Hindu writings was done because the books were
considered "sexist." The proponents of this action, members of the First Unitarian Church
in Baltimore, Maryland, called the burning "symbolic." Somerville stated that the burning
of 34 copies of Kurt Vonnegut's Slaughterhouse Five in the school furnace of Drake,
North Dakota, was symbolic, too. The individuals involved in both of these examples of
censorship showed a lack of faith in the free exchange of ideas and demonstrated this belief
by burning books and materials containing ideas they did not like (Hentoff, 1983).
Rich (1987) stated that liberal censorship refers to the actions of minority groups to
censor or remove materials that they believe contain prejudicial stereotypes or that place
their group in a degrading position. Some African-Americans have been offended by
words such as "nigger" or stereotypes of their race in books such as Adventures o f
Huckleberry Finn. Some Jews have objected to the character of Fagin in Oliver Twist.
Some feminists have sought to eliminate stereotypes of women in reading texts and other
materials. "These groups believe it necessary to take action against classroom and library
materials that reinforce stereotypes and perpetuate injustice" (Rich, 1987, p. 445). Other
groups have sought to remove from texts and other materials references to Christianity and
other religious underpinnings, including the effects of such faiths on life today (Rich,
1987).
Rich (1987) stated that some conservative censorship groups combat forms of
immorality they consider harmful to society. Such groups believe that society will fail if a
common morality or a fundamental agreement on good and evil is not observed, and so
they seek to impose their views on society. In essence, some groups wish for America and
America's public schools to turn back the clock, to return to life as it once was. Reichman
(1993) stated, "Some even charge that public education has come to promote its own
religious doctrines —so-called secular humanism or, more commonly in recent years, New
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Age and Satanism" (pp. 1-2). Marrs (1987) stated that some seek to rid the public school
system of all materials, themes, and activities that they consider "godless" or that promote
faith in man instead of faith in God. In addition, some groups fight any text or material
which they believe promotes a one-world government or religion. They battle the teaching
of such themes or ideas as evolution, self-esteem, situational ethics, sex education, critical
thinking, values clarification, freedom to read, internationalism, and socialism, believing
that secular humanism and now the New Age have destroyed the public schools (Marrs,
1987). Reichman (1993) reported, "Some groups trying to remove instructional or library
materials from public schools have cited the following practices and content as examples of
secular humanist or New Age indoctrination: drug education, death education, values
clarification, global education, the study of socialism, the theory of evolution, depictions of
women as professionals, and the look-say method of teaching reading" (p. 47).
In summary, censors show a lack of faith in the free exchange of ideas. "They
now know that the way to handle ideas they don't like is to set them on fire" (Hentoff,
1983, p. 42). They use the tactics of censorship in their attempts to remove ideas they
dislike from educational materials and methods or to impose their beliefs on students
through educational textbooks and other reading materials. They are simply saying, "No,
you cannot read that magazine or book or see that film or videotape —because I don't like
it" (Reichman, 1993, p. 2).
Need for the Study
Formal and informal challenges to educational textbooks and other reading
materials have long been an issue for educators across the United States. Educators in
North Dakota have not been exempt from these challenges as evidenced by the book
burning in Drake, North Dakota, in 1974 (Burress, 1989). North Dakota educators must
become aware of the types of challenges to educational textbooks and supplemental reading
materials in order to make sound decisions regarding the textbooks and supplemental
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reading materials they use and to prepare for challenges. This study provides this
information.
It is unknown how many formal and informal challenges to textbooks and
supplemental reading materials have been made in North Dakota schools. The media report
formal as well as many informal challenges, which may bias the public. No study to date
has been done to report base data about the number and nature of formal and informal
challenges to textbooks and supplemental reading materials in North Dakota high schools.
North Dakota teachers need this study so they can become informed about the
censorship and challenge activities that have taken place both nationwide and within North
Dakota. They need to be aware of ways to prepare for censorship attempts and challenges
to textbooks and supplemental reading materials and how to handle them once they arise.
This knowledge will assist them in exercising their academic freedom in their selection of
textbooks and supplemental reading materials.
North Dakota school administrators and school boards need knowledge about
challenges to academic freedom as decisions about textbooks and supplemental reading
materials ultimately are made by the board members upon the recommendation of
administrators. This study provides school board members and administrators with both
the rationale for having established policies and procedures in place and also a model policy
and procedures for handling challenges to textbooks and supplemental reading materials.
Parents have become more and more involved in the education of their children and
the content of the curriculum. Increasingly, this greater involvement by parents has
resulted in heated battles over selection and reconsideration of educational textbooks and
supplemental reading materials. Reichman (1993) stated that "objections made by parents
and others to school classroom and library materials must be seen as an important and
valuable part of the democratic and educational process" and that "educators need to recall
that these groups act within their rights when they seek to participate in school government
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and in the debate over educational policy" (pp. 5, 1 ■>). Parents need this study to help them
understand the appropriate channels and process'

for challenging educational

textbooks and supplemental reading materials and how to become involved in the selection
and reconsideration processes.
There are many forms of censorship and numerous groups that seek to censor the
textbooks and other reading materials used in public schools. Public school teachers,
administrators, and school board members need to be aware of the issues surrounding
censorship and to be aware of appropriate ways to handle censorship and challenges to
educational textbooks and supplemental reading materials. This study provides an example
of a model policy and proper proc

ures to deal with challenges to public school textbooks

and supplemental reading materials. The key to handling challenges successfully is for
public school educators to be knowledgeable about complaint procedures and their
implementation.
Purpose of the Study
The puipose of this study was to examine the extent of censorship in North Dakota
public high schools and to determine what policies and procedures are used by North
Dakota high schools to handle challenges to educational textbooks and supplemental
reading materials. A model policy and procedures for use in North Dakota school districts
are recommended.
Research Questions
The following research questions guided this study:
1) What types of textbooks and supplemental books were challenged from 1989
and 1994 in North Dakota high schools?
2) What groups or individuals challenged textbooks and supplemental books from
1989 and 1994 in North Dakota high schools?
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3) What were the reasons for the challenges made to educational textbooks and
supplemental books from 1989 and 1994 in North Dakota high schools?
4) What types of self-censorship of textbooks and supplemental books took place
from 1989 and 1994 in North Dakota high schools?
5) What policies, related forms, and procedures are used by North Dakota school
districts to respond to challenges to textbooks and supplemental books?
6) What are model policies, related forms, and procedures to address challenges to
textbooks and supplemental books in North Dakota school districts?
Delimitations
The following delimitations apply to this study:
1) This study deals with censorship of textbooks and supplemental books in only
public high schools (grades 9-12), not in elementary schools, junior high schools, middle
schools, higher education institutions, or private schools.
2) This study includes only the nine largest school districts within North Dakota
and a random sample of the remaining districts. Size is determined by the number of
students scrolled in the district
3) This study includes information gathered from only the superintendent and a
sample of high school principals, high school English teachers, and high school librarians
of the selected school districts.
4) This study is delimited to the censorship of textbooks and supplemental books
only for the five-year period from 1989 to 1994.
5) This study deals with censorship of written materials including textbooks and
supplemental books. It does not deal with censorship of library books (except as reported
by respondents as "Other"), instructional methods, (e.g., role-playing), educational
philosophies (e.g., outcome-based education), or extra-curricular activities (e.g., school
plays).
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Assumptions
This study is based on the following assumptions:
1) Teachers are professionals and should be allowed to choose textbooks and
supplemental books within general guidelines established by the state or local education
boards.
2) Students in public schools need exposure to a wide range of ideas.
3) Parents do have a say in the education of their children and should be allowed to
challenge textbooks and supplemental books by following established policies and
procedures.
4) Most school districts in North Dakota will face challenges to textbooks and
supplemental books, but many do not have policies and procedures in place.
5) The nine largest (based on enrollment) school districts in North Dakota are more
likely to have policies in place for handling challenges to educational textbooks and
supplemental books than are the smaller districts.
6) The participants responded to the survey in an accurate, honest, and thorough
manner.
7) The individuals to whom the surveys were addressed were in positions to know
of challenges to textbooks and supplemental books within their districts. If they did not, it
was assumed that they then asked for assistance from someone who was aware of such
challenges within their district or someone with the necessarv years of experience within
the district.
8) One cannot assume content reliability or validity, even though the survey
addressed the research questions.
Definitions
For the purpose of this study, the following definitions are important:
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Academic Freedom: The right to teach, to inquire, to evaluate, and to study (Parducci v.
Rudland. 1970). The protection from clear interference with the expression of
controversial ideas and opinions (Zirkel, 1991). Liberty to teach and pursue
knowledge and to discuss it openly without restriction or interference (The New
American Heritage College Dictionary, 1993).
Book-Banning: The removal of textbooks or other reading materials from public school
libraries or classrooms in an attempt to control what students learn (Noble, 1990).
Censorship: The removal, suppression, or restricted circulation of literary, artistic, or
educational materials —of images, ideas, and information —on the grounds that
these are morally or otherwise objectionable in light of standards applied by the
censor and the calling into question of the processes by which instructional and
library materials are selected and the demanding of a special or expanded role by
individuals or groups (Reichman, 1993). The deletion or excision of parts of
published materials and the efforts to ban, prohibit, suppress, proscribe, remove,
label, or restrict materials (American Library Association, 1992). The deliberate
attempt to exclude materials that may damage the young, harm society, or offend
the censor (Rich, 1987).
Challenge: A demand for explanation or justification; a calling into question (The New
American Heritage College Dictionary, 1993). A complaint or expression of
concern because of partisan or doctrinal disapproval (American Library
Association, 1992).
Educational Textbooks and Supplemental Books: Textbooks and other supplemental
books assigned by teachers in public school classrooms.
Formal Challenge: A complaint Tiled by an individual or group in writing to appropriate
school personnel or a complaint filed according to established policy and
procedures.
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High Schools: Public institutions where students in grades 9-12 are educated.
Humanism: A philosophy of service for the greater good of all humanity in this natural
world and advocating the methods of reason, science, and democracy (Lamont,
1990). This philosophy holds two basic principles: First, there is a rejection of
any supernatural conception of the universe and a denial that man has a privileged
place within nature. Second, there is an affirmation that ethical values are human
and have no meaning independent of human experience; thus humanism is an
ethical philosophy in which man is central (Kurtz, 1969).
Humanistic Education: The essential thrust of humanistic education is to train students how
to make moral and ethical decisions deemed appropriate by the tenets of humanism
(McGraw, 1976).
Informal Challenge: A complaint by an individual or group not made in writing to
appropriate school personnel or a complaint not filed according to established
policy and procedures. Such a complaint could be made through a telephone call or
visit to a school librarian, teacher, administrator or various media.
New Age Movement: An international social movement which emerged in Western society
in the late 1960s. In the 1990s, the movement has become an important new force
in the development of the ever-changing Western culture. Its followers have either
experienced or are diligently seeking a profound personal transformation from an
old, unacceptable life to a new, exciting future (Melton et al., 1991).
Reconsideration Policies/Procedures: Policies and related forms developed for the purpose
of bringing requests to reconsider textbooks and other supplemental materials
before a committee representing the school and community (National Coalition
Against Censorship, 1984).
Secular Humanism: An outlook or a philosophy that advocates human rather than religious
values (The New American Heritage College Dictionary, 1993).
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Selection Policies/Procedures: Documents which detail the steps to be taken and the
individuals responsible for the ongoing selection of curriculum materials in
public schools.
Self-Censorship: Deliberate exclusion by educators or librarians of certain reading
materials. (National Council of Teachers of English, 1978).
Textbook: A book used in the study of a subject: one containing a presentation of the
principles of a subject (The New American Heritage College Dictionary, 1993).
Organization of the Study
The background for the study is in Chapter I. In addition, the need and purpose for
the study as well as the research questions are included in this chapter. The delimitations
of the study and assumptions upon which the study is based are also in Chapter I.
Definitions of pertinent terms conclude the chapter.
Chapter II includes a literature review. This review includes the issues of
censorship of public school materials throughout the United States. This review was
collected from other research studies, expert opinions, journal articles, newspaper articles,
and books on censorship and academic freedom.
Chapter III describes the methodology used in this study. The selection of the
participants in the survey is explained. How the survey was developed, how the data were
collected, and how the data were analyzed are also described.
Chapter IV presents information about censorship activities that have taken place in
the North Dakota school districts of Drake, Napoleon, and Minot. These stories were
collected from newspaper articles, newspaper advertisments, letters to the editor, editorials,
interviews, personal communications, and school board minutes.
Chapter V reports the findings of the survey. It provides a visual and narrative
presentation of the data collected through the survey.
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Chapter VI includes the summary and discussion of the findings, and conclusions
based upon the data. Recommendations for policy and procedure development regarding
the selection and reconsideration of educational textbook and supplemental books for North
Dakota school districts are also provided in Chapter VI.

CHAPTER II
A REVIEW OF THE LITERATURE
The purpose of this chapter is to review censorship and challenge activities in the
public schools across the United States. This chapter illuminates the problem of
censorship, describing the issues of censorship of public school textbooks and
supplemental readings. Included will be expert opinions from the American Library
Association, the National Council of Teachers of English, and other individuals and groups
which generally fall into two categories: "right wing conservatives and left wing liberals"
(American Library Association, 1992, p. xi). This information was procured from books,
magazines and journals, position papers and guidelines of organizations involved, and
newspaper accounts of challenge and censorship activities.
Book Censorship and Challenges in Public Schools
There have been many changes in the American society in the years since schooling
became compulsory. These changes have resulted in a constantly changing mission for the
public schools, creating a dilemma for educators. O'Neil (1981) wrote about a dilemma
faced by the public schools:
It is not simply that the range of offerings has become broader in recent years, but
that more communities now demand that the schools offer instruction in the very
areas that are most sensitive and most divisive. The schools are damned if they do
and damned if they don't; when a community wants teaching about sex, or race
relations, or consumer behavior, it can generally force the schools to comply. Yet
the very response to these pressures may open a whole new range of problems
which were unknown in times of simpler curricula, (p. 24)
Partly in response to the changes in the public school curriculum, many individuals
and groups have sought to modify or eliminate certain books and other materials.
Reichman (1993) stated that regardless of the censor's motives, the attempt to suppress
18
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educational materials "may also stem from a confused understanding of the purposes of
schooling" (Reichman, p. 17). Reichman continued by stating the following about the
censor
The censor may recognize the central importance of education in our society. But
the censor may fail to see that schools fulfill their obligations to a diverse
community by teaching students to tolerate, understand, and appreciate diversity.
Would-be censors may think that it is the purpose of the schools to support certain
values or causes, which are, of course, their values and their causes. Moreover,
they tend to believe that those values and causes are best promoted by denying a
forum to competing values and causes, (p. 17)
Oboler (1974) provided a portrait of the censor:
There he stands —the Eternal Censor, the true believer in the Everlasting Nay. He
is proud of his calling, and willing, fanatically, to give up a great deal (sometimes
even his life) to keep the Bad from affecting the Good. He knows intuitively what
is evil, and he needs no legalistic definitions to clarify his thinking. Only he, the
Censor, among all men, unerringly can tell the obscene and the pornographic and
the scatological and the blasphemous and the subversive from what is good,
without more than a moment's consideration. His mind has a built-in dowsing rod
for all the words of sin, and his divination of where the dirtiest of dirt can be found
is never less than accurate.. . .The censor knows that there is almost a din ct
correlation between practically anything called "literature" and just plain filth particularly today.. . .One cardinal tenet of the Censor is that, of all bad things, sex
is the w orst And the Censor is on intimate terms with the truth about sex —the
ultimate truth that is too truthful for the mass of m en ... .Who is the Censor?
He is Cato, and St. Paul, and St. Augustine, and Pope Paul IV, and Martin
Luther. He is Savonarola, and Torquemada, and Calvin, and Cromwell. He is
Cotton Mather, Thomas Bowdler, Lord Campbell, Chief Justice Cockbum,
Anthony Comstock, John S. Sumner, Senator Reed Smoot, Joseph Stalin, Charles
de Gaulle, Postmaster General Arthur Summerfield, Congressman E. C. Gathings,
Senator Everett Dirksen, Senator McClellan, and President Richard Nixon. He is,
indeed, not always "he." The Censor is Queen Victoria, Carry Nation,
Congresswoman Kathryn Granahan. He is Catholic, Jewish, Protestant. He is
Mormon, Christian Scientist, Seventh Day Adventist, Dowieite, Owenite. He is
deistic and atheistic and agnostic. He is English and Irish and French and Scottish
and Italian and German and Russian and Chinese and American. At various times
he has worn skins, and armor, and monk's robes, and a tuxedo, and a suit "right
off the rack." He is Everyman, sometime, everywhere —and, to some extent
always, he is the man or woman in your mirror! (pp. 223-224)
There are probably as many motives for censorship as there are censors.
Reichman (1993) staled that motives for censorship can generally be grouped into four
categories:
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Family values: A would-be censor may feel threatened by changes in accepted and
traditional ways of life. Changes in attitudes toward the family and related customs
are naturally reflected in library and classroom materials. Explicitly sexual works in
particular are often viewed a s .. .causes of repeated deviation from older norms.
Some censors want to protect children from exposure to works dealing frankly with
sexual topics and themes because these are perceived as a challenge to their values.
Political views: Changes in political life can be equally threatening. The censor may
view a work that is thought to advocate radical change as subversive or "unAmerican." If such works also contain less than polite language, it will not be
difficult for the censor to mount an attack on the grounds of obscenity in addition to
and sometimes in order to disguise —objections on forthrightly political grounds.
Religion: A potential censor may view explicitly sexual works and politically or
socially unorthodox ideas as attacks on religious faith. Materials deemed damaging
to religious beliefs cause concern about a society many see as growing increasingly
hostile to religious training and buttress fears about society's steady disintegration.
Minority Rights: Not all would-be censors seek to preserve traditional values. The
conservative censor has been joined by groups that want their own special group
values recognized. For example, ethnic minorities and women struggling against
long-established stereotypes may want to reject materials that challenge their cause.
And these groups, too, may use the devices of censorship. Well-meaning efforts to
impose on educational materials new orthodoxies of what some have termed
"political correctness" verge on censorship when they, too, seek to limit rather than
expand the educational horizon.
The motives often merge, both in outward appearance and in 'he censor's mind.
Underlying each is often a profound fear and distrust of pluralism, and an
unexpressed (even unrecognized) desire to homogenize society to make others more
like the censor (or, more accurately, like the censor's self-image), (p. 16)
Much evidence suggests a steady increase in censorship pressures on the literary
materials in the public schools since 1950 (Burress, 1989). Lee Burress was a professor at
the University of Wisconsin, Stevers Point. He did four surveys of public schools in
Wisconsin, sponsored by the Wisconsin Council of Teachers of English. Burress'
surveys showed that in 1966, 20% of respondents reported that someone had objected to a
book or other learning material; in 1973, 28% of respondents reported an objection; in
1977,30% of respondents reported an objection; and in 1982, 34% of respondents
reported an objection (Burress, p. 50).
Reichman (1993) stated that a 1986 report prepared by the United Sluice National
Commission on Libraries and Information Science reached the following conclusions:
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After a decrease between 1975 and 1979, attempts to remove, restrict, or alter
public school library materials increased dramatically, reaching a peak in 1982.
Since 1983, the numbers have remained roughly constant, although at a level higher
than at any time since 1975. (p. 9)
In the Newsletter on Intellectual Freedom, the ALA reported that the number of
challenges continues to rise each year. The number of challenges reported to their Office
for Intellectual Freedom was 514 in 1991, 651 in 1992,697 in 1993, and 760 in 1994
("Daddy's Roommate," 1995, p. 36). Among the books reported to have been challenged
in 1993 were three books by Alvin Schwartz. The books, Scary Stories to Tell in the Dark
and its two sequels, were said to contain elements of the occult. Books challenged for
being offensive to African-Americans or Native Americans included Tom Sawyer by Mark
Twain and Little House on the Prairie by Laura Ingalls Wilder. Other books challenged
included Catcher in the Rye by J. D. Salinger, Romeo and Juliet by William Shakespeare,
and the Bible ("When Parents Object," 1995, p. 1).
The Newsletter on Intellectual Freedom also noted that People for the American
Way (PAW) reported that in 1994 the states with the highest number of incidents of
censorship in schools were California (44), Texas (28), Pennsylvania (27), Oregon (23),
and Georgia, Ohio, and Washington, each with 20 incidents. Only o
the District of Columbia registered no incidents. Thr^

,mie, Hawaii, and

tutes, Nebraska. New Mexico, and

South Dakota, had just one incident, and fU c others reported only two incidents ("School
Censorship," 1995, p. 179).
Elliot Mincberg, legal director of People for the American Way, stated that more
books were banned from public school libraries and classrooms in 1994 than in previous
years, although the number of attempts to remove controversial materials fell. "The attacks
are bolder, broader and more organized than ever before," said Mincberg ("Group Says,"
August 31, 1995, p. 4). In 1996, PAW documented 338 attempts to remove or restrict
access to a book in school libraries, 50% of which were successful. In 1993, 375
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attempts were documented b\ PAW, with 42% resulting in removal or restriction ("Group
Says," p. 4).
Conservative groups accused People for the American Way (PAW) of exaggerating
the number of challenges in the nation's 80,000 public schools and of attacking legitimate
concerns of parents. Gary Bauer of the Family Research Council in Washington said,
"When a government restricts what its citizens can read, that's censorship, but when
parents have input on what local officials do in the schools, that's democracy" ("Group
Says," August 31, 1995, p. 4). Focus on the Family, in asocial research brief on
censorship, stated the following:
When the government prevents something from being published, that is censorship.
When a citizen objects to a store selling a certain book, or about a library holding a
certain volume, this is not censorship. Rather, it is the exchange of ideas and
opinions that, in fact, enhances the vibrancy of the American public square. It is
simply the exercise of the freedom of speech, which precedes freedom of the press
in the First Amendment. (Social Research Brief, n. d.)
Mincberg said that the PAW statistics included only instances in which a parent or
community member tried to keep a book not just from one child, but from all children. "I
support parental involvement," Mincberg stated, "but I don't want my children's education
restricted because someone else objects to a book" ("Group Says," p. 4).
The selections challenged included works assigned as whole-class readings, books
to be read by individual students as part of class assignments, and books available in
school and classroom libraries for students to check out on their own ("Group Says,"
August 31, 1995, p. 4). Challenged works included material written for every age group.
The most frequent complaint against books was their offensive treatment of sexuality ;
profanity was the next most frequent complaint ("Group Says," August 31, 1995, p. 4).
The most frequently challenged book in both 1993 and 1994 was Daddy's Roommate by
Michael Willhoite ("Daddy's Roommate," 1995, p. 36). This book was designed to help
children understand a non-traditional family ("Daddy's Roommate," p. 36). PAW reported
that among the books challenged by conservative, right-wing religious groups in 1994
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were O f Mice and Men by John Steinbeck and I Know Why the Cage a Bird Sings by Maya
Angelou ("Group Says," August 31, 1995, p. 4). Among the books challenged by leftwing parents or groups were The Adventures o f Huckleberry Finn by Mark T wain and To
Kill a Mockingbird by Harper Lee ("Group Says," p. 4).
PAW also reported that in addition to the attempts to remove books, there were 120
"broad-based challenges to public education" ("Group Says," August 31, 1995, p. 4), up
from 87 in 1993. Those challenges included attempts to abolish Halloween celebrations,
end counseling services for gay teenagers, and reverse education reforms ("Group Says,"
p. 4).
Arthur Applebee, Director of the National Research Center on Literature Teaching
and Learning, reported, "[Challenges] are going up again, and they're becoming more
organized on a national level. It's terribly destructive for individual teachers" (Willis,
1995, p. 1). "Teachers, I fear, do a lot of self-censoring these days. Nothing is safe any
longer" (Willis, p. 1), stated Stephen Tchudi, professor of rhetoric and composition at the
University of Nevada.
There has been a steady increase in censorship activities since 1950. Burress
(1989) cited twelve reasons for the increase in censorship:
1) Changes in the literature curriculum: The literature curriculum reflected emotional
and intellectual range of students.. . . Public school libraries were not well
developed before 1950.
2) The paperback revolution: Teachers began to use what students actually wanted
to re a d .. . .Classroom libraries were developed. The result was easy access to
books that were believed by the teachers to be of interest to students.. . .Schools
began to recognize that an equally important function of the school library was to
provide the same function that the public library does: To enable readers to find
material they enjoy reading.
3) The increasing numbers of students: We have been moderately successful in our
effort made during the 20th century to offer opportunity for education to all young
people.. . .Blacks, Native Americans, Hispanics, as well as various groups of
handicapped children.
4) The increased amount of education students receive: A great many students now
have more education than their parents... .resulting] in complaints by those
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parents whose limited experience causes them to be surprised by the realities of
education. Many of those advocating censorship have relatively little education and
do not understand the concept of examining a book as a whole, or have little
tolerance for opinions with which they disagree.
5) Success of the schools: The National Assessment of Education does not support
the proposition that the schools are failing. It is a truism of sociology that school
test scores are related to socioeconomic status. The decline in SAT scores in all
probability reflects the decreasing socioeconomic status of students rather than a
real decline in basic skills.
6) The increase of reading: The schools have, in fact, produced a large population
of people who can read and write and who do so in increasing numbers.
7) The divisive nature of education: While teachers have an obligation to teach the
values of the community, they also have an obligation to look searchingly at the
community and its values. Much of what teachers teach stands in judgment of the
community.
8) The escalating cost of education: Better educated people [teachers] demand, and
merit, better p a y .. . .Cost for buildings and auxiliary services have [risen].
9) The view of education as a scapegoat: Schools are blamed for all the ills of
society.. . .Mel Gabler's charge that school textbooks are responsible for crime,
violence, VD, and abortion is echoed again and again by school critics.
10) The role of education to reinforce democratic values: The schools became both
a means of personal advancement and a means of social progress.
11) An increased willingness to protest government actions: [There is an] increasing
tendency of Americans to protest actions of governmental agencies that they
perceive as not working in their best interests. The taxpayers will have their way
with the public schools in the long run.
12) Mistakes made by the schools: Schools have often become bureaucratic,
hierarchical, and impersonal in dealing with people. Too often schools have dealt
in a dehumanizing manner with parents as well as students.. . .We have
constructed a system that sometimes makes the students fit the school rather than
adapting the school to fit the students, (pp. 70-87)
According to People for the American Way (PAW), attempts to censor books in
schools for reasons such as profanity and discussion of sex Utility showed a decline in 1995
("Censorship Attempts," September 4, 1996, p. 6). PAW also reported that attempts to
ban controversial books and other materials were successful less often. During the 1995
-1996 school year, parents or others attempted 300 times to restrict material from school
libraries or classrooms, a drop of 11 % from the previous year. During the 1995-1996
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school year, censorship attempts were successful in 41% of cases. That was a drop from
the high of 50% recorded during the 1994-1995 school year ("Censorship Atttempts," p.
6 ).
Individuals and groups have used numerous tactics to censor textbooks and school
library books. Rogers (1988) cited four ways that groups or individuals have attempted to
censor textbooks and school library books:
1) They try to pressure publishers into leaving out certain words, pictures, or
information.
2) They tiy to stop school districts from buying "offensive" books.
3) They attempt to remove already purchased books from classrooms or libraries.
4) They try to limit access to already purchased books by requiring parental
permission for their use. (pp. 2-3)
Self-censorship is a form of censorship that is performed even before the books or
materials reach the classroom or library shelves. The National Council of Teachers of
English (NCTE) (1978) recognized two forms of censorship that fell under the category of
self-censorship:
Subtle censorship of "selection." The perspective of the individual or group making
selections can be one-sided, sometimes from lack of wide knowledge of literature
for children, sometimes from a bias against certain types of books or their content,
authors, or illustrators.
Deliberate exclusion of certain books. Classroom teachers and librarians sometimes
fear that community groups or school officials will object to a book. A list of
controversial topics has long kept many books out of some schools or libraries
entirely, or on special shelves. School librarians sometimes have a storage room
for controversial books, (p. 5)
Burress (1989) said, "Many librarians believe that by careful selection, a
euphemism for self-censorship, they can avoid outside censorship pressures" (p. 54). The
Newsletter on Intellectual Freedom cited a survey which found that 28% of teachers in
Florida reported that they had "refrained from teaching a controversial topic or books in the
classroom for fear of complaints or retribution" ("Censorship Dateline," 1990, pp. 157158).
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Jenkinson (1979) said the following regarding self-censorship:
Too much of the censorship of school materials starts from within the system or too
much is quickly accepted by one or more school people who ignore the procedures
for handling complaints —if the system has one. School people who are prone to
censor teaching materials must realize that they, too, are guardians of academic
freedom and the student's right to know.
In far too many incidents of censorship, school officials have attempted to "keep
the matter quiet." (p. 161)
Challenges to textbooks and supplemental books are more likely to take place when
appropriate sharing of information has not taken place between educators and their
communities. Donelson (1987) urged educators to recognize their responsibility for
knowing their disciplines:
An ignorant or lazy teacher or librarian aids and abets censors. Good teachers can
explain why and how certain books are taught to an entire class, used in small
groups, and recommended to individuals. Parents often know what is going on in
class, but they may not know why. They have the right to know both how
something is being used and w hy it was chosen. Good teachers do not fear these
questions; they recognize that such questions may forestall censorship or protests
down the line. (p. 170)
Censors have often charged that teachers and librarians utilize controversial
materials without being familiar with the materials and what they contain. Donelson (1987)
said that educators should keep up-to-date on new ideas about teaching and about new
materials. He also stated, "Good English teachers and librarians, for example, stay abreast
of what's new in adolescent literature by reading new books and reviews" (p. 170).
When educational textbooks and other materials are challenged, teachers have often
found themselves unprepared to respond in a professional manner. Donelson (1987) stated
that educators should prepare rationales for any long work to be taught to an entire class:
Avoid any educational or literary jargon. Try to approach the book honestly and
thoughtfully as if for the first time. Consider the following questions:
1) Why would a teacher consider using this book with this class?
2) What specific objectives —literary, pedagogical —does the teacher have in using
this book?
3) How will this book meet those objectives?
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4) What problems of style, texture, tone, and theme exist in the book and how will
the teacher face those problems?
5) Assuming the objectives are met, how will the class and the students be
different because of the book?
Rationales provide proof of the teacher's ability to write, an art much in question
in some schools. Teachers who argue that rationales take time and effort are
right, but that is hardly a reason for not doing them. (p. 170)
In writing a rationale for the use of a book or other material, one should keep in
mind the audience. Parents and other community members can hardly be expected to lend
support if they do not understand why a book or other material is important to your
classroom or library. Donelson (1987) made the following recommendation to educators:
Encourage support from parents, retired teachers, librarians, and ministers for
students' right to freely inquire. Some teachers will see this need to conduct
permanent public relations campaigns as needless, but a little missionary work in
our communities is vital to protect students, literature, and freedom, (p. 169)
Willis (1995) reported, "The more parents are involved in decisions affecting the school,
the more support educators will ultimately get from the community" (p. 6). Ledell (Ed.)
(1995) suggested the following guidelines for community involvement:
Do:
1) Honor people's beliefs and values by sincerely listening to them.
2) Respect existing laws and district/school policies.
3) Convey a sense of openness and a desire to pursue the common ground to do
what's best for children.
4) Use plain, descriptive language, avoiding jargon, buzzwords, and cliches.
5) Welcome questions and even criticism as opportunities to explain the results and
benefits of the ideas you advocate.
Don't:
1) Label people with negative terms such as "radicals" or "extremists" just because
they disagree with you.
2) Fail to listen to people with whom you have a personality clash. Instead, look
for the issues being raised, not personality traits.
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3) Use expertise or charisma to impress people and ultimately fail to provide
useful, understandable information, (pp. 21-22)
Burress (1989) stated that most agencies involved with the issues of censorship and
academic freedom believe that when challenges are made, the best course of action is to
have the matter publicized as much as possible. He said, "Unless the general public knows
what is going on, the censors will win the day. On the whole, the widest publicity seems
most protective for intellectual freedom" (p. 30). Jenkinson (1979) said that keeping the
matter quiet is not a wise choice:
Few censors are willing to be exposed. They do not always want their objections
made known to the public. They do not want to run the risk of ridicule and scorn
if the general public opposes what they stand for. And in many instances the
general public would oppose the censors if they only knew what the censors are
after.. . .Publicity, then, is one answer to the censorship problem. Those people
who would impose their beliefs on all others should be exposed, (p. 162)
The American Library Association (ALA) (1992) said, "In these turbulent times,
intellectual freedom is challenged by groups of all descriptions —from right wing
conservatives to left wing liberals (p. xi). A similar description of the groups attempting to
censor is offered below:
In order to make the point that even by the most rigorous definition censorship is
occurring in American schools, neither conservative nor liberals are called
censors.. .unless their goal is to obliterate from the store of human knowledge
all trace of ideas with which they disagree. By that stringent definition, relatively
little of today's textbook activism is actually censorship, but the incidents that do
fall under that heading are very serious indeed. Only two major groups thereby
qualify as textbook censors: fundamentalists and politically correct extremists.
(Delfattore, 1992, p. 7)
Delfattore also stated that many religious fundamentalist groups and individuals do
not see themselves as censors but, rather, state that they have merely exercised "local
control" when they have tried to remove books and other materials from the public schools,
thus denying all students access to information which they feel is harmful (p. 7).
Censorship and Challenge from the Right
One of the groups that has frequently tried to censor or challenge textbooks and
other educational materials is the Right. The Right consists of individuals and groups that
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adhere to fundamental, religious beliefs. Generally speaking, those from the Right believe
in a strict, literal interpretation of the Bible. This section presents the issues and concerns
of the religious Right regarding public school textbooks and other materials. .
In the 1970s, school critics on the Right went beyond their former challenges to
single books on the charge of obscenity to a more generalized attack on the entire
curriculum of the public schools (Burress, 1989). In the 1970s, many complaints charged
that the school curriculum promoted "secular humanism." According to Burress, the charge
of secular humanism was made by Onalee McGraw in Secular Humanism and the Schools:
The Issue Whose Time Has Come in 1976 and by Tim LaHaye in The Battle fo r the Mind
in 1980. Secular humanism has been considered by many conservative religious groups
since the 1980s to be the religion of America and thus of the public schools (Reichman,
1993). Secular humanism is a no-God religion which denies the divinity of Christ; a
doctrine that man's obligations are limited to and dependent on man and human relations
alone and that man's nature is perfectable through his own efforts without divine grace
(Gablers, n. d.). McGraw (1976) stated that secular humanism is a belief that there is no
almighty God, that man is his own god, that moral values are situational and relative, and
that laws like the Ten Commandments are dogmatic and outmoded.
Using the following points, LaHaye (1980) stated that humanism was a religion:
1) Humanists call it a religion: Tolbert H. McCarroll said that he envisioned four
major religions in the future, predicting that the one designated as "private
humanism" would be the largest religious body of the future, (p. 126)
2) Humanist bible calls it a religion: The first affirmation of the Humanist Manifesto
I stated "Religious humanists regard the universe as self-existing and not created."
(Lamont, 1990, p. 286) (as quoted by LaHaye, 1980)
3) United States Supreme Court calls it a religion: "In 1961 the U.S. Supreme
Court took official cognizance of religious Humanism in the case of Roy R.
Torcaso. .. Justice Hugo L. Black observed: Among religions in this country
which do not teach what would generally be considered a belief in the existence of
God are Buddhism, Taoism, Ethical Culture, Secular Humanism and others."
(Lamont, 1990, p. 24) (as quoted by LaHaye, 1980)
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4) Thomas Jefferson called unbelief a religion: Jefferson defined the term religion to
include "all believers or unbelievers of the Bible." (LaHaye, 1980, p. 130)
5) Humanism must be accepted by faith: "For his great achievements man, utilizing
the resources and laws of Nature, yet without Divine aid, can take full credit.
Humanism assigns to man nothing less than the task of being his own savior and
redeemer." (Lamont, 1990, p. 283) (as quoted by LaHaye, 1980)
Frederick Edwords (1989) defined "Secular Humanism" and "Religious
Humanism:"
Secular Humanism is an outgrowth of 18th century enlightenment rationalism and
19th century freethought. Secular groups, such as the Council for Democratic and
Secular Humanism and the American Rationalist Federation, and many otherwise
unaffiliated academic philosophers and scientists, advocate this philosophy.
Religious Humanism emerged out of Ethical Culture, Unitarianism, and
Universalism. Today, many Unitarian-Universalist congregations and all Ethical
Culture societies describe themselves as humanist in the modem sense. (F.
Edwords, personal communication)
Many individuals and groups from the Right believe that secular humanism is a
religion and that secular humanism has replaced basic education in the public schools.
McGraw (1976) made this assertion:
Humanistic education is the latest manifestation of the so-called progressive lifeadjustment philosophy that has dominated our schools and teacher education for
decades. Humanistic education places all emphasis on the child's social and
psychological growth, instead of on the learning of basic reading, writing,
thinking, communicating skills, and factual knowledge.
Under the influence of ardent advocates of humanistic education such as John
Dewey, Jean Piaget, Carl Rogers, Lawrence Kohlberg, Abraham Maslow, William
Glasser, Jerome Bruner, and others.. . .educators have made "socialization" of the
child the main purpose of education.
The learning of basic life skills and factual subject matter have been relegated to
second place by humanistic curricula that focus on the child's social and
psychological development by emphasizing the thoughts, beliefs, values, opinions,
feelings, and the peer group and family adjustment of the student.
The essential thrust of humanistic education is to train students "how to make
moral and ethical decisions" deemed appropriate by the tenets of humanism.
Humanistic education purports to train the young how to order their daily lives
in terms of ethical decision-making and to develop their own autonomous value
systems, (pp. 4-5)
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To support the claim that humanistic education purports to train the young to develop their
own autonomous value systems, McGraw referred to a teacher handbook written by
Simon, Howe, and Kirschenbaum in 1972. In Values Clarification, Simon, Howe, and
Kirschenbaum said, "The values-clarification approach tries to help young people answer
some of these questions and build their own value system (p. 18).
Many groups and individuals from the Right have contended that in their efforts to
remove books and other materials they are only protecting the young and society in general.
They insist that it is not they, but the Left, that are the censors. Whitehead (1982) sought
to make the point that humanists were the censors:
The humanists have succeeded in rewriting and rewording most forms of
communication —including the Bible. This is so people won't know what the truth
is.
Such censorship was the focus of Ray Bradbury's novel, Fahrenheit 451, where
a futuristic state burned all books in order to hide the truth from people. As
Bradbury wrote in an afterword to a later edition of the book: "Fire-Captain Beatty,
in my novel Fahrenheit 451, described how the books were burned first by
minorities, each ripping a page or paragraph from this book, until the day came
when the books were empty and the minds shut and the libraries closed forever."
The Christian community, therefore, must realize that the humanists, like the
firemen in Bradbury's tale, are slowly whittling away at the substance of truth in
our world, (p. 162)
Marrs (1987) argued that secular humanism was a tool of the devil:
The New Age has cast its rotten net in a bold quest to destroy an entire generation.
Its subversive influences permeate all of society. It is imbedded in the curricula of
our public schools, infecting kid's library and comic books.
His [Satan's] goal: to wipe out all vestiges of Christianity and the Bible from our
schools and our culture and, by so doing, to win youth away from Chnst.
Atheism and Secular Humanism, though extremely successful, were only crude
attempts by the Devil. In the New Age movement and religion, Satan has latched
on to something far more effective and more direct. But man does not have the
spiritual resources to stand on his own. His destiny is to serve either darkness or
light, God or His adversary. The New Age is designed, therefore, to take manworship to its logical and ultimate conclusion: the exaltation of Lucifer as Lord of
the Universe, (p. 230)
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Hovvse (1993) stated the following regarding humanism and the family:
As the cornerstone of our society, the family has t\e greatest influence on children,
especially in their early years.
Today's anti-Christian, pro-humanist movement, however, poses a serious
threat to the moral and spiritual fabric of our society. This movement, with its
relativistic and atheistic philosophies, strives to make obsolete and extinct the
values, principles, and beliefs of the Judeo-Christian family, the very same values,
principles, and beliefs on which this country was founded.
If those, who are a part of the New Age movement and the liberal left, (which
includes the educational elite) are to accomplish their desired goals and plans, they
must first break down and undermine the authority of the most influential institution
of all time —the family. Just how does the humanistic, relativistic, and politically
correct movement of today plan to attack the family? Through the public educational
system, (p. 145)
To make his point, Howse referred to a 1983 article in The Humanist by John J. Dunphy.
In the article, entitled "A Religion for a New Age," Dumphy stated the following:
I am convinced that the battle for humankind's future must be waged and won in
the public school classroom by teachers who correctly perceive their role as
proselytizers of a new faith: a religion of humanity that recognizes and respects the
spark of what theologians call divinity in every human being. These teachers must
embody the same selfless dedication as the most rabid fundamentalist preachers, for
they will be ministers of another sort, utilizing a classroom instead of a pulpit to
convey humanist values in whatever subject they teach, regardless of the
educational level —preschool day care or large state university. The classroom
must and will become an arena of conflict between the old and the new —the rotting
corpse of Christianity, together with all its adjacent evils and misery', and the new
faith of humanism, resplendent in its promise of a world in which the never-realized
Christian ideal of "love thy neighbor" will finally be achieved.
Then, perhaps, we will be able to say with Tom Paine that "the world is my
country, all (hu)mankind are my brethren, and to do good is my religion." It w ill..
.be a long, arduous, painful struggle replete w ith .. .sorrow and many tears, but
humanism will emerge triumphant. It must if the family of humankind is to
survive, (p. 26)
The charge that the public schools continue to promote secular humanism was made
recently by Patrick Buchanan, candidate for the Republican Party's nomination for the
presidential election in November of 1996. On February 11, 1996, it was reported by The
Omaha World Herald that Buchanan used a rally to condemn public education when he
said, "The schools should bring back the God of the Bible and drive out the gods of secular
humanism" (Brennan & Kotok, February 11, 1996, p. 15).
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Burress (1989) wrote about the issue of secular humanism and the schools:
American public schools are indeed secular institutions... .The schools are in the
world, they are not operated by or in churches or covenants, they are nonecclesiastical, non-denominational, non-sectarian. In these limited or restricted
senses of the word, they are not religious.. . .But though the public schools are
non-religious in these limited senses, they are clearly not hostile to religion. . . .
Religion is an activity in the lives of individuals, and of society, by means of which
human beings find meaning in life and relate themselves to the transcendental
aspects of the universe.
The public schools are not hostile to organized church groups with whom many
informed interactions take place. The public schools are not guiity of hostility
toward traditional Christianity, nor have they adopted secular humanism as an
alternate faith which they are attempting to impose on society. Neither the public
schools nor the great majority of public school teachers are hostile to religion or to
theistic attitudes toward reality, as most people know who have any working
acquaintance with the schools or school teachers, or who have any acquaintance
with contemporary mainstream church life.
The belief that the word "humanism" automatically and exclusively refers only to
atheism is not supported by the scholarly discussions on this subject.
The humanistic philosophy of education that dominated the great English
universities was brought to the New World by clergymen who referred to it in their
sermons and relied upon it in establishing the first American university, Harvard,
(pp. 138-143)
Hook (1967) said the following regarding the critics of secularism:
Some critics of secularism have called upon secular liberals to resist the totalitarian
temptation to which they so often seem to be succumbing, and imply that the
secular vision of a good society threatens to systematically exclude the protest of
religion against current evils. But no documentation has been offered to show that
any serious secularist thinker holds views even remotely approximating this
position. It is merely a caricature that stalks the imagination of the critics of a
secular culture, (p. 58)
I held a telephone interview with Frederick Edwords, Executive Director of the
American Humanist Association and the editor of The Humanist, on February 23, 1996.
In that interview, Edwords responded to the question, "Are you encountering claims that
'secular humanism' is the religion of public schools similar to those made in the 1970s and
1980s?":
No, not about secular humanism as the religion of the public schools like in the late
70s and early 80s. Now, the challenges are more from specialist, single- issue,
right-wing organizations who are against evolution education, sex education, the
arts, reading materials for kids, etcetera. Back then, [70's and 80s] anything they
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[right wing] didn't like they called secular humanism. . . .it's interesting. . . .at
about that time I was doing a radio talk show and a lady called in and said that
"secular humanism was the religion of the public schools." I asked her for an
example and she read from a history textbook the line "Divorce is now accepted in
our society." I said, "Do you mean that that one line proves that secular humanism
is the religion of the public schools?" She said, "Yes." I pointed out to her that
since Ronald Reagan was the first president that had been divorced then that made
him a secular hum anist.. . .And of course that isn't true. My point is that
Humanism is a philosophy or a religion, whatever, but if it is being taught as the
religion of the public schools then I'm against it, as I'm also against prayer in the
public schools. Humanism is not the religion of the public schools. (F. Edwords,
personal communication, February 23,1996)
A common charge made by many individuals and groups of the Right in the 1970s
and 1980s was that secular humanism was a religion. From that charge, they worked to
show how secular humanism was taught in the public schools.
Hatch Amendment
During the 1970s, some parents became concerned over what they perceived to be
nonacademic, psycho-social programs conducted in elementary and secondary schools and
the invasion of family privacy in the classroom. After several failed attempts to draft
legislation to deal with these concerns, Senator Orrin Hatch of Utah introduced an
amendment on August 23, 1978, to Arizona Congressman Jack Kemp's 1974 provisions
relating to the "protection of pupil rights" under the General Education Provisions Act.
When Senator Hatch offered his amendment, he said the following:
Simply stated, our amendment requires that before any elementary or secondary
age child is subjected to psychiatric, behavior probing or other nonscholastic and
nonaptitude testing; that there must first be obtained the written consent of the
respective child's parent or guardian. (S. Debate 1753, 1978)
Many fundamental, religious conservatives interpreted the Hatch Amendment to
mean that they could challenge any and all teaching materials smd instructional methods
with which they disagreed. Mailings with form letters were prepared by numerous
religious, conservative organizations and distributed nationally to parents that the groups
had identified as having concerns over the privacy rights of their children in the public
schools. One such mailing, which included a form letter to be sent to school principals,
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was from the Maryland Coalition of Concerned Parents on Privacy Rights in Public
Schools. The group's form letter cited the Hatch Amendment and said the following:
Accordingly, I hereby request that my ehild/children be involved in no school
activities listed below unless I have first been given the opportunity to review all of
the materials to be used and have given my written approval for their use:
- Death education, including abortion, euthanasia, suicide, and use of violence;
- Education pertaining to alcohol and drug abuse;
- Guided fantasy techniques;
- Illegal, anti-social, self-incriminating and demeaning behavior;
- Psychological and psychiatric treatment that is designed to affect behavioral,
emotional, or attitudinal characteristics of an individual or group;
- Hypnotic techniques. (Maryland Coalition of Concerned Parents on Privacy
Rights in Public Schools, personal communication, January 1985)
In an effort to provide students and their parents with specific ways to protect
themselves from "humanistic intrusions" into their private lives in the public school setting,
the Moral Majority created a mailing with the heading "Moral Majority Guidelines for
Students." This sheet was distributed by the Voice of Youth Advocates in an attempt to
make the public aware of the efforts of the Moral Majority:
Despite the surrealistic quality to the Guidelines below, we assure you that they are
actually those created by the Moral Majority and are not a spoof. —Mary K.Chelton
and Dorothy Broderick, Editors of Voice of Youth Advocates.
DON'T get into science-fiction values discussions or trust a teacher who dwells on
science-fiction in his/her "teaching."
DON'T discuss the future, the future social arrangements or governments in class.
D O N T answer personal questions or questions about members of your family.
D O N T keep a journal of your opinions, activities or feelings.
DON'T take intelligence tests. Write tests only on your lessons. Force others to
judge you on your own personal achievement.
DON'T confide in teachers, particularly sociology or social studies and English
teachers.
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DON'T judge a teacher by his/her appearance or personality, but on his/her
competence as a teacher of solid knowledge.
DON'T join any social action or social work group.
D O N T take "social studies" or "future studies." Demand course definition:
history, geography, civics, French, English, etc.
D O N T worry about the race or color of your classmates. Education is of the
mind, not the body.
DON'T get involved in school-sponsored or government-sponsored exchange or
camping programs which place you in the home of strangers.
D O N T be afraid to say "no" to morally corrupting literature, games and activities
in class.
D O N T submit to psychological testing.
D O N T discuss values.
D O N T write a family history.
DON'T write an autobiography.
D O N T exchange "opinions" on political or social issues.
D O N T discuss boy-girl or parent-child relationships in class.
DON'T think a teacher is doing you a favor if he/she gives you a good grade for
poor work or in useless subjects.
D O N T role play or participate in socio-drama.
D O N T fall for books like FUTURE SHOCK which are intended to put readers
in a state of panic about "change" so they will be willing to accept slavery.
Advances in science and technology don't drive people into shock. It is
government and vain-drain (sic) intrusions in private lives which cause much of the
unbalance in nature and in people.
D O N T get involved in classroom discussions which begin:
What would you do if...?
What if...?
Do you suppose...?
Do you think...?
Who should...?
What might happen if...?
Do you value...?
Is it moral to...?
D O N T sell out important principles for money, a scholarship, a diploma,
popularity or a feeling of importance.
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DON'T think you have to associate with morally corrupt people or sanction their
corruption just because "society" now accepts such behavior.
D O N T get discouraged. If you stick to firm principles, others will respect you
for it and perhaps gain courage from your example. (Guidelines For Students, n.
d.)

Conservative groups and individuals cited the Hatch Amendment throughout the
1980s when they wished to challenge public school curricula. One example was Minot,
North Dakota school board member Zoanne Flickinger who spoke in opposition to the use
of an anti-smoking program and a survey of students on their use of tobacco. Flickinger
said that parental consent for participation in the program and survey was required to
ensure that the district did not violate a federal law [Hatch Amendment], ("Group to
Study," February 15, 1980, p. 7). Flickinger also protested a "statement of philosophy"
that was up for adoption by the school board, citing elements of humanism and psychiatricpsychological methods prohibited under the Hatch Act as grounds for her objection (Baker,
November 15, 1980b, p. 2).
Phyllis Schlafly, a conservative activist, formed a committee in 1972 to stop
passage of the Equal Rights Amendment (ERA). After that campaign against the ERA,
Schlafly and her followers realized that there were many other issues that they were
interested in and they decided to form the Eagle Forum (P. Schlafly, personal
communication, n. d.). In 1984 Schlafly published Child Abuse in the Classroom, which
consisted of selected excerpts from the seven days of parent testimony at the 1984 United
States Department of Education hearings on the proposed regulations to implement the
Protection of Pupil Rights Amendment, also known as the Hatch Amendment. In May of
1985, Schlafly and her followers mailed copies of the book to members of Congress.
Due to the vagueness of the regulations implemented by the United States
Department of Education in 1984 and the reactions by conservative groups nation-wide,
Senator Hatch found it necessary to clarify his intent by offering another floor statement on
February 19, 1985:

On November 12, 1984, the regulations issued by the U.S. Department of
Education went into effect, almost 6 years to the day after the President signed
Public Law 95-561 containing my amendment.. .designed to let parents decide
whether or not to permit their school children to be subjected to research and
demonstration projects, a component of which is psychological or psychiatric
testing or treatment. It was the purpose of my amendment to guarantee the right of
parents to have their children excused from federally funded activities under
carefully specified circumstances. The activities.. .are nonscholastic aptitude in
nature.
Some parent groups have interpreted both the statute and regulations so broadly
that they would have them apply to all curriculum materials, library books, teacher
guides, etcetera, paid for with state or local money. They would have all tests used
by teachers in such nonfederally funded courses as physical education, health,
sociology, literature, et cetera, reviewed by parents before they could be
administered to students. Because there are no federal funds in such courses, the
Hatch Amendment is not applicable to them. (S. Debate PL96- 561, 1985)
According to "The Hatch Amendment Regulations: A Guidelines Document"
prepared by The Hatch Amendment Coalition and the American Association for Counseling
and Development (AACD), the primary reason for the promulgation of a new set of
regulations in 1984 by the Department of Education was "due to very strong political
pressures from well organized, conservative groups" (The Hatch Amendment Regulations:
A Guidelines Document, n. d.).
Moral Absolutism
Religious fundamentalists from the Right adhere to a strict, literal interpretation of
the Bible. In doing so, they claim that there are no grey areas in morality, only right and
wrong. Things that are right are pleasing to God and things that are wrong are displeasing
to God. To many religious fundamentalists, the question of whether or not schools and the
books within them advance the "religion of secular humanism" is an easy one. Robert
Simonds of the National Association of Christian Educators (NACE) said, "There are only
two general world views. Though there are many ideas on life's worth and purpose they
all boil down to two basic views. One is God's view -- the other is man's view (Simonds,
1983, p. 1). Donelson (1987) said, "These groups wish to indoctrinate the young into the
right values, the right way of thinking" (p. 169). Delfattore (1992) wrote about the views
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of Robert Simonds and others:
Simonds and others like him use the word Christianity to mean their own Protestant
fundamentalist beliefs. By their definition, secular humanism is a competing
religion encompassing all the ideas that their interpretation of the Bible rejects.
Since their religion is not being taught in public schools, and the only other world
view is secular humanism, it follows that public schools are violating the First
Amendment by promoting one religion at the expense of the other, (p. 15)
Burress (1989) spoke of the dilemma that the public schools face due to the
thinking of the religious Right:
If the schools teach specific theistic dogmas they violate the First Amendment. If
they do not teach specific theistic dogmas the right wing critics accuse them of
teaching secular humanism and thus violating the First Amendment. This is highly
illogical... .There is a . . .tendency in the right wing fundamentalists toward a faith
in verbalism. They wish to reduce religion to verbal formulas, (p. 146)
Timothy LaHaye is the founder and president of Family Life Seminars. He is also
the founder of the San Diego Christian Unified School System and Christian Heritage
College and the author of several books. LaHaye conducts two-day seminars around the
world with his wife, Beverly, who is the founder of Concerned Women of America. In
1989, Timothy LaHaye spoke in the community of Min t

lorth Dakota. Chapter III

details the long battle waged by conservatives in M inr. . -lorth Dakota, over public school
textbooks, library books, magazines, and other educational material. LaHaye's scholarship
and reasoning have often been questioned, but his message is believed by many. LaHaye
(1980) stated the following regarding moral absolutism:
In this world, there are two basic lines of reasoning that determine the morals,
values, life-style and activities of mankind —the wisdom of man or the wisdom of
G o d ... .Today they take the form of atheistic humanism or Christianity. What this
life is all about is THE BATTLE FOR THE MIND: whether you will live your life
guided by man's wisdom (humanism) or God's wisdom (Christianity).
The wisdom of man, often called secular humanism today, can be traced back to
the rudimentary writings of man. In fact, only two lines of reasoning permeate all
of literature: biblical revelation (the wisdom of God) and the wisdom of man. All
books are based either on man's thoughts or God’s thoughts, (pp. 9, 27)
Corliss Lamont, self-proclaimed humanist, (1990) spoke of the position of moral
absolutism of many members of the religious Right, "The Mora! Majority's own morality is
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absolutistic in that it believes it alone possesses God's truth, and that there is no room for
the discussion or dissent, which is the essence of democracy" (p. xiii). Beminghausen
(1985) referred to censors from the right: "They do, in fact, feel that schools ought not to
teach children to critically examine issues, that to do so is to promote atheism, since truth is
already known" (O'Neil, Ed. 1985, p. 168). Robert Simonds of NACE (as quoted in
Noble, 1990) said the following:
Government and true Christianity, I think, are inseparable. You can't rule fairly
without morality. Every law you make is a moral or an immoral law.
The combatants are 'secular humanism' and 'Christianity.' It is the Godbelievers versus the Godless, Good versus Evil, nothing less.
There can be no neutrality here. Unless God is part of the teaching mix, there is
only humanism, and every good Christian knows where that can lead. "For
Christians, neutrality does not exist." (pp. 177, 189)
Referring to the belief of fundamentalists in absolute right and wrong, Burress (1989) said
the following:
The conflict between those who regard masturbation as a sin, and those who do
not, presents great difficulties for school libraries, difficulties for which I see at the
moment no real solution.
While I was collecting Wisconsin folklore, an informant, an elderly woman,
told me: "A poor book had best be burned to give place to a better, or even to an
empty shelf for the fire destroys the poison and puts it out of the way of doing
harm." Another informant told me: "Books are food for the mind, or books are
poison for the m ind".. . .The sayings amount to an argument that if good literature
can be expected to be a morally uplifting force, then bad literature must be a morally
degrading force, (pp. 63, 179)
Marrs (1987) said, "But man does not have the spiritual resources to stand on his own.
His destiny is to serve either darkness or light, God or His adversary" (p. 230). Schaeffer
(1981) said the following:
We have to understand that it is one total entity opposed to the other total entity. It
concerns truth in regard to final and total reality —not just religious reality, but total
reality. And our view of final reality —whether it is material-energy, shaped by
impersonal chance, or the living God and Creator —will determine our position on
every crucial issue we face today. It will determine our views on the value and
dignity of people, the base for the kind of life the individual and society lives, the
direction law will take, and whether there will be freedom or some form of
authoritarian dominance, (p. 51)
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Bauer (1996) said, "In my America, the schools would work once more. Political
correctness would be thrown out, and the goal of education would once again be to teach
our children to have 'knowing heads and loving hearts'" (p. 2).
Lamont was a champion of the cause of humanism. He wrote several books on the
subject, including The Philosophy o f Humanism in 1990. Lamont's works were
frequently the target of religious conservatives, such as the Reverand Timothy LaHaye.
Lamont (1990) used a quote by Senator Barry Goldwater of Arizona from September 1981
to address the expectations of the Right for public schools. Despite the fact that Goldwater
has long been a well-known conservative, he expressed his displeasure with many groups
which might have generally been his supporters:
The religious factions that are growing in our land are not using their religious clout
with wisdom. They are trying to force government leaders into following their
positions 100 percent... .And I'm frankly sick and tired of the political preachers
across this country telling me as a citizen that if I want to be a moral person, I must
believe in 'A,' 'B,' 'C and 'D.' Just who do they think they are?
And from where do they presume to claim the right to dictate their moral beliefs
to me? And I am even more angry as a legislator who must endure the threats of
every religious group who thinks it has some God-granted right to control my vote
on every roll call in the Senate, (pp. xvii-xviii)
Jenkinson (1979) stated that the number of organizations that have been involved in
censorship battles may well exceed 300. "Some local organizations are formed to remove
one book from a library or classroom, and they dissolve once the battle is won or lost"
(Jenkinson, p. 124). Some of the conservative groups which have often challenged public
education are the following:
American Education Association (AEA)
American Family Association (AFA)
American Legislative Exchange Council
Americans for the Traditional Family
America's Future, Incorporated
Christian Legal Society
Citizens United for Responsible Education (CURE)
Citizens for Excellence in Education (CEE)
Concerned Women for America
Eagle Forum Education and Legal Defense Fund
Educational Research Analysts
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Family Research Council
Focus on the Family
Guardians of Education for Maine
Heritage Foundation
Indiana Education Coalition
John Birch Society
Let Our Values Emerge (LOVE)
Let's Improve Today's Education
Liberty Alliance
Liberty Federation (formerly the Moral Majority)
National Association of Christian Educators (NACE)
National Congress for Educational Excellence
National Federation for Decency
National Legal Foundation
Parents for Decency in School
Parents of America Responding to Educational Needs of Today's Society
(PARENTS)
Parents of Minnesota, Inc.
People of America Responding to Educational Needs of Today's Society
Posse Comitatus
Save Our Schools (SOS)
In summary, groups and individuals from the Right contend that secular humanism
is a religion and that it has become the curriculum of the public schools. They use the
Hatch Amendment of 1978 to challenge teaching materials and instructional methods with
which they disagree. Many groups and individuals from the Right believe that a curriculum
that does not mention or espouse the principles of Christianity is a Godless religion and
thus promotes secular humanism.
Censorship and Challenge from the Left
Delfattore (1992) said that many groups and individuals from the Left, the
"politically correct extremists," (p. 7) do not see themselves as censors but say that they
have merely called for increasing the representation of women, minorities, and non
-Western cultures and for these previously underrepresented groups to be placed in the best
possible light. Delfattore also said the following about some of the groups and individuals
from the Left:
The politically correct censor is determined to eliminate all depictions of women in
traditional roles, or every statement that could possibly be construed as disparaging
a particular racial, ethnic, or religious group. The only difference between these
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two groups lies in the specific truths they wish to promote or suppress, as the
principles on which they operate are the same. (Delfattore, p. 8)
Noble (1990) stated that the first attempts of censorship from the Left came in 1957
in New York City. The National Association for the Advancement of Colored People
(NAACP) pressured a local high school to remove Mark Twain's The Adventures o f
Huckleberry Finn from the shelves because they considered it racist. Noble (1990)
described the censorship effort:
This was racism because only the black man was singled out for this treatment and
because the effect was to force the reader to lose respect for the character, not
because of what he said or did, but because of his skin color.
This was a new approach to bookbanning. Usually, challenges to books
galvanized from the Right where established ideas and doctrines had girded to fight
off change-provoking threats. From the sputterings of the Colonial government in
John Peter Zenger's 1734 case to the shouts of obscenity in Boston in the 1920s to
the accusations of secular humanism in 1987 in Alabama, the bookbanner had
seemed to materialize from the conservative side of a controversy.
Now all of a sudden the bookbanner came from a different direction. The
NAACP, and other groups which had joined them, were not mired in stereotypical
value judgments. They desired change; in fact they were beginning to insist on
change. They did not have an established political base to protect, nor were they
concerned with the religious or sexual aspects of the book. They saw it in
altogether different terms: as a slur upon their sense of being, and in this regard no
conservative bookbanner could find quite so emphatic a likeness.
It was clear bookbanning was no longer the purview of the conservative right;
those who sought equality and freedom from discrimination also felt the urge to
bookban.
And from the categorizers came the word: a new bookbanning category was
bom.
Social issues, they called it.
Now there were four, (p.269-271)
Donelson (1987) described the attacks of left-leaning groups on books and other
materials used in the schools:
Liberal organizations that sincerely believe in advancing social causes through
education are also a threat. The most influential and best known group is the
Council on Interracial Books for Children. Beginning in the mid-1960s, the CIBC
advocated books as tools to promote human values. The CIBC attacked materials it
deemed racist and sexist and later added "elitism, materialism, ageism, and
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handicappism." Articles and reviews in the Interracial Books for Children Bulletin
focus mainly on these themes and tend to ignore the literary value of the works, (p.
169)
Delfattore (1992) said the following about censorship by the Left:
Individual protesters and representatives of women's groups, such as National
Organization for Women and the American Association of University Women, have
appeared at Texas textbook hearings every year to question the shortage of women
in literature, science, and history books, (p. 160)
He also said that at an August 2, 1983, hearing before the Commissioner of Education and
the State Textbook Committee in Texas, the Texas State Board of Education recommended
the following changes:
Require[d] a few changes in wording to acknowledge women, but it voted down a
motion by one of its own members to change a history book's presentation of the
Magna Carta. The motion would have required the publisher to add to the
discussion of "the rights of free men" a sentence saying that later movements had
acknowledged similar rights for women.
The few changes Texas does require have, since 1989, favored non
traditionalists exclusively. The difficulty with evaluating these charges without
being able to see the pre-publication text is the same with women's issues as with
other topics: without knowing how a book originally handled men's and women's
accomplishments overall, it is impossible to tell whether particular alterations
balance or unbalance it. (Delfattore, pp. 160-161)
Jenkinson (1979) said that organizations like the Council on Interracial Books for
Children (CIBC) and the National Organization of Women (NOW) have expressed concern
about books that contain racist or sexist statements. Such organizations have suggested
guidelines for authors. Burress (1989) stated that the CIBC asserted that its chief goal was
consciousness raising to eliminate racism and sexism in children's literature.
In 19£J, the CIBC published Guidelines fo r Selecting Bias-Free Textbooks and
Storybooks. In the preface of the book, the CIBC stated the following:
The Council on Interracial Books for Children was founded in 1966 by writers,
editors, illustrators, teachers, librarians and parents committed to effecting basic
change in books and other children's media. Council programs are designed to
promote learning materials that embody the principles of cultural pluralism and are
free of sexist, racist, ageist or handicappist bias.
The Council publishes the Interracial Books for Children Bulletin, featuring
critical analyses of racist and sexist stereotypes prevalent in children's books and
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learning materials... .and recommends materials for combatting racism and sexism
in the home, in the library, and in the classroom, (p. 1)
In Guidelines fo r Selecting Bias-Free Textbooks and Storybooks, the CIBC addressed two
areas of bias: 1) in children's storybooks, and 2) in textbooks. The CIBC commented on
the bias in children's storybooks:
Children's books are not merely a matter of text. .. plus pictures. . .not merely
exciting, imaginative, and full of good characters or the opposite. No, Hugh
Lofting's modest Doctor Dolittle is actually a very political and colonialist fellow.
We realize that children's books do carry a message —a moral, a value or set of
values —and that they mold minds.
We propose that those values are not simply individual, not creatures of a series
of vacuums, but that they rise from the total society. In any given society,
children's books generally reflect the needs of those who dominate that society. . . .
The prevailing values are supportive of the existing structure; they are the
dominator's values.
We further propose that children's books play an active part in maintaining that
structure by molding future adults who will accept it. (Council on Interracial Books
for Children, pp. 7-8)
In Guidelines fo r Selecting Bias-Free Textbooks and Storybooks, the CIBC stated that
children's storybooks promote and teach sexism and racism:
And how many of us speak of a day of woe as "a black day," without realizing that
those words equate black with bad and thus help to perpetuate racism? There is a
whole world of conditioning and control around us that most people have still to
perceive. This is not to say that words in themselves can be the cause of sexism or
racism; they only reflect those realities. But they are important, for they condition
people —especially children - to accept the maintenance of sexism and racism.
Can those of us concerned with children and their books stand passively by? We
say no; let us listen to the challenge and re-examine those books, (pp. 7- 8)
In Guidelines fo r Selecting Bias-Free Textbooks and Storybooks, the CIBC
recommended limited use of what they considered biased textbooks:
Even when every effort is made to eliminate bias from new textbooks, there will
still remain literary works, historical documents and copyrighted material that are
unquestionably biased. Many of these materials cannot be eliminated —nor should
they be —since such elimination would serve to misrepresent history. By teaching
students how to recognize bias, and by guiding them to gain insights into its
causes, educators can supply students with the critical skills that are necessary to
eliminate bias. We recommend the constructive use of biased materials to examine
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the social, cultural, and economic influences surrounding a literary work or a
historical document. (Center for Interrational Books for Children, 1980, pp. 2728)
Burress (1989) stated that the CIBC Bulletin regularly denies that the organization
advocates censorship. The organization contends that only governmental officers can
censor and, therefore, CIBC or other private citizens cannot be said to engage in censorship
activities. Burress also stated the following about the CIBC Bulletin:
However a careful examination of 16 volumes of the CIBC Bulletin raises
troublesome issues —so troublesome in fact that it becomes difficult to escape the
conclusion that the verb eliminate creates a presumption that leads to censoriousness
and ultimately to censorship... .it should be noted that consciousness-raising to
eliminate racism and sexism has in practice led to several groups seeking to have
public school teachers and public librarians act as their surrogates and remove the
material to which the various groups object. Public school teachers and public
librarians are government officers; their actions, if they complied with the requests
of the objectors, would certainly seem to fit the definition of censorship.. . .It
should also be remembered that a characteristic of censorship is its tendency to
judge a publication by a single episode, use of language or another single aspect of
the work, instead of considering a publication as a whole before judgements can be
made about it, as literary critics have insisted almost universally, as the Supreme
Court said in 1973. A judgement about a work based solely on whether it contains
racist or sexist language or episodes does seem to fit the pattern that censors have
freely used. The essentially negative method of approach suggested by the CIBC
asserted goals with its key verb —eliminate —suggests a dangerous philosophy for
the public schools and libraries___ There is a real danger in the essentially negative
approach to literature followed by CIBC. There is some evidence that in fact the
ultimate values of literature may get lost in the negative approach represented by the
publications of the Council, (pp. 116-118)
Burress stated that in the CIBC Bulletin, Volume 6, Number 1 and 2, of 1975, on page 6
appeared the headline. "Liberate Your Libraries." He said that the verb "liberate" in the
passage should be noted. "Liberate" is a euphemism that appears elsewhere in the Bulletin
for "to get rid of" (Burress, p. 118).
A number of groups from the Left have made challenges to books and materials
used in public education. Some of the liberal groups which have often challenged public
education are the following:
American Association of University Women (AAUW)
Council on Interracial Books for Children (CIBC)
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National Association for the Advancement of Colored People (NA ACP)
National Organization for Women (NOW)
In summary, there are groups and individuals from both the conservative Right and
the liberal Left that seek to eliminate or change books and other materials in the public
schools. Both sides use similar tactics and both state that they strive to provide the best
education for America's school children. There is a long history of censorship in the
United States, beginning as Europeans arrived in what is now the United States.
History of Censorship in the United States
Censorship began in the United States as the colonists set foot on the soil of the
New World. When Governor Bradford, author of O f Plymouth Plantation, learned that
Thomas Morton of Merrymount had "composed sundry rhymes and verses, some tending
to lasciviousness," the only solution was to send a military expedition to break up Morton's
high-living settlement (Bradford, 1901, pp. 206, 209).
Modem book censorship in the United States "probably owes its push to a New
Yorker, Anthony Comstock, whose zeal in pursuing what he considered 'offensive'
literature led him to create the New York Society for the Supression of Vice in 1873"
(Noble, 1990, p. 85). Comstock saw himself as the protector of traditional morality.
Between 1873 and 1907, Comstock claimed responsibility for 3,600 prosecutions and for
destroying 160 tons of "obscene" material.
As the leader of the New York Society for the Supression of Vice, Comstock went
to Boston in 1878 and met with a group of ministers at historic Park Street Church.
Comstock spoke of the evils of "impure literature" (Noble, 1990, p. 100) and thus helped
to found the New England Watch and Ward Society. That society consisted of a mix of
wealthy Boston Brahmins devoted to social reform and liberal Protestant church leaders,
most of whom saw themselves less as censors and more as community thought-leaders
who relied on quiet persuasion and an appeal to reason and sensitivity. The booksellers,
book publishers, and book distributors were a part of this "gentlemanly" world and could
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be encouraged to act in a manner considered appropriate by the Watch and Ward Society of
Boston (Noble, 1990, p. 100). In 1911, newly retired President Eliot of Harvard
described the Watch and Ward Society as "a thoroughly scientific charity1' because it
"investigates the causes" of social evils and "undertakes to prevent these evils by drying up
the sources of immorality and crime" (Boyer, 1963, p. 6). Boyer stated the following
about the Watch and Ward Society:
At the heart of the social justice movement were the dual convictions that the source
of human misery lay in man's environment and that these environmental evils could
be rooted out by men of goodwill. From these assumptions it was an easy step to
literature suppression, (p. 6)
For 30 years after the Watch and Ward Society of Boston was created, the most
significant action that they took was to ban Walt Whitman's Leaves o f Grass in 1882
(Noble, 1990). The tactics used by the society changed early in the 20th century when
immigrants began flooding the city of Boston. The "evils" which the Watch and Ward
Society sought to control proved almost always to be limited to the newer immigrant areas
of Boston.
In 1915, the Watch and Ward Society joined forces with the Boston booksellers to
form the Boston Booksellers Committee. This group "read and evaluated current fiction,
providing a stamp of approval on those books that passed muster, notifying the bookselling
community on those that didn't" (Noble, p. 87). Booksellers who sold a book on the list
of disapproved books were prosecuted by the Watch and Ward Society for violation of
Massachusetts' obscenity statute and subjected to maximum public disgrace. Boston book
reviewers refused to review books on the disapproved list, and the newspapers refused
advertising for the books. Watch and Ward Society member Richard Fuller said, "We
consider the book as a whole and we consider the author's motive in writing the story, and
the probable effect it will have on the public" (Noble, p. 88). In 1900 Reverend James
Eells characterized the Watch and Ward Society as "a kind of enlightened civic conscience"
and added: "There are a great many agencies for reformation. This Society attempts to
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prevent the need for reformation" (Boyer, 1963, p. 5). By the mid 1920s, the Boston
Booksellers Committee had suppressed between 60 and 70 titles (Boyer, 1°63).
Comstock died in 1906 and was succeeded by John Sumner, who said, "Obscenity
is an offense against society" and is "detrimental to the public well-being" (Noble, p. 100).
Sumner experienced fewer and fewer censorship victories as the liberal 1920s surfaced. In
the 1920s, judges in New York City were far less likely to label a work "obscene" (Noble,
p. 100).
The years from 1900 to 1916 were known as the Progressive Era in American
history (Rogers, 1988). Reformers of that period were determined to correct problems in
American society. In 1911, citizens of Meriden, Connecticut, formed a committee and
succeeded in removing The Merchant o f Venice by William Shakespeare from the public
schools because the committee "felt that the play presented Jews in a bad light and
encouraged hatred of the Jewish people" (Rogers, p. 3). A wave of patriotism swept the
United States after World War I, and the Veterans of Foreign Wars sought to remove any
texts which they felt were "un-American" (Rogers, p. 3).
In 1925, John T. Scopes, a high school biology teacher in Dayton, Tennessee,
included Charles Darwin's theory of evolution in his teaching of biology (Rogers, 1988).
Scope's actions were in direct violation of a Tennessee anti-evolution law, which did not
allow any idea to be taught which contradicted the Biblical description of creation. Among
other things, Darwin's theory put forth that human beings and apes evolved from a
common ancestor. Scopes was arrested, and the "Monkey Trial" became one of the most
famous trials in the country. Three-time presidential candidate William Jenning Bryan, a
fundamentalist (believing in strict interpretation of the Bible) was pitted against famous
defense attorney Clarence Darrow. Scopes was found guilty and fined 100 dollars, and
Tennessee's anti-evolution law remained in effect until 1967 (Rogers, 1988).
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With the exception of the 1925 Scopes trial, there were few battles in the world of
local school affairs between the 1920s and 1960s. However, the 1960s changed the
relationship between parents and schools and opened the door to censorship in the schools:
As a beginning teacher in the fifties, I infrequently heard about parents who called
teachers or visited the principal to complain about a b o o k .. . .Most parents were
not worried about what their sons and daughters were reading in the early fifties,
for they knew that books for teenagers dealt with safe topics in sterile language.
For the most p a rt.. .school was a safe place in which most teachers used only
tried and tested teaching methods. Then Holden Caulfield checked into school.
Hard on the heels of The Catcher came scores of paperback books that focused
on real problems that troubled teenagers. By the late sixties, publishers were no
longer reluctant to release books about life as young people experienced it in
language that teenagers frequently used. Teachers who were searching for books
that reluctant readers might try to read began assigning novels that students liked to
read and discuss. Some parents who were accustomed only to noncontroversial
novels written in genteel language began protesting. (Jenkinson, 1979, pp. xii-xiii)
Noble (1990) also described how few school book protests were made in the decades
before 1960:
Except for shrill red-baiting and finger-pointing by communists, most [parents]
paid modest attention to who taught what, when and how. It was the way things
were done. Schools were bastions of authority. Parents understood this. . .rarely
questioned it, and breathed easier when they didn't have to make a nightly journey
through textbook pages.
Then, a generation ago, things changed. Along with the Vietnam War the young
began to question adult authority, and suddenly reasons —good reasons —needed
to be found for almost everything that had been an accepted fa c t... .The civil rights
movement played an important role because for the first time racial and religious
minorities had more than simple moral persuasion on their side -- now they had the
law and the people. Many depictions taken for granted through the years were
suddenly challenged.
This was not to say there were no book protests in the earlier decades, onl} that
now they became more organized and more focused, (pp. 177-178)
Edward B. Jenkinson, who became a national expert on censorship, described the attempts
to censor textbooks before the 1970s:
Nearly all of the schoolbook protests before the 1970s were free of violence.
Individuals and organizations became emotional about schoolbooks, and frequently
heated words seared school board meetings and scorched the offices of publishers.
But schoolbooks were not burned and people were not hurt (Jenkinson, 1979, p.
178).
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In the 1970s, people became used to protesting, and they knew that there was
power in numbers. Book censorship became "a war":
It didn't seem like a war at first because it wasn't the sort of thing that caused
people to die —like Vietnam —or to suffer second-class-citizen status —like a racial
or religious minority.
Yet it was a war, nevertheless.
An early shot was fired in 1 9 7 3 ... .In Drake, North Dakota, the school board
was offended by several books, including Kurt Vonnegut's Slaughterhouse-Five.
School boards had been offended by a book like this before, and the usual step was
to restrict it to a certain shelf in the school library or —in the extreme case —ban it
altogether. This school board, however, took things one step further: They threw
every copy of Slaughterhouse-Five into the school furnace.
Suddenly, school textbooks had become vulnerable to literary auto-da-fe just as
had popular classics.
The war had begun. (Noble, 1990, pp. 178-179)
Censorship Battles and Related Court Cases
Beginning in the 1960s, challenges to books and other educational materials were
often taken to court. Censors found that by taking their concerns to the public through the
media and the courts, they often would be successful.
Kevishian v. Board of Regents of University of State of Nev York, 1967
The Keyishian case of 1967 dealt with loyalty oaths lor college professors, not
censorship of school textbooks. However, its outcome and the language of the Supreme
Court decision had a significant effect on future court decisions which did deal with
academic freedom for teachers and students:
Our nation is deeply committed to safeguarding academic freedom, which is of
transcendent value to all of us and not merely to the teachers concerned. That
freedom is therefore a special concern of the First Amendment, which does not
tolerate laws that cast a pall of orthodoxy over the classroom.
The classroom is peculiarly the marketplace of ideas. The nation’s future
depends upon leaders trained through wide exposure to that robust exchange of
ideas which discovers truth out of a multitude of tongues, rather than through any
kind of authoritative selection. (Kevishian v. Board of Regents. 1967, p. 683)
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Keefe v. Geanakos, 1969
On the first day of school in September 1969, a high school English teacher gave
his senior class copies of the September 1969 Atlantic Monthly magazine and instructed
them to read the first article that night. The article contained an admittedly highly offensive
word (slang term for an incestuous son), and the teacher explained the term's origin and
context and why he had chosen the article. Soon thereafter, the teacher offered an
alternative assignment to any student who felt that the assignment was personally
distasteful. The teacher was called to a meeting of the school committee and asked to
provide a rationale for his use of the word. They asked him informally to discontinue use
of the word in the classroom, and he refused. No formal action was taken at the meeting,
but the teacher was later suspended. Later, it was proposed that he be discharged (Keefe v.
Geanakos. 1969).
The United States Court of Appeal, First Circuit, found that if the article containing
the offensive word raised the concept of incest, it was not to recommend it but rather to
condemn i t The court also found that the use of the word in the article was important to
the development of the thesis and the conclusions of the author. The court ruled that the
shock was not too great for high school seniors and that if the students had to be protected
from such exposure, the court would fear for the future. The court said that "the
offensiveness of language and the particular propriety or impropriety is dependent on the
circumstances of the utterance" (Keefe v. Geanakos, 1969, p. 159). Not less than five
books with the offensive word were found in the school library. The court considered that
fact and the fact that no regulation was in place to forbid a teacher from making an
assignment containing such an offensive term. The court found the school to have been
inconsistent in that respect and thus ruled in favor of the teacher (Keefe v. Geanakos.
1969).
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Parducci v. Rutland. 1970
In 1970, Marilyn Parducci, a high school teacher, assigned Kurt Vonnegut’s
Welcome to the Monkey House to her junior class. Principal Jack D. Rutland and
Associate Superintendent W. S. Garrett called Parducci to Rutland's office the morning
after the assignment was made and expressed their displeasure with the content of the
story, describing it as "literary garbage" (Parducci v. Rutland. 1970, pp. 353-354). They
also stated that they felt the "philosophy of the story condoned, if not encouraged, the
killing off of elderly people and free sex" (Parducci v. Rutland, pp. 353-354). Parducci
was admonished to teach none of the story in any of her classes. Parducci responded to a
threat by Garrett to report the incident to the Superintendent by tendering her resignation.
At a later hearing, Parducci was allowed to withdraw her resignation and was given a
future hearing before the Montgomery Board of Education on the question of dismissal. At
the later hearing, Parducci was dismissed for assigning materials which had a "disruptive"
effect on the school and for refusing "the counselling and advice of the school principal"
(Parducci v. Rutland, p. 354). Rutland brought action against school officials for damages
and injunctive relief, claiming that her dismissal was in violation of her constitutional rights
to academic freedom.
The United States Court of Appeal, First Circuit, ruled that the Vonnegut story was
not inappropriate reading for high school juniors, that it created no significant disruption to
the educational processes of the school, and that the dismissal constituted an unwarranted
invasion of Parducci's First Amendment right to academic freedom. They also ruled that
"with the total absence of standards" (Parducci v. Rutland, 1970, p. 357), Parducci could
continue to teach the Vonnegut story and that all record of the dismissal was to be
expunged from her employment records.
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Kanawha County. West Virginia. 1974
Kanawha County in southwestern West Virginia was the site of the first battle in the
schoolbook wars after the warning shot in 1973 in Drake, North Dakota (Noble, 1990).
The mountain and valley folk of Kanawha County had unusual ideas about society and
religion. Their views had been shaped by the fact that they were the butt of cruel jokes
about hillbillies and the victims of greedy coal and timber companies. A rural minister
described the people of the area:
We are very mistrustful of what people want to do with us or to us, especially those
that are in authority, because we've been put through the wringers of dishonesty by
the courts, by the lawyers, by the Board of Education, and we just don't feel that
we can risk any more of ourselves. (Rogers, 1988, pp. 17-18)
Neither the media or any citizens attended the March 12,1974, school board meeting in
Kanawha County at which the board adopted the textbooks for the next year (Moffett,
1988). The reading series were then put on display for board members and the public to
review for about one month. Not one board member and only a few citizens reviewed the
books. The reading series that had been adopted included D. C. Heath and Company's
Communicating (grades 1-6) and Dynamics o f Language (7-12), Scott Foresman and
Company's America Reads (7-12) and Galaxy (7-12), and Silver Burdett Company's
Contemporary English (7-12). Supplemental series included McDougal, Littell and
Company's Language o f Man (7-12) and Man (7-12) and Houghton Mifflin Company's
Interaction (K -12).
On April 11,1974, the board ratified the adoption of the proposed books. Board
member Alice Moore objected that the review time had been too short and convinced the
board that sections of the books could be deleted if found objectionable. The books were
purchased, pending scrutiny. Moore then took copies of the books home and perused them
and was "appalled" (Moffett, 1988 p. 13). She then called Mel and Norma Gabler,
founders of Educational Research Analysts, of Longview, Texas, and the most prominent
school textbook critics in the country (Moffett, 1988). Moore asked Norma Gabler if she
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had any advice for her, and Norma gave the following:
Stay sweet and keep smiling. Don't let them get away with calling you a censor.
Tell them the books have already been censored of morality and patriotism. Ge:
the names of books and publishers in the paper. That unnerves them. And keep
asking, 'Where are my rights as a parent and the rights of my children not to use
the books?' (Moffett, 1988, p. 166).
On May 16,1974, the Kanawha County School Board held a special meeting at
which the teachers' committee was given the opportunity to defend its choices. Moore
questioned the philosophy that America was a pluralistic society and that students needed
textbooks that exposed them to different points of view and challenged them to think. After
the meeting, Moore started a campaign against the language arts texts in the conservative,
fundamentalist churches of Kanawha County (Moffett, 1988).
Nearly 1,000 people attended the June 27, 1974, board meeting. The board voted
three to two to drop 8 of the most controversial texts and to approve the remaining 317.
Throughout the summer of 1974, various citizens' groups protested against the books.
Some did not like the collection of myths, saying they threatened the literal understanding
of the Bible. Others said that the books contained assignments that forced the children to
criticize their elders. Still others said that one story implied that it was all right for poor
people to rob and kill rich people (Rogers, 1988). People soon chose sides, and matters
grew ugly:
- coal miners went on strike in support of the school board member and her
objections to the books;
- 27 local ministers denounced the books from their pulpits;
- 10 ministers supported the school board;
- snipers fired at school buses;
- teachers were threatened repeatedly;
- an elementary school was firebombed;
- three cars were dynamited;
- school buses were vandalized;
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- shotguns blasted out windows in the board of education building. (Noble,
1990, p. 180)
There were 18 people arrested for physically blocking the path of school buses in direct
violation of a court order. Representatives of the national Ku Klux Klan appeared in
Charleston to proclaim their support for the textbook protest (O'Neil, 1981). The schools
were closed briefly, and extra-curricular activities were cancelled for one weekend (Rogers,
1988).
On September 11, 1974, the school board offered a compromise. The books
would be removed, and a committee would review the books. Not all protest leaders
accepted the compromise. One fundamentalist minister said, "Why should we settle for
one thing less than we've been hollerin' for," and another told a rally: "We could use a big
book-burning right here" (Rogers, p. 21). In the middle of the turmoil, Mel and Norma
Gabler arrived in Kanawha County and spent six days speaking in and around Kanawha
County, trying to deflect approval of the texts. A telegram was sent to President Gerald
Ford, challenging the citizens' review concept (Rogers, 1988). At one point, board
member Alice Moore appeared on television with several charred Bibles vhich had been
retrieved by a janitor from a school incinerator. Moore said, "And they have the nerve to
call me a bookbumer" (Hefley, p. 159). !n November 1974, three school board members
and the superintendent were arrested for contributing to the delinquency of minors. It was
alleged that they had corrupted the youth of Kanawha County by allowing them to use unAmerican and un-Christian textbooks (Rogers, 1988).
In the long run, the Gablers and the protesters did not succeed. The battle finally
ended when the books were approved for use in the classrooms (Moffett, 1988).
Montello, Wisconsin. 1979
During the 1979-1980 school year, a student in Montello, Wisconsin, checked out
several Judy Blume books, including Then Again, Maybe 1 Won't; Are You There God?
It's Me, Margaret; and Deenie. The girl's parents decided not to return the books to the
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school library, but no action was taken by school officials. During the 1980-1981 school
year, a formal challenge was filed against The Magician by Sol Stein. The book was being
used in an English class, but the teacher had provided an alternate reading assignment and
class time to discuss the alternate reading for any student who requested it. Excerpts from
The Magician were taken out of context and distributed throughout the Montello
community. A two-hour radio debate was transmitted locally, and over 100 stories or
letters to the editor appeared in the local newspaper. Protesters against The Magician said it
was filled with obscenity, pornography, trash, and filth, and was un-American, unChristian, and anti-Semitic. Due to the efforts ot the superintendent, the school had a
procedure in place for such complaints, and a committee that was selected for the purpose
of handling the complaint voted five to two to retain the use of the book (Burress, 1989).
In February 1981, shortly after the decision to keep The Magician, ten individuals
checked out 33 books from the Montello, Wisconsin, school library. The persons stated
that they checked out the books because they were on a list in their possession, but they
were unwilling to disclose the source of the list. Among the books checked out were Diary
o f a Young Girl by Anne Frank; Catch-22 by Joseph Heller; Catcher in the Rye by J. D.
Salinger; The Great Gatsby by F. Scott Fitzgerald; and The Outsiders by S. E. Hinton.
National news media, including CBS and NBC, began questioning the individuals who
had checked out the books. Editorials and letters to the editor condemning those who had
checked out the books began appearing in The Marquette County Tribune. The book
challengers did return the books and did file challenges against them.
The challenged books were referred to a review committee. There was a great deal
c f concern that there might be violence when the review committee met, as many believed
tha' the Posse Comitatus was involved and supported removal of the books, (The Posse
Comitatus was a group similar to the Ku Klux Klan and was reported to have bunkers with
guns and ammunition. There had been numerous confrontations between police and Posse
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members in the past.) The Posse ran two advertisements in area newspapers in February
1981, while the debate over the books was taking place. One of the advertisements
presented the views of the Posse and was signed by the same individual who had written a
letter to the editor advocating the removal of the 33 challenged books. The advertisement
was anti-Semitic, as it referred to Eisenhower as a Jew and "Jew controlled news and
traitors in all levels of government," as well stating that there was a "Jewish master plan to
destroy Christian America" (Burress, p. 22). The other Posse advertisement was a cartoon
critical of public education in America. In the adveitisement, children were pictured
entering a government school with a sign on it that said "Morals not taught here" (Burress,
p. 23). The children were singing the song "Jesus Loves Me" and then seen exiting the
school "8 to 12 years later" saying things such as "I'm pregnant," "God is dead," "Up with
Socialism," "If it feels good, do it!" and "Escape with beer" (Burress, p. 23). The
advertisement was created for national circulation in 1981 and it appeared in the Oxford,
Wisconsin, Shopper's Newsletter on February 25, 1981 (Burress, 1989).
Despite such advertisements by Wisconsin's Posse Comitatus and all other
protests, 32 of the 33 books were returned to Montello's school library. There was no
violence at the meeting when the review committee made their final decision. One book
was disapproved, and two others were put on a shelf for restricted use (Burress, 1989).
Board of Education. Island Trees Union Free School District #26 v. Pico, 1982
In September 1975, several school board members in the Island Trees School
District in New York sought removal of nine books which they considered "anti-American,
anti-Christian, anti-Semitic, and just plain filthv"(Board of Education. Island Trees v. Pico,
1982, p. 2801). The petitioners took the names of the books from a list provided them by
a politically conservative organization. The nine books were Slaughterhouse Five by Kurt
Vonnegut, Jr.; The Nakeu . H>e by Desmond Morris; Down These Mean Streets by Pin
Thomas; Best Short Stories o f Negro Writers edited by Langston Hughes; Go Ask Alice
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written anonymously; Laughing Boy by Oliver LaFarge; Black Boy by Richard Wright; A
Hero Ain't Nothin' but a Sandwich by Alice Childress; and Soul on Ice by Eldridge
Cleaver. A review committee recommended that five books be returned to the library
shelves and that two be removed from the library. The committee made no
recommendation on the ninth book. Ignoring the recommendations, the school board voted
to remove all but one of the nine books. Several students, including Steven Pico,
challenged the decision by the school board (Board of Education, Island Trees v. Pico.
1982).
The Supreme Court upheld the challenge by the students with a five to four
decision. The court agreed that local school boards had a substantial and legitimate role in
the determination of school library content but that that role could not be exercised in a
narrowly partisan or political manner. The court thus condemned politically motivated
book removals (Board of Education. Island Trees v. Pico. 1982).
Smith v. Board of School Commissioners of Mobile County, 1987
In 1987, citizens and parents from Mobile, Alabama, brought suit against the
school board with the charge that the school system was teaching the tenets of an antireligious religion called "secular humanism." The parents [plaintiffs], claiming to be
Christian Evangelicals, said that the teaching of the "religion" violated the Establishment
Clause of the First Amendment, which forbids the government [school] from promoting
any or all religions. They asked for 44 texts to be removed, and they won in federal district
court (Smith v. Board of Commissioners. 1987).
The decision was reversed by the United States Court of Appeal, Eleventh Circuit.
The court ignored the issue of whether or not "secular humanism" was a religion and ruled
that as long as the school was motivated by a secular purpose, it did not matter if the
curricula and texts shared ideas held by one or more religious groups. The court ruled that
‘he texts did promote secular values such as logical decision making, self-respect, and

60
tolerance. With that in mind, the court ruled that the "use of textbooks did not advance
secular humanism or inhibit theistic religion in violation of the Establishment Clause, even
assuming secular humanism was religion" (Smith v. Board of Commissioners. 1987).
Mozert v. Hawkins County Board of Education, 1987
The case began when Plaintiff Vicki Frost had read a story about mental telepathy
from her daughter's sixth-grade textbook published by Holt, Rinehart and Winston. Frost
described herself as a "bom again Christian" who had a religious objection to mental
telepathy and other themes in the textbook. Frost spoke with the principal and received an
agreement for the students of objecting parents to read an alternative program. Those
students worked on their assignments elsewhere in the school. In November 1983, the
Hawkins County School Board voted to eliminate all alternative reading programs and to
require every student in the public schools to attend classes and to use the Holt series.
Frost and the other plaintiffs stated that they had sincere religious beliefs which were
contrary to the values taught or inculcated by the reading series. Having to read the books,
they said, was a clear violation of their rights to the free exercise of religion protected by
the First and Fourteenth Amendments to the United States Constitution. As a witness,
Frost claimed that the textbooks taught evolution, secular humanism, futuristic
supematuralism, pacifism, magic and false view's of death (Mozert v. Hawkins County,
1987).
The plaintiff parents won in federal district court. However the United States Court
of Appeals, Fifth Circuit found that none of the ideas at issue were presented to the
students as facts which they were required to believe. The court also stated that clearly to
the plaintiffs there was but one acceptable view, the Biblical view, as they interpreted the
Bible. In ruling for the school district, the court found that the only conduct compelled by
the defendant school district was the reading and discussing of the materials, as well as the
hearing of other students' interpretations of the materials:

61
The requirement that students read the assigned materials and attend reading
classes, in the absence of a showing that this participation entailed affirmation or
denial of a religious belief, or performance or non-performance of a religious
exercise or practice, does not place an unconstitutional burden on the students' free
exercise of religion (Mozert v. Hawkins County. 1987, p. 1065).
Books and other educational materials in the public schools in the United States
have frequently been the targets of censorship. Censorship of public school books ard
other materials has come from individuals and groups from the Left and the Right.
The following censonhip incidents took place across the United S '.. _s m -he
1990s. None of the incidents found their way into the court room, but al\ are significant in
that they illustrate the concerns raised by groups or individuals from the Left.
Examples of Reported Incidents in the 1990s
Erie, Pennsylvania, 1990
School director Eva Tucker wanted to remove Mark Twain's The Adventures o f
Huckleberry Finn from the high school reading list because of its derogatory references to
African-Americans. She objected specifically to the use of the word "nigger." Although
she said that she was not seeking to ban the book from the school libraries, she did want it
to be removed from the required reading list for the English course ("Censorship Dateline,"
1991, p. 17).
Mary Frances Kinney, President of the Erie County Chapter of the Pennsylvania
Association of School Retirees, said, "If you take one book off, you're going to be taking
everything off the shelves. People will find something to object to" ("Censorship
Dateline," 1991, p. 17).
California Board of Education. 1990
In 1991, the California Board of Education approved three textbooks designed to
end the "dumbing down" of history education in California schools, to reflect the ethnic
diversity and heritage of the United States, and to improve sections on religion and
geography ("Censorship Dateline," 1991, pp. 9-10). The textbooks were Social Studies

62
published by Houghton Mifflin; Story o f America published by Holt, Rinehart and
Winston; and America: The People and the Dream published by Scott Foresman.
Houghton Mifflin made several changes in their book due to objections raised by Jews and
Muslims about how the book dealt with religion. They also made some changes due to
complaints by African- and Asian-Americans that the books promoted racism. According
to Charlotte Crabtree, chair of the reviewing panel, the complaints by Chinese-Americans
that their contributions in history had been omitted were outweighed, by the "total
presentation of various perspectives and multiethnic contributions" in the books
("Censorship Dateline," p. 9). Crabtree added that objections of gay and lesbian groups
were "not within the scope" ("Censorship Dateline," p. 9) of the textbook because they
were not issues dealt with in kindergarten through grade eight. The general complaint by
the groups was that the books were written from a Eurocentric perspective ("Censorship
Dateline," p. 9).
Conroe. Texas. 1995
In 1995, The Autobiography o f Miss Jane Pittman by Ernest Gaines was pulled
from a seventh grade class after a complaint by some members of the black community.
The book celebrated a woman's rise from slavery ("Censorship Dateline," 1995).
According to a school district representative, several black parents complained
about racial slurs in the book, which was used in a course on racial tolerance. The district
representative said, "Protesters expressed concerns that the students were made
uncomfortable when passages from this book were read aloud prior to discussion of the
passage" ("Censorship Dateline," 1995, p. 36).
Butler, Georgia, 1995
On September 30,1995, parents and four elementary teachers filed a formal
complaint against the use of Mark Twain's The Adventures o f Huckleberry Finn,
contending that it contained racial slurs, bad grammar, and did not reject slavery. Parent
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Gwen Jenkins said, "Yes, we do want the book removed from the reading list. Yes, it is
racist. Some people may see it another way, but everyone has their own opinion about it"
("Censorship Dateline," 1995, p. 42). County School Board President Reginald Carter
said the following:
I think the book is offensive and racist to every African-American. The book does
not help race relations. It only gives more ground for hatred and destruction within
the human race. That's not only Afro-Americans, but white Americans. I think the
book should be deleted from reading lists throughout school systems in Georgia."
("Censorship Dateline," p. 43)
The controversy began when a student in the ninth-grade English class said she had
concerns about reading the book. Nine of 93 students asked to read another novel.
Student Karleshia Bentley said, "I didn't like reading the book. It made me feel inferior
because of my color" ("Censorship Dateline," 1995, p. 43). Superintendent Wayne Smith
stated that the complaint would be reviewed by a committee of "six or seven people in the
language arts department for grades six to twelve" ("Censorship Dateline," p. 43).
Censorship of books and other educational materials comes from the Left and the
Right. Censorship can result when groups and individuals seek to control the content of
the curriculum.
Conclusion
Censorship of books and ideas has been an issue since the time of Plato (429-347
B.C.). Censorship began in the United States as the colonists set foot on the soil of their
new world. Since that time, scholars and others have written extensively about the subject
of censorship and its effects on society, communities, and schools. In Areopagitica,
Milton said the following about censorship:
Who kills a man kills a reasonable creature, God's image; but he who destroys a
good book, kills reason itself, kills the image of God, as it were in the eye. Many a
man lives a burden to the earth; but a good book is the precious life-blood of a
master spirit, embalmed and treasured up on purpose to a life beyond life.
(Hutchins, Ed., 1952, p. 384)
In summary, censorship cannot exist in a free society. Noble (1990) said, "Censorship

64
cannot eliminate evil. It can only kill freedom" (p. 293). In regard to censorship in the
schools, "Censorship leaves students with an inadequate and distorted picture of the ideals,
values, and problems of their culture" (National Council of Teachers of English, 1982, p.
7). Therefore, educators need to understand the dangers of censorship.
Chapter III describes the methodology used in the study. The selection of the
participants in the survey is explained. How the survey was developed, how tue data were
collected, and how the data were analyzed are also described.

CHAPTER III
METHODOLOGY
The purpose of this study was to examine the extent of censorship in North Dakota
public high schools and to determine what policies and procedures were used by North
Dakota high schools to handle challenges to educational textbooks and supplemental
reading materials. A model policy and procedures for use in North Dakota school districts
are recommended.
This chapter describes the methodology used to conduct the study, including the
literature review and the interviews. The development of the survey instrument, the
selection of the participants, and the collection and analysis of the data are also described.
Literature Review
An extensive literature review was conducted of the history of academic freedom in
public schools and of incidents of challenges to and censorship of educational textbooks
and supplemental books in public schools across the United States. This historical
information was gathered from books, journal and newspaper articles, and pertinent United
States Supreme Court and lower federal and state court decisions.
Specific attention was given to challenges and censorship activities within the state
of North Dakota. This information was collected from regional and local newspapers in
North Dakota, as well as from books and journals which had reported on censorship and
challenge incidents in North Dakota.
Interviews
I conducted a total of five interviews. Three of the interviews were conducted to
familiarize me with challenge and censorship activities in North Dakota. One interview was
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interview was conducted to provide background or information on policies and procedures
used in the public schools, and one interview was conducted to provide information on the
current issues of individuals or groups that wish to challenge or censor textbooks and
supplemental books in public schools. I made several other attempts to conduct interviews,
but the individuals contacted did not remember the details, declined to comment, or stated
that they would send some information. Several did send information. The individuals
who were contacted and their titles in 1989 are listed below:
Harold Aleshire, Retired Professor of Minot State College
Mary Bratten, Librarian for North Dakota Government Services
Donna English, Employee of The Wells County Free Press in Harvey
Wally Hankla, Attorney for Drake School Board
Sharon Johnson, Assistant Principal of Minot High Schools' Central Campus
Melody Kuehn, Librarian of Minot High Schools' Central Campus
Lowell Latimer, Assistant Superintendent for Minot Public Schools
Joanne Lautenschlager, Math Teacher for Minot High Schools' Magic City
Campus
Paulette Nelson, Chair of North Dakota Intellectual Freedom Committee
Richard Olthoff, Principal of Minot High Schools' Magic City Campus
Susan Padragoola, Librarian for Minot State College
Larry Shaffner, English Teacher for Minot's Eric Ramstad Junior High School
Iris Swedlund, Librarian of Velva Public School and Velva Public Library
Gordon Upton, English Teacher for Minot High Schools' Central Campus
Dorthea West, Chair of Intellectual Freedom Commi ttee of Mountain Plains
Library Association
On October 4, 1984, radio personnel conducted an interview on KHRT Radio

Station in Minot, North Dakota, with Zoanne Flickinger, a school board member of Minot
Public Schools. I procured an audio tape of that interview from former Minot Public
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School Superintendent R. Edward Mundy and transcribed it. I placed a telephone call to
broadcaster Dick Leavitt of KHRT Radio Station to inquire about permission to use the
taped interview and to obtain the name of the interviewer. Leavitt indicated that he did not
remember the man's name nor did he have any record of who that interviewer might have
been. He also stated that because the interview was broadcast over the public airwaves
there would be no reason why I could not use it for the purposes of this research. A
transcript of that interview is included in Appendix C to provide the reader with a
perspective of Flickinger's efforts to organize a "Citizens Review Committee" to read,
review, and remove numerous books and magazines from the Minot schools.
I interviewed Edna Boardman in September, 1989, in the library of Minot High
School Magic City Campus in Minot, North Dakota. I interviewed Boardman again on the
telephone on June 25,1995. Boardman had been the librarian in Minot since the 1970s.
She provided an account of her first-hand experiences with one school board member and
with a community group that wanted control over the process of book selection and that did
manage to remove numerous textbooks and a magazine from the classroom and/or library
shelves: (Many of these books and the magazine were later returned to the classroom and/or
library shelves). In these interviews, Boardman explained the censorship events through a
chronologically ordered notebook consisting of newspaper clippings, letters to the editor,
and editorial clippings from The Minot Daily News and other regional, state, and national
newspapers. That notebook contained information about Minot Public Schools’ lengthy
censorship battle which started in 1977 and continued on and off through 1984.
I conducted a one-hour telephone interview on December 9, 1990, with John
Kambeitz, English teacher from Napoleon, North Dakota, regarding his experience with
censorship in October and November of 1987. Still an English teacher in Napoleon,
Kambeitz provided me a copy of a note chastising him, the note had been written by a
Bismarck citizen. He also provided me a copy of the notes he wrote during the censorship
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episode. He sent me a lengthy letter, describing his feelings three years after the episode.
Kambeitz also sent copies of the "Citizen's Request For Reconsideration Of A Book"
forms (Appendix D & E) and the letters which preceded the forms that were filed with the
Napoleon Public Schools.
I conducted a telephone interview with former Minot Public School Superintendent
R. Edward Mundy on December 10, 1990. Mundy spoke briefly of the tactics used by
board member Zoanne Flickinger and provided me with a copy of the 1984 interview on
KHRT Radio with Zoanne Flickinger.
I conducted a telephone interview with Judith F. Krug, Director of the Office for
Intellectual Freedom of the American Library Association (ALA), on July 6, 1995. The
Krug interview is printed in Chapter VI.
On January 23, 1996,1 conducted a telephone interview with Joseph C. Linnertz,
the former publisher and owner of The Drake Register and The Anamoose Progress.
Linnertz asked for newspaper clippings and other information from the Drake censorship
incident, and he offered to try to answer any questions posed to him. After receiving the
requested information and questions, Linnertz wrote a two-page letter dated February 17,
1996, giving his recollections of the tensions he felt while publisher of The Drake Register
and The Anamoose Progress during the censorship episode in Drake, North Dakota, in
1973.
I conducted a telephone interview with Frederick Edwords, Executive Director of
the American Humanist Association and the editor of The Humanist, on February 23.
19%. Edwords stated that the current challenges to the public schools are from specialist,
single-issue, right-wing organizations who are against evolution education, sex education,
the arts, and reading materials for kids.
I used the information gathered from the interview with John Kambeitz, the radio
interview with Zoanne Flickinger, and the interviews with Joseph Linnertz, Edna
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Boardman, and R. Edward Mundy to provide some perceptions of the events surrounding
the censorship activities in Napoleon and Minot, North Dakola. In addition, the
information provided insight for how a censorship battle causes turmoil and distrust among
the individuals, school district personnel, and communities involved. I used the
information procured from the interview with Judith F. Krug to develop a model policy and
procedures for use when a citizen wishes to challenge educational textbooks and
supplemental books in North Dakota schools. I used the interview with Frederick
Edwords to procure information regarding the current status of the charge that "secular
humanism" is the religion of the public schools. The interviews provided a wealth of
information about challenge and censorship activities in the United States and in North
Dakota.
Survey
I used the survey method to procure data on challenge and censorship activities in
the public high schools in North Dakota from 1989 to 1994. School administrators
(superintendent and high school principals), high school English teachers, and high school
librarians were asked to complete the surveys because they were the individuals most likely
to deal with challenges to educational textbooks and supplemental books.
Selection of Participants
Participants in this study were a selected sample of personnel in North Dakota
school districts. Based on student enrollment, the nine largest school districts in North
Dakota (Bismarck, Fargo, Grand Forks, Minot, West Fargo, Mandan, Dickinson,
Jamestown, and Williston) as well as a random sample of the remaining school districts
were selected to participate in the study. I selected the nine lar gest districts because a
greater percentage of them were more likely to have policies iri place for selection and
reconsideration of educational textbooks and supplemental books. The other districts
surveyed were selected at random (every tenth one from an alphabetical list in the 1993-
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1994 North Dakota Education Directory) from all other North Dakota "operational" school
districts. I did not count the school districts listed in the North Dakota Education Directory
as "nonoperating." The nine largest districts in North Dakota and a random selection of the
remaining districts resulted in 23 of the 35 districts being located in the eastern half of
North Dakota and the remaining 12 being located in the western half of North Dakota.
Within each selected district, I sent the surveys to the: superintendent, one principal
from each high school in the district, one librarian from each high school, and one English
teacher from each high school. I addressed the surveys for the English teachers simply to
"High School English Teacher;" surveys to the school librarians were similarly addressed.
Full- and part-time administrators, teachers, and librarians were eligible to be included in
th er udy.
Development of Survey Instrument
The survey (Appendix A) was the first of its kind to be used in North Dakota.
Based on a review of the literature, the survey was designed by me with the assistance of
my advisor, Dr. Gloria Jean Thomas, and my dissertation advisory committee.
The survey was piloted with an elementary librarian, one junior high English/
language arts teacher, one elementary principal, and one secondary principal from the
Norfolk Public Schools in Norfolk, Nebraska. Norfolk, Nebraska, was used for the pilot
study because I live and work in Norfolk. Respondents to the pilot survey were asked to
fill out the survey and make recommendations. After the pilot study of the survey was
conducted, I decided to send the surveys to only high schools with grades 9-12 in North
Dakota and ro t to include elementary, junior high, and middle schools. I made changes in
the instrument as a result of the pilot study and after the doctoral advisory committee
reviewed the instrument and the dissertation proposal.
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Collection of Data
Each mailing included a cover letter, a copy of the survey, a stamped, pre
addressed return envelope, and a stamped, pre-addressed postcard, which the respondent
was to return separately from the survey if he or she wished to receive the survey data
results. I addressed the mailings in the following manner, superintendent, high school
principal, high school librarian, and high school English teacher. I mailed the cover letters
(Appendix B) and surveys (Appendix A) on April 24, 1995. Respondents were asked to
return the survey and a copy of their policy on reconsideration of textbooks and other
materials to the Center for Teaching and Learning at the University of North Dakota by
May 12, 1995. There were no follow-up mailings due to the response rate of 47%.
Analysis and Reporting of Data
Descriptive statistics were derived from the survey. The responses were analyzed
to show the number of educational textbooks and supplemental books challenged in the
past five years (1989-1994), the types of educational textbooks and supplemental books
challenged, and the reasons for each challenge. The groups and/or individuals (i.e.,
parent, student, teacher, etc.) who had made challenges to educational textbooks and
supplemental books were also reported. I also reported by position the person or persons
responsible for the selection of textbooks and supplemental books in each respondent's
school district. The data collected from the survey are in Chapter V.
Development of a Model Policy
I asked all respondents to enclose a copy of their district's policy and related forms
regarding selection of and challenges to or request for reconsideration of educational
textbooks and supplemental books. An example of one such policy is in Appendix F, the
policy recommended by the National Council Against Censorship (NCAC) is in Appendix
G, and a model policy used by the American Library Association is in Appendix H.

CHAPTER IV
CENSORSHIP IN NORTH DAKOTA SCHOOLS
The purpose of this chapter is to report on censorship activities that have taken place
in the North Dakota school districts of Drake, Minot, and Napoleon. The information on
censorship and challenge activities in North Dakota was taken from newspaper reports,
letters to the editor, editorials, personal communications, and interviews conducted with
individuals who went through censorship battles while serving as public school employees
or in some other official capacity. As shown in these case histories, censorship battles
affect not only school personnel and students but the entire community.
Drake. North Dakota, 1973-1974
The best known case of censorship in the public schools of North Dakota took
place in Drake, a central North Dakota town of 360 people. In the 1970s, Drake was
served by a weekly newspaper, The Drake Register and the Anamoose Progress, and also
by The Minot Daily News. No censorship case has ever been heard in court in North
Dakota, but this Drake case ended in a settlement just prior to going to court. Noble (1990)
called the Drake, North Dakota, burning of Kurt Vonnegut's Slaughterhouse Five an "early
shot in the modem war on schoolbooks" (p. 179). The American Civil Liberties Union
(ACLU) filed suit on behalf of the English teacher, Bruce Severy, who was in his second
year of teaching at Drake High School.
The case arose at the November 8,1973, C- ake School Board meeting. The Drake
School Board told Superintendent Dale Fuhrman to collect and bum copies of
Slaughterhouse-Five by Kurt Vonnegut ("Books at Drake," November 9, 1973, p. 1). The
board also ordered Fuhrman to collect and bum copies of Deliverance by James Dickey
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and Short Story Masterpieces, an anthology of stories by Ernest Hemingway, William
Faulkner, John Steinbeck, and others. That decision was made, according to Board
President Charles McCarthy, because "we didn't approve of the obscene language"
("Books at Drake," p. 1). McCarthy said that he had not read the book but that "one bad
paragraph is enough to make the whole thing look bad" and "there are a lot of other books
that can be ordered; all we can do now is get these books out of the system" ("Books at
Drake," p. 1). The books were burned in the school incinerator despite the fact that none
of the board members had read them, according to Principal Bruce Henderson ("Books at
Drake," November 9, 1973).
The books had became a problem when a sophomore girl complained about
profanity in Slaughterhouse Five. Several parents subsequently demanded that the novel
about the bombing of Nazi Germany be removed from the school. The school board
ordered students to turn in the books, but many students refused, leading to their iockers
being searched by the school administration. The teacher, 3nice Severy, who had
assigned Slaughterhouse Five to his sophomore English class, said that students later
entered ti * teachers' lounge where the confiscated books were stored and stole the books
back. Other students claimed that they had lost their books and offered to pay for them.
Superintendent Fuhrman stated to the The Minot Daily News that he would telephone
parents to get the books returned. In a signed letter, all but a few of the 35 students in
Severy's class urged reinstatement of the Vonnegut semi-autobiography ("Books at
Drake,” November 9, 1973, p. 1).
One student, Mark Olson, stated, "the language wasn't used as profanity. It was
more of an expression" ("Books at Drake," November 9, 1973, p. 1). Mark Olson's
mother, Mrs. Forrest Olson, found nothing objectionable in the book, and when asked if
the burning bothered her, she stated, "You'd better believe it does" ("Books at Drake," p.
!)•
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Supporting his action, Superintendent Fuhrman said, "The burning of the books
was not significant. It's just one way of getting rid of them" ("Books at Drake,"
November 9, 1973, p. 1). Some people believed that the books had been burned prior to
the November 8, 1973 school board meeting, and board members Melvin Alme and Mrs.
Nolan Seehafer refused comment on that issue. Alme said that he had read Slaughterhouse
Five and did not "think it should be read by anyone" ("Books at Drake," p. 1).
Two clergymen, Reverend Thomas Benoy and Father J. S. Axtmann, were at the
November 8, 1973, board meeting. Benoy termed the novel "garbage, and Axtmann
lamented its "barnyard scenes and its treatment of peoples' failures in life" ("Books at
Drake," November 9, 1973, p. 1). Axtmann went on to say, "But I don't know if burning
is the proper approach; it sounds too much like years past to me" ("Books at Drake," p. 1).
Bruce Severy, the teacher who had assigned the books, reported that he was advised by
Superintendent Fuhrman to resign or face dismissal by the board. Fuhrman denied the
statement. Severy had defended Slaughterhouse Five at the November 8, 1973, school
board meeting by explaining "It tries to knock down some of our hypocritical practices. In
the context of the book, I didn't think they were dirty words" ("Books at Drake," p. 1).
After Slaughterhouse Five had been removed, Severy said that he was considering
assigning The Hobbit and Giants in the Earth, as they were less controversial fiction. He
said, "I didn't want a big hassle; I was not trying to rock the boat" ("Books at Drake," p.
1 ).

In the next day's edition of The Minot Daily News, Severy offered further
explanation of why he chose Slaughterhouse Five:
I chose the book for its immediacy, its modem style, its brevity. It is a book which
addresses itself to current problems in an honest and straightforward manner. I
believe the theme, or message, of the book is a question: Why are we killing each
other still? ("Teacher Backs Book," November 10, 1973, p. 1)
Severy indicated that no one objecting to the book had read it. He contended that no one
could make a judgment about a book without reading the entire book and that anything less
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is "academically dishonest, anti-intellectual, and irrational" ("Teacher Backs Book," p. 1).
Severy also referred to the fact that only one student had objected to the book, saying,
"This is fine. I have never forced a student to read any book if that student objected or if
the parents objected. I will abide by any school board decision regarding this matter. And
I will do so bearing no grudges" ("Teacher Backs Book," p. 1). He also reiterated that he
had been advised by Superintendent Fuhrman to resign or face dismissal ("Teacher Backs
Book," November 10, 1973).
The November 15, 1973, issue of the local weekly newspaper, The Drake Register
and The Anamoose Progress, was the first issue published after the book had been
removed. The paper dealt with the book burning in an editorial entitled "Joe Sez" and in a
regular column entitled "Drake Schools." "Joe Sez," a weekly editorial, contained the
following about the incident:
Because of the emotion which has been generated by this incident, it is difficult to
comment on i t Yet it cannot be disregarded as an insignificant incident.
The citizens of a school district have a right to have the kind of school system
they desire for their children. For this purpose, they elect a school board, which in
turn, sets policy for the system and hires a superintendent. The superintendent
carries out school board policy, hires teachers and handles day to day
administration of the schools.
Through this administrative setup, prior planning lor an upcoming school term
should be taking place, during the prior year. When classes are scheduled and
books are ordered, with the input of parents, school hoard, superintendent and
teachers. Undesireable [sicl books and courses should be eliminated at this time.
There doesn't seem to be a logical reason for discovering objectionable literature
midway in a school term. If truly objectionable, these books should have been
eliminated last spring, when books for this term were ordered.
Whatever the quality of the literature, book burning, with all its connotations, is
certainly not the solution to the problem. (Editor, November 15, 1973, p. 2)
The "Drake Schools" column appeared on that same day. Written by Superintendent
Fuhrman, the column described the discussion at the special board meeting [this is the first
mention that it was a special meeting] on the previous Tuesday, November 8, 1973:
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The problem that was discussed, was the language used in certain books used by
the English teacher. It was decided that the school should get rid of two of the
books that were passed out by Mr. Severy and replace them with another book of
more acceptable language for the age students that are in each class. The third book
was discussed, and upon finding out that no one there knew much about the book,
it too was called in, in order to study it and make a decision on the language of the
book. This is now being done by the board. None of these books are being
banned by the board, but rather are not being passed out under the school board's
sanction. If you, as parents, want to have your children read these books, it is
totally up to you. The book, I think, should be classified as adult reading. (Drake
Schools, November 15, 1973, p. 3)
One week later, on November 22, 1973, several letters to the editor appeared in The
Drake Register and The Anamoose Progress. Each of those letters was also earned in The
Velva Journal of nearby Velva, North Dakota, on the same day. The first letter was written
by Bart Anderson of Napa, California. He started his letter by saying, "If ignorance is
bliss, you folks must be having a ball up there in Drake, N.D." (Anderson, November 22,
1973, p. 2). Anderson went on to compare the tactic of burning books to what took place
in Nazi Germany and Soviet Russia, referring to the Drake community as "ignorant,
backward, and close-minded" (p. 2).
The second letter to the editor on that day was a copy of a letter sent to the Drake
School Board and signed by 73 students from the University of Idaho College of Law.
They said, "We are upset that this type of activity could happen in these United States.
Book burnings and illegal round-ups of 'subversive' and 'non-accepted' works of literature
bear an uncanny resemblance to the practices in Nazi Germany and Stalinist Russia.
Frankly, it scares us that there is this apparent fear and hysteria in your school district"
(University of Idaho College Law Students, November 22, 1973, p. 2). The students
finished by stating, "We sincerely hope and request that you review the seriousness of your
actions" (p. 2).
The third letter to the editor of was from Sharon Wald. She congratulated the
students, parents, school board members, and school superintendent of Drake for their
wisdom and common sense in removing the books. She stated, referring to the school
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board, "Congratulations. . . .You are a rare and beautiful exception these days. . . .You
actually did what the people wanted you to do!" (Wald, November 22, 1973, p. 2). Wald
offered words of encouragement:
Stand firm all of you. The wrath of the entire liberal educational establishment
is going to be heaping all kinds of abuse on you because you had the audacity to
decide for yourselves, rather than letting them decide, how you want to be
educated, (p. 2)
The fourth letter was from Debra Brown of Brookline, Massachusetts:
I am trying to understand why you felt it was a good idea to destroy the books.
Obviously you feel that the choice of literature was not right for the students.
May I ask how you are treating the Daily newspapers. Don't you know that
students have access to what is going on in our world. What do you do with the
idea of war? Of men returning missing an arm, a leg or an eye?
What of the idea of morality on the highest level of government? What about the
words —lie, cheat, infiltrate, confiscate, tape, burglary? (Brown, November 22,
1973, p. 2)
Brown offered an alternative to burning the books:
Why didn't you hold seminars with the students to find out what impact the books
had on them? What did reading about a concentration camp, a bumed-out city mean
to them?
You musn't be afraid of a word.
You cannot suppress a book —you then begin to suppress minds, (p. 2)
The last letter on November 22, 1973, was from Gary and Sally Cooper, who
stated, "The ideas of man will survive despite people like you. We can think of no better
way to teach the students of your school system what kind of citizens they should become,
than to use you as examples of what not to become" (Cooper & Cooper. November 22,
1973, p. 2). They went on to say that the board had earned a niche on thi mtellectual
spectrum "below the Neanderthal Valley inhabitants” (Cooper & Cooper, p. 2).
The publisher and owner of The Drake Register and The Anamoose Progress,
Joseph C. Linnertz, spoke out on the issue on that day in "Joe Sez" by saying, "The Drake
book mciUMu iios received considerable publicity ana we w iu not awcli on it further except
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to point out a number of letters to the editor concerning the subject. Many more letters
were received than could be printed" (Linnertz, November 22, 1973, p. 2). One letter to
the editor appeared in The Drake Register and The Anamoose Progress the following week,
on November 29, 1973. Written by Roy Friedeman of nearby Minot, North Dakota, the
lengthy letter dealt mainly with the energy crisis of that year, but he tied the energy crisis to
the book burning with the following:
Recently the Drake community was rocked by a most ridiculous "book burning"
scandal. Many of the localites were "up in arms" over the incident. Some were
even convinced that some excellent contemporary literary works were under-mining
the morals of the Drake youth.
I feel that there is yet another situation that should cause even greater numbers of
Drake locals to "get up in arms."
While visiting Drake during the recent Thanksgiving holiday weekend, I was
appalled and disgusted by the number of snowmobiles being driven along the
ditches and fields of the surrounding Drake area. Obviously these snowmobile
drivers do not think that there is an energy crisis in No. Dak.
It's rather interesting to note that one of the families that instigated the banning
of the "indecent" books at D.H.S. were also among the first to buzz around on their
snowmobiles on the road just north of Drake last weekend. How come these
people are so concerned about the morals of their children yet do not seem to be
interested in teaching their children to do their part in helping out during this major
crisis?
Maybe during the cold of mid-winter these same people will have to sit around
their meager, home fires reading "Slaughterhouse Five." (Friedeman, November
29, 1973, p. 2)
The next mention of Slaughterhouse Five in The Drake Register and The Anamoose
Progress came two weeks later on December 13,1973, in a column entitled "Getting

Personal" by the editor, Rick McLaughlin:
[The] Fargo radio stations and the Fargo paper are advertising the film
"Slaughterhouse Five" as "the movie version of the book that was banned and
burned."
Speaking of "Slaughterhouse Five," I had a chance to see it this weekend in
Fargo and in my opinion, no movie has ever been filmed and edited with such
painstaking craftsmanship.
Most movie versions of great books are usually lost in the translation.
"Slaughterhouse Five" not only retains the flavor and thought of Vonnegut's book
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but adds the finest visual expression I have seen in a popular movie. (McLaughlin,
December 13, 1973a, p. 1)
The next letter to the editor came one week later on December 20,1973. Jay
Springsted, Class of 1947, began by citing the reasons for his selecting North Dakota as
his place of residence, one of them being the "moral and environmental atmosphere"
(Springsted, December 20, 1973, p. 2). Springsted stated the following:
Now reference to the book, Slaughterhouse Five, plus others introduced to the
Drake High School students by Severy. The plot itself must be excellent as it was
selected for a literary award and was a best seller. However, the objectionable
language used in it led many editions to the waste paper baskets. Rightfully so!
During my attendance in the Drake School, I had a respectable number of my
"comic books" leave the classroom in the same manner. Rightfully so! Good
reading material was available to the classroom then as it is now.
The disposal of paper waste then was conducted in the same way as it is now.
Our excellent custodians, Mr. Nehrenberg, Mr. Trulson and Mr. Steig utilized it to
start the coal furnaces. So what's the big deal? (p. 2)
Springsted stated that the school board made several mistakes but that the biggest were to
hire Bruce Severy and put too much faith in him. He also said that direct responsibility for
the books being used in class belonged only to Severy. He referred to the fact that the
movie version of the book was rated 'R,' restricting attendance to those aged 18, and that
there were no 18-year-olds in the Drake school. He commended the students who
complained to their parents and the school board for quickly resolving the issue. He also
said that the issue should have stayed right there in the community but that the news media
had blown it out of proportion. Springsted's last comments were directed at the teacher,
Bruce Severy:
In my closing opinion, I will say that the individual who caused all the
commotion and is responsible for it, will never fit into any North Dakota
community because of his quality. I have seen much more of "the world" than he
and after having seen it, I have decided that he can have it and I will stick with
North Dakota and its people. If this individual docs not like the Drake community
or what North Dakota has to offer, there is public transportation leaving the state
daily.
If Mr. Severy' should have an employment problem next fall, I might add that the
United States army has many, many job openings and he is qualified for many.
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Two of which come to my mind immediately are Sanitation Engineer (KP —kitchen
and latrine police), (p. 2)
Editor Rick McLaughlin wrote "A Register Editorial" one week later on December
27, 1973, in The Drake Register and The Anamoose Progress. The column spoke of the
divisive effect the book banning had had on the community:
I suppose it's a little late to speak out on Christmas related ideas but, then again,
the season is still with us or certainly should be.
If you haven't given it any thought you might ponder some of the "old-fashion"
Isicl religious virtues of tolerance, patience and respect for others.
There seems to be a sickness sweeping the nation these days (or perhaps it's just
becoming more noticible [sicD that infects some folks with the strange notion that a
democracy means any idea that doesn't meet the approval of the majority (or any
particular minority) can be swept aside by ridicule, hostility, ostracism, libel or
slander.
History has consistently proven the opposite.
It makes little difference whether an issue or an idea is "right" or "wrong." Only
the test of time will prove that.
What is important is, if a democracy is to survive, civilized people must consider
their differences not with John Birch Society invective, hatred and smear tactics but
by calm, reasoned discussion on issues. Repeat: Issues. An issue is NOT resolved
by slandering the speaker or persons involved.
Since the 17th Century, millions throughout the world found themselves on the
"wrong" side of one issue or another and subsequently were invited or forced by
fear to "take the first available transportation" out of their native lands. Little
interest was shown in free-spirited debate over those issues. They were obviously
"radicals, reactionaries, fools, or worse" and were not needed in their countries
among the "good" people.
They left for a new land where they had a right, with occasional lapses, to be
"wrong" according to the dictates of their o oscience. America offered the hope
of a heterogeneous society o( people with conflicting values and political interests
living togeUier without one group riding rough-shod over the rights and opinions
of others.
Someone who cries "Foul Play" when his or her side is the victim of a smear
and cheers "Right-on" when the other side catches it is not only a hypocrite but
rocks the foundation of what the founding fathers had in mind in 1776.
And the First Amendment to the Constitution never said anything about freedom
of speech only for the "correct" side of the issue.
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Free and spirited debate over any issue is not only proper but necessary for a
free people. But let us endeavor to keep debate on the issues and out of the gutter.
At least during the "Holy Season." (McLaughlin, December 27, 1973b, p. 2)
By January 1974, the book burning in Drake had received national notice in the
Newsletter on Intellectual Freedom, a monthly publication of the ALA:
The mid-November chills that come to Drake, N.D., foreshadow the winter gales
that sweep across the northern plains. But the fire the school officials of the hamlet
started was not to drive off the cold. It was to bum copies of Kurt Vonnegut's
Slaughterhouse Five. If during November you were in Outer Mongolia or some
remote region separated from the news, you will not be surprised to learn that the
decision to commit Vonnegut's tale of the bombing of Dresden to the flames of an
incinerator was made after the school board heard complaints that the work is
profane —in the words of some ministers at the board's meeting, "a tool of the
devil."
Similarly condemned - but apparently saved from burning by the outcry that
arose in response to coverage by the national press —were James Dickey’s
Deliverance and an anthology of short stories by Hemingway, Faulkner, and
Steinbeck.
Bruce Severy, who assigned the works, is the only teacher of English at Drake
High School. He received calls from the wife of one school board member who
told him he was "an old scumbag, a piece of garbage that flew into North Dakota,
a perverter of our children's minds."
Severy responded to the charges against the works: "Most of the criticism
focuses specifically on some four-letter words commonly referred to as slang. All I
can say is the author is trying to tell his story like it is, using language as it is being
used today out there in the real world."
Noting that none of the school board members had read any of the books they
would readily destroy, Severy said: "I say no one can make a judgment about a
book without reading the entire book. Anything less is academically dishonest,
anti-intellectual, and irrational."
Of course, all copies of the books were duly removed from students' lockers,
the school library, and classrooms. Columnist James J. Kilpatrick reactivated his
Beadle Bumble Fund - founded several years ago when officials in a Virginia
county attempted to ban To Kill A Mockingbird - and offered to any student in
Severy's class a free copy of Slaughterhouse Five. But, as Kilpatrick observed,
given the publicity, most certainly every student in Drake who wanted a copy had
one before the headlines cooled.
The lesson? In this story alone there is probably none. But the one fact that
should have been pointed out by reporters for the media, the one fact that might
have had a lesson but was missed, is simply that, flames this time or no, the
removal of books from school classrooms and libraries is a common-place event.
A few four-letter words, then a threat from the Parents United for Decency in
Schools, a quick huddle if the school board, and voila, instant clean education.
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The Drake board members no doubt still think they were right. So also Mr.
Severy. Those who agree with Mr. Severy, however, particularly teachers and
school librarians, can and must continually resist the commonplace censor.
(Funk, 1974, p. 4)
That January issue of the The Newsletter on Intellectual Freedom carried another
letter about the Drake incident:
It is the opinion of the North Dakota Library Association, as expressed by James
Dertien, chairman of the NDLA Intellectual Freedom Committee, that the action of
the Drake School Board to remove from the curriculum several pieces of
contemporary literature is an attack on the rights of the students under guarantees
of the Constitution and the Bill of Rights.
While the Association deplores the distasteful and senseless act of burning the
books, we are particularly concerned with those primary liberties in a student's life
having to do with the processes of inquiry and learning. The world of today
presents demands which only the literature of today can meet. If literature is to
square with reality, honesty must be promoted and hypocrisy avoided. One must
not try to raise children in a vacuum. The intrusion of language which is commonly
considered objectionable in our literature cannot be entirely avoided, nor can it be
effectively censored. Boredom and literary' bankruptcy are too high a price to pay
for a purified curriculum. ("NDLA Reacts," 1974, p. 4)
In February, court action began when the American Civil Liberties Association
(ACLU) offered to support Severy. On February 14, 1974, an article entitled "Severy and
ACLU Sues School Board And Superintendent" was on the front page of The Drake
Register and The Anamoose Progress. The suit by the ACLU and Severy was also
covered in The Bismarck Tribune on February 7, in The New York Post on March 14, and
in ALA's Newsletter on Intellectual Freedom in May 1974. The article in The Drake
Register and the Anamoose Progress quoted Carl Kalvelage, the co-chairman of the Minot
chapter of the ACLU, as saying that Severy had "been denied his freedom as a teacher" and
that "the school board had been irresponsible telling him (Severy) he could use the books
(Slaughterhouse Five and Deliverance) then burning them with the threat of firing"
("Severy and ACLU," February' 14, 1974, p. 1). Kalvelage said that the complaint made
the following points, including, "The school board may not require prior approval of books
used by Severy in class, may not refuse to re-hire him based on the book incident, may not
take sanctions against Severy, and requires the school to adopt guidelines or standards for

83
classroom materials" ("Severy and ACLU," p. 1). After being accused of trouble making
by the school board, Severy responded:
I think it was the school board that stirred up all the trouble and I am simply
responding to it. I'm not making trouble for anybody. I submitted the books to the
superintendent last year in the summer for his review and he didn't take the time or
the trouble to read the books and I think if he had made his objection then this could
have been avoided. But the way the board and Mr. Fuhrman handled it has led me
to take the matter into the courts. ("Severy and ACLU," p. 1)
Severy denied irresponsibility or incompetency as a teacher by saying, "In fact, I'm doing a
better job in Drake this year than last year. Last year, things were new to me and I had
adjustments to make. I think I've learned from my mistakes last year and this year is
better" ("Severy and ACLU," p. 1). Regarding the question of being fired or not being
fired, Severy maintained that he was told by Superintendent Dale Fuhrman that he [Severy]
would not be rehired and that Fuhrman was speaking officially. Severy said he took that to
mean that Fuhrman was backed by the school board and he also stated the following:
Now, he [Fuhrman] says he was speaking in his own behalf and I'm willing to
accept that as being his own personal opinion. It doesn't make any difference what
the superintendent says. Any action they [the school board] would take would have
to be in writing. ("Severy and ACLU," p. 1)
Severy explained that one part of the suit would force the school system to "publish
standards or guidelines that teachers must follow in selecting classroom materials" ("Severy
and ACLU," February 14, 1974, p. 1). He explained that the standards should describe
materials the board wished excluded and those materials or themes to be included. Severy
charged that the lack of guidelines was most of the problem:
The courts have said that where school boards have set no guidelines for teachers to
follow, the boards can't go back and put the blame on the teachers. If there were
guidelines saying no four-letter words, there would have been no problem. Last
year I pushed them on that (guidelines) but everyone told me to go talk to the other
guy and Fuhrman said it wasn't his job to tell a qualified English teacher how to
teach English. No one wants to take the responsibility. The school board doesn't,
Fuhrman doesn't...the other teachers...no one. It (the problem) could be easily
corrected. The thing is, we hope this will improve the quality of education in Drake
and improve relations between teachers and the school board. It is not a punitive
suit at all. We ask for no money. All the things we ask for are positive
constructive things. ("Severy and ACLU," p. 1)
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Superintendent Fuhrman responded to the charges leveled by Severy and the ACLU
on that same day, February 14, 1974, in a column entitled "Drake Superintendent's
Corner" in The Drake Register and The Anamoose Progress:
The summons has been served and we still don't know too much about it, but I
do know that Mr. Severy has brought a declaritory [sic! action against the Drake
School Board and myself. He is also suing on behalf of the students of the Drake
High School. I don't quite understand that last part, but it would appear that all the
students are suing the parents' representatives on the school board through Mr.
Severy or putting it another way, the students are suing their parents. It might be
worth having a talk with your child.
The suit asks that the board or administration may not forbid the use of
"Slaughterhouse Five, Deliverance, and Fahrenheit 451" in the teaching of English
at Drake High School. The defendants may impose no sanctions upon plaintiff and
may not refuse to re-hire plaintiff because he attempted to utilize the three books.
Declare that defendants may not lawfully require plaintiff to secure prior approval
from the school board or administration before utilizing any books in connection
with his English courses at Drake High School. Grant such equitable relief as may
be necessary and appropriate to encorce the court's judgment. Grant such other and
further relief as it may seem just and appropriate, including costs end reasonable
attorney's fees. (Fuhrman, February 14, 1974, p. 2)
A letter to the editor v/as submitted on February 14, 1974, to The Drake Register
and the Anamoose Progress by A1 Smith, a Drake citizen:
What is it with th e .. .ACLU that makes it appear they are trying to brainwash the
public into believing they are the United States Supreme Court? Now the ACLU is
suing the Drake, N.D., School Baord fsicl for some alleged book ban.
[T]he ACLU has defended Communists, and other violent revolutionaries, smut
peddlers, coed nudists, flag desecraters, pot heads and hallucinated wierdos.
If the teacher in Drake who is responsible for all the confusion and trouble in
Drake school would concern himself more with being a quality teacher instead of a
pedant about human rights trying to impress the press and TV with his vast
knowledge, Drake wouldn’t be a tinder box being stirred up by irresponsible
members of the teaching profession. (Smith, February 14, 1974a, p. 2)
In March 21, 1974, The Drake Register and The Anamoose Progress carried a front
page article entitled "School Board Letter To Severy Says 'Contemplating' Not Renewing
Contract." The article reported that a vaguely-worded letter from the school board notified
Severy that "we are contemplating not renewing your contract" ("School Board Letter,"
March 21, 1974, p. 1). Severy replied, "This is only a legal technicality. I'm fired"
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("School Board Letter," p. 1). That article also reported that the vote to fire Severy, taken
at a late evening board meeting the previous Tuesday, was five to zero. The reasons stated
for the non-renewal were "attitudinaJ changes, disruption of classes, ineffective classroom
management, parental disapproval and neglect of duty" ("School Board Letter," p. 1).
Severy replied by stating the following:
As far as I know, Fuhrman told me that my attitude had become very negative and
this was hurting my teaching. I don't know that my attitude has changed that
much, but my attitude toward Fuhrman and the school board has certainly changed.
("School Board Letter," p. 1)
Severy added that "the respect he had for the board before the book incident was gone after
what he called arbitrary acts, censorship, locker searching, harassment of students and
putting me down in the press" ("School Board Letter," p. 1). Severy denied any disruption
of classes other than "acts taken by the school board including taking copies of the books
from students and the searching of their lockers. Certainly that disrupted the classes"
("School Board Letter," p. 1). Severy also responded to the charges of ineffective
classroom management, parental disapproval, and neglect of duty:
I'm not sure what they mean by that [ineffective classroom management]. Just
from the sound of it, it appears to me they are saying that the classroom is a grocery
store and I'm not managing it well.
As for parental disapproval, L ere certainly has been some of that, but I doubt
that there is anything in my contract to the nature that I can't teach if the parents
don't approve.
I'm suspect some of the parental disapproval stems from the campaign by Dale
Fuhrman and Lyle Bakken and some other members of the community to discredit
me to the people in the town since the parents don't have a clear idea of what's
going on in class.
[Regarding neglect of duty] I assume they're talking about one day when I was
twenty minutes late and certainly that's regrettable. But one day late in two years to
me doesn't seem like a major crime. ("School Board Letter," p. 1)
Severy stated that other teachers had been late and had been known to take time off from
school hours for personal business. He also spoke of the amount of time Superintendent
Dale Fuhrman was out of the school building:
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Teachers and students were denied requests to take school time to attend
the Class A basketball tournament in Bismarck, but Fuhrman himself turned around
and went with people from town.
He's (Fuhrman) not doing his job watching the tournament down in Bismarck.
Either that or eh's fsicl taking off to Minot frequently or running around town
several times a day or he's not in his office. Half the time the office is closed up
frequently in the afternoon. So I don't know what they mean by neglect of duty.
I think if you measure the amount of time that I spent in the school and the time
Fuhrman spends in the school, I come out far ahead.
My attorneys think that the school board is playing right into their hands and
they are very happy the school board has done this.
Anyway you cut it, we're going to win and anything the school board does
seems to be a break for us. ("School Board Letter," p. 1)
Severy stated that his classroom situation was "very good" because most of his students
had been taken away from him ("School Board Letter," p. 1). He said, "I have from two
to twelve students in six classes, which is very nice. It's very light teaching work for me.
As far as I know, (my former students) are with Mr. Goplin" ("School Board Letter," p.
1).

Two letters to the editor appeared on that day, March 21, 1974, in The Drake
Register and The Anamoose Progress. The First was signed by Timothy Filler, Dave
Schule, Carey Lemer, Fred Hart, Mark Bossert, Wayne Martin, Mary Gange, Deb Heinta,
Louise Haykel, Kathy Olson, Gabe Marquait, Scott Brewer, Kevin Bruner, Kim Weigel,
Mark Kraft, and Mark Olson. Prior to listing the opinions they had gathered from their
classmates, they wrote the following:
Several of the Drake students got together and decided to get the opinions of the
student body on the hassles rsicl in Drake High School. A few may not be of their
own judgement entirely, either influenced by their parents, other students, or other
teachers. But most of them are their own opinions. We like Severy's teaching
style even though it may be a little foreign to us. Severy is a stranger to Drake but,
that is no reason to run him o-A, people shouldn't be prejudiced against him. We
would like to give you a chance to see the students' point of view. No matter how
you disagree with it, it should be a main factor in forming your own opinions, with
all concern for the students' rights and privileges to learn and get an idea of the
outside world. In the power struggle of rights versus rights among adults, the
students have been manipulated, exploited, stultified in their intellectual capacities.
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What has happened is not necessarily what they themselves would choose if they
had a choice.
Here are some of the opinions we have gathered from different students:
I think it's stupid. I won't go to his class because it's too confusing.
I don't like English; I would rather go to studyhall. Severy's OK.
I don't like his class. I would rather go to another class.
I like his class. I would go if it was up to me. I like the way he teaches. I've
learned a lot. I think it should have been up to the students whether or not
they wanted to go.
I would go to his class if I could. I learned more in his class from him than
other years.
His class is OK. I'm still going.
His class is OK. I'll go no matter what. His methods of teaching are OK!!!!!!
I don't like his class. I wouldn't go if it was up to me. I don't like his methods
of teaching.
His class is OK. I would go but, his methods aren't too hot.
I didn't learn very much. I don't like the way he teaches. I don't think learning
about American Literature is talking about Los Angeles.
Yes, I think he is a good teacher. I learned a lot. I learned more in the last two
years with Severy than any other year.
I haven't learned much, except what I've studied on my own time.
Kids should go to his classes. I think he's alright as a teacher.
I think the kids should make up their own minds. He's a pretty good teacher.
It's all a big mess. He could be a better teacher.
I don't like it. It is stupid —they should have left it the way it was. If Severy
liked you, he'd pass you. His teaching isn't that great.
I don't like it. It's stupid - - 1 also don't like Severy.
If they want to go to class, they can go, but this is all stupid. He's a pretty good
teacher.
I think the decision should be up to the kids. I personally don't like Severy.
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I think he spends too much time telling people to shut up. He, in fact, does
more talking than all the ki 's put together. Therefore, we don't get a lot of work
done, because his constant babbling distracts us.
Severy got a raw deal. I think we're hurting ourselves more than him. I'd say
he's one of the best teachers I've ever had.
I'm going to go. I've learned a lot in his classes and I like his teaching.
I think it should be up to the kids. I like Severy and I'm going to go to class.
I think the school board and the parents are wrong. Severy's a good guy, and I
like him. I like his teaching.
If going to Severy's class was up to me I wouldn't go. I think the situation is a
big mess. I don't agree with either side. He is a good teacher if he would stick to
teaching.
I will go. His teaching is as good as ever.
Yes, I would go, but I don't care one way or the other.
No, I'm not going. We're all going to be hurt when we go to college. He
hasn't really taught us anything.
I don't care if I go or not.
I would go. He's a good teacher. I learned a lot. I think it should have been up
to the students.
The parents are saying he's not fit to teach their children. What a bunch of
mumbo-jumbo. I believe they should come and sit in his class one day and form
their own opinions instead of listening to a bunch of heresay.
I think the parents should let their kids form their own opinion and not let their
parents impose upon them.
I think Severy's a good teacher even though he does talk a lot. He only talks so
we will have a better understanding of the world outside Drake, which is excellent.
Severy is a good teacher. I don't think people should run him out of town
because he has ideas of his own. (Drake Students, March 21, 1974, p. 2)
The second letter to the editor was signed by "Jim Lemar and Concerned Students."
That letter was written in support of Severy and critical of the town's business people and
parents. The letter referred to the school board meeting on the previous Tuesday which
received no press from The Drake Register and the Anamoose Progress:
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I wonder how many people know why they attended the School Board meeting
last week. It has been conveyed that many of the people there didn't even have
students enrolled in any of Mr. Severy's classes. Some parents didn't even have
kids in high school and they were at the meeting. Were they really concerned, I
find that hard to believe. My opinion of them was that they went to please a fnend
who may have asked them to come, or maybe it was done for attention. Or maybe
it was more over the hope of creating the image of a concerned parent.
The business section of town has I feel, belittled Mr. Severy also. Mr. Severy
was actually told not to enter certain business places in Drake. These same people
who despised him in such an obscure way, called people to try to influence them
into helping make matters harder for him. Well, they did!
I'm one of many students who think that such a display was absurd. Was such
action needed to consider yourselves concerned parents?
Anyone who is concerned should also be considerate. (Lemar & Concerned
Students, March 21, 1974, p. 2)
The Drake Register and The Anamoose Progress carried two letters to the editor in
its next edition, dated March 28, 1974. The first letter was written by Frank and Frances
Tuchscherer and was in answer to the letter from the ’’Concerned Students" printed above:
Yes, there were some people at the meeting that you refer to.
In ten or twenty years you will realize why, when you have to pay taxes to run a
school for students just like you. I am sure you will also attend meetings to see
what is going on in your School District. You should know that without us you
would not have a school to go to, least of all to criticise us.
Mr. Severy is suing every one of us not the school board or Fuhrman alone.
That is why we were there. We don't need anyone to tell us to go. As for Severy,
I don't know him and I am not qualified to say what sort of teacher he is. The
impression I got of him, through the articles he has had in the paper criticising
movies and publications, to me he seems to be a man with a very high opinion of
himself. (Tuchscherer, March 28, 1974, p. 2)
In their letter, the Tuchscherers referred to occasional columns entitled "The Book Shelf,"
written by Bruce Severy. In these columns, Severy critiqued movies, television shows,
poetry, and novels.
The second letter on that day was from Ed Merbach, who tried to provide a bit of
humor to the situation by stating that he had seen a picture in the The Minot Daily News of
Mr. Severy without a beard and that he had seen him less than a week ago with a beard.
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He simply asked the local paper to print a picture of Mr. Severy with his beard (Merbach,
March 28, 1974, p. 2).
On April 4, 1974, two more letters to the editor appeared in The Drake Register and
The Anatnoose Progress. The first letter was from Rex Friedeman of Minot, North
Dakota, a graduate of Drake Public Schools:
Upon my stay in Drake last weekend I had the opportunity to catch up on what
the school was doing. I had previously heard about the uproar over Severy. (who
hasn't) It is because of this bitter controversy and the fact that I graduated
from Drake High School that I wish to make a few comments.
First, I found it unbelieveable that just because a group of high-ranking business
personnel and a handful of people who think they have some kind of special status
can have their children moved to a different class. As a person who has seen many
of the present faculty in action, I can justly say that the students transferred out of
Severy's class to another are now in worse hands than before. Unless of course
utter chaos and disruption are signs of a beneficial class.
On the point of Mr. Severy being a fit teacher, I can truthfully say that if I would
have had ONE teacher with the sense of Mr. Severy I would have been better off
than with all those I did have. Of course if you are a jock you have no worries.
The instructors I had would do nothing more than stand in front of the class, read
straight from the POD book and talk of the next coming basketball game. I must
also say that I seldom saw Mr. Fuhrman, let alone get any assistance from him in
bettering my education. It seems kind of strange, to say the least, that the teachers I
had, who taught me practically nothing, are still up there and teaching the same
things in the exact same manner. The school board, superintendent, and I imagine,
many of the parents can't possibly be interested in educating their children. They
are more concerned about their social standing or worried about their children
learning a few things that they still don't know. It is easier to cover up the hard
core world than it is to face it.
In conclusion, I can only say that I am extremely fortunate to no longer be a part
of that disgusting set-up of the Drake school. I pity those people who are still there
to put up with stupidity of the school board, Fuhrman, the faculty, and all persons
favoring Severy's resignation. I am thankful that I have almost recovered from my
major setback in life which the Drake Public School caused. (Friedeman, April 4,
1974, p. 2)
The second letter to the editor of April 4 was signed "An X Editor" Sunny in
Oregon, Lynn A. Lund. He aimed his criticism at Rick McLaughlin, the editor of The
Drake Register and The Anamoose Progress:
Well I feel it is time for an outsider to speak up on the insight of opinions in the
Drake Register. I must say your style has much cramped the style of writing the
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Drake community has seen and much less I have seen or want to see so far may
benefit your controversial Severy issues would be better off burned.
I hope to tell you that everything I worked so hard for from September 1,1972
to November 1, 1973 has been totally ruined in my own eyes. A question remains
in my mind why some people such as yourself in your position must concentrate so
on tearing down the community. You like Severy in your Rebel ways should retire
as some of us are tired of listening to your bag.
To those of you whom I hope I can call friends I apologize for the state of affairs
I have left you in and only hope things look brighter tomorrow. I hope the
community doesn't lose their weekly publication due to lack of interest but judging
by the trash in most issues I wouldn't support it either.
Just an opinion - Rick - you could make it in Drake as there are a lot of nice
straight or square people (whichever you may prefer) in Drake who would help you
with their support to do a better paper. (Lund, April 4, 1974, p. 2)
The Drake Register and The Anamoose Progress published five more letters to the
editor one week later, on April 11, 1974. The first letter was from Thomas Anton:
I read the letter to you written by Lynn Lund the former Editor of the Register.
I'm wondering what he is trying to prove by his criticism of the paper. He talks
about the Severy issues and that they should be burned. To my knowledge the
Register has not supported Mr. Severy in any way. The school board and
superintendent have had equal time.
I would like to know what he worked so hard for when he was editor. He
didn't have an editorial page and he only wrote one editorial all the time he was
editor.
He calls the paper trash and as if it is ready to fold. If this were true I think this
would have applied more when he was editor.
I believe a newspaper is to report the news. This means local, national, and
regional. I don't think the weekly paper should sit on the sidelines on a local issue.
If Lynn Lund was such a hot-shot editor why isn’t he editor of the Register
now. Maybe he isn't, because the people got tired of his school paper that he
published every week. (Anton, April 11, 1974, p. 2)
The second letter was by Ellen Libby. Libby's letter did not mention the Severy
book issue but responded only to Lund's letter, indicating the polarization and bitter
feelings that issues such as censorship of books and challenges to intellectual freedom can
cause in a community. Libby said, "I was appalled by the attack on you by the previous
editor, Mr Lund" (Libby, April 11, 1974, p. 2). She continued by referring to Lund's
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letter as "petty downgrading" and offered support by saying, "Anyhow, my impression is,
you are doing a (damn) good jo b ... .If this helps your morale just a tiny bit I'm happy"
(Libby, p. 2).
Orpha Stancel wrote the third and fourth letters to the editor on April 11, 1974, in
response to the Friedeman letter of April 4,1974. Stancel complimented many Drake
alumni and criticised Rex Friedeman with the following statement:
[They are] accomplishing something with their lives, because of the educational
background and training and encouragement they received from the very teachers
who are, to quote you, still up there and teaching the same things in the exact same
manner.
The fine alumni Drake High School has produced makes your criticism, in
my eyes, a little ridiculous. (Stancel, April 11, 1974a & b, p. 2)
In her second letter on that day, Stancel made a point of ridiculing others [namely
Friedeman] who had written letters to the paper. She said, "Isn't it interesting the variety
of opinions a person can find in reading letters to the editor? One can read comments of
congradulations [sic], thank-yous, well dones, constructive criticisms, or, even just plain
garbage from time to time" (Stancel, p. 2).
The fifth letter was written by A1 Smith, a graduate of Drake and a business person
in Drake. He too wrote in response to Friedeman's April 4 letter:
Judging statements in his letter, one may derive the opinion that Rex is less than
proud of the community in which he was raised .. . .However maybe, just maybe,
this opinion is reciprocable [sicl.
O f course, those of you who know Rex probably shook your head in dismay
and silently commented -- Understandable. Or, if you are one of the business
persons, teachers, or members of the community whom Rex directed his acidtipped pen at, perhaps your dander was stirred a bit more and your silent comments
were somewhat more than printable.
It's easy for an individual to criticize another individual or even a group of
individuals, but for one individual to criticize a complete school system and its
community and members is absurd. Especially from someone who has contributed
so little toward the betterment of that system and community. (Smith, April 11,
1974b, p. 2)
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Following these letters, publisher Joseph C. Linnertz wrote an editorial on April
18, 1974:
It seems that there are some mixed feelings toward this publication in regards to
the book, Severy, school board issue.
I will reiterate my position as publisher in this matter. I took over the paper after
the fact and as far as I am concerned I have been neutral and will remain so in this
matter.
The primary purpose of any newspaper is to report the news. You cannot and I
will not pretend that something did not happen. It is the job of the paper to report
news as accurately, factually and punctually as possible.
If in any case the placement of headlines, or omission, gave the appearance of
slanting the news I assure you that it was not intentional. Incidentally, if anyone
would like to assist in putting the paper together late Tuesday night you are
welcome. It would soon be apparent that it might even be questionable if we
intentionally get the paper out —it appears at that late hour to be all an accident.
Being new in the business I will be the first to admit mistakes. Those have been
honest mistakes, however, and any other reading of them is wholly wrong.
I want to point out to you the importance to a small community having it's own
paper. I personally believe it is crucial to the survival of the town, much as is the
bank and the school.
This paper publishes ALL letters to the editor. If I have committed an injustice
to the community, tell me about it. Another thing a newspaper should do is
encourage openness, frankness and a discussion of the facts among adults. I am
willing to do that at any time. (Linnertz, April 18,1974, p. 2)
The last letter to the editor on the Severy book issue to appear in The Drake Register
and The Anamoose Progress was on April 18, 1974. Its author was Helen Rice Nolden, a
resident of Anamoose. Nolden sought to put the book banning incident into perspective
and asked the people of the community to do the same:
An Open Letter to The Anamoose and Drake People:
Our paper is going down the drain and the people just don't care. Talk about
apathy. Do you realize that by boy-cotting your paper, you are helping to destroy
it? Soon both communities will be without a paper and the subscribers are too busy
back-stabbing and brick-batting to see where it's all going. I say let Mr. Severy,
Mr. Fuhrman, the school board and the parents of Drake battle it out in the courts
through their attorneys, but let's not kill our paper through some personal vendetta.
I like the new face of the paper and I think Rick McLaughlin has done a good job.
When he first came here he asked the people of both communities to send in articles
and to help him. If you didn't, you can't blame him. Mr. Severy chose to write a
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few articles, but everyone of you had the same opportunity to write to the editor or
to talk to h im .. . .I'm sure if more people took the time to know him instead of
treating him like an outsider, you might get to like him, even if he does go rabbit
hunting with Mr. Severy. If they enjoy each others company, it really shouldn't
have anything to do with Mr. Severy's English class or Mr. McLaughlin's paper.
To judge either of them so is rather small. I think both of our communities have
fallen far below par in the friendliness tradition that small towns are supposed to
have.
Because one wasn't bom into our communities is no reason to shut them out or
refuse to accept them. Because one has a different opinion than yours is no reason
for instant dislike.
When all think alike, no one thinks much. I think its time both Drake and
Anamoose did some real deep soul searching and stop cutting off our noses to spite
our faces.
Its our newspaper, lets support it or we will end up with only a Koffee Klutch
report in The Harvey Herald or The Velva Journal.
I for one don't want to see the Anamoose Progress die and there must be other
people that feel as I do. If you do feel the same as me, let Rick know by words and
actions. We have left too many things die in our small communities.
We owe it to ourselves to preserve our paper. (Nolden, April 18, 1974, p. 2)
One week later, on April 25,1974, a front page headline of The Drake Register
and The Anamoose Progress read, "New English Teacher Hired At Drake High." Jeanell
Pfau was hired to replace Bruce Severy after he was dismissed. The article ended, "This is
her first teaching assignment and we welcome her to the community and wish her lots of
luck at Drake High School" ("New English Teacher," April 25, 1974, p. 1).
In the fall of 1975 Severy was awarded 5,000 dollars as a part of the settlement
agreement with the Drake Public School District. He was also given the option of being
reinstated in his position as a teacher in Drake, but he declined and went to graduate school
at North Dakota State University in Fargo. The case officially ended on October 10, 1975,
when the ACLU, on behalf of Bruce Severy, filed a Satisfaction of Judgment paper.
On January 23, 1996, a brief telephone interview was held with Joseph C.
Linnertz, past publisher and owner of The Drake Register and The Anamoose Progress.
He recalled the pressure he had received from some Drake community members to fire his
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editor, Flick McLaughlin, because he was a friend of Bruce Severy and went rabbit hunting
with him. Linnertz asked for this researcher to send him newspaper clippings and other
information from that time, and he offered to try to answer questions. After receiving the
dippings and questions, Linnertz wrote a two-page letter dated February 17, 1996, giving
his recollections of the tensions he felt while publisher of The Drake Register and The
Anamoose Progress during the 1973 censorship episode in Drake:
Those old clippings do bring back memories. Some are not so pleasant, but
they are all interesting. The details are pretty sketchy but many things in the
memory bank are jogged loose.
There were, indeed, lots of bad feelings locally, although most of the really plain
spoken criticism came from outside North Dakota. In retrospect, I am not sure that
there were a lot of people in the Drake area supporting the school board, but those
who did were the most influential people in the community. The largest segment of
the group supporting the board were the main street business people. These folks
made up the local Association of Commerce, and were the people who sat on the
school board, the city council etc. I was told by spokesmen for this group, at
different times, that I could choose to be, "for them or against them” or that "we
will boycott and destroy your business" and that "firing Rick would be the test." As
time went on, it was apparent that there was a boycott, and there were critical
comments made every time I was visible in the community.
I had purchased the newspapers, including the Velva Journal, in the fall of
1973. I took over management of the properties in October. There was always
some disagreement over when the book burning actually took place and I think it
may well have been earlier than the date reported by The Minot Daily N ew s.. . .
The Velva Journal was to be "the flagship" with the Drake and Anamoose
properties, which were located in much smaller communities, as supporting
properties. I lived in Velva.
F’artly as a result of the book burning incident, I combined the newspapers into
one publication named the McHenry County Journal-Register.
It is the nature of the weekly newspaper business that you sell ads, write the
stories, take the pictures etc., so the editor and/or publisher is very visible at all
kinds of public functions. These public appearances became almost unbearable,
and in fact the negative attitude toward me in the Drake community, at least in my
perception, continued until I sold the property in 1982. Although I did run for the
state legislature in 1982 and carried Drake by one vote. I carried Vel va by over 300
votes in the same election.
Because I would not fire Rick, or support the school board unequivocally, I was
not acceptable to the people who managed the community. Although I would have
never given them the satisfaction of knowing it, their boycott was successful, in
that I was never able to make a profit in Drake. I still own the newspaper building
and dutifully pay the taxes every year. It has been vacant for nearly 20 years now.
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The banker, as in most towns, was probably the most influential person in
town. He delivered most of the messages and didn't understand, from a business
point of view, why I couldn't just go along. I had borrowed money from the bank
and they purchased a good sized ad every week. The pharmacist and one of the
grocery store owners also delivered similar messages. The bottom line message
was simply that, "if you don't get on the right side, we'll bankrupt you." All I had
to do was fire Rick, endorse the "proper message" and all would be forgiven.
I have thought, over the years, that I may not have been tough enough. I
have been self-critical for not taking an unequivocal stance for my beliefs. Upon
reading the clippings and reflecting anew, and given the same set of circumstances,
I believe I would probably react in a similar fashion today.
I looked for some additional materials I had squirreled away but all that seems to
have been lost in some past move, but I would add the following thoughts:
Criticism came not only from the school board and others but I was also criticized
by Mr. Severy, he even called me a "brown shirt", a Nazi reference, at one point.
He did not think I supported his side at all. I also had an interesting encounter with
Carl Kalveledge, Minot ACLU representative and Minot State professor, and a
New York representative of the ACLU. They invited me to Minot for a beer and
the New York guy informed me that the best thing that could happen to help the
lawsuit they had filed was for me to acquiesce to the boycott, in other words, go
out of business. I told him that was out of the question. We did not part friends
and stories began to appear in the New York Times, Playboy and other publications
that the poor publisher in Drake, ND had indeed gone out of business because of
the boycott by local merchants. I don't know if those pieces helped the lawsuit but
I know that my protestations were never acknowledged. The New York fellow
could not understand why a sacrifice for the greater good would even be
questioned. This encounter was not of any help in curing my, seemingly inborn,
cynicism.
P.S. I lost track of both Severy and Rick. I do know that Severy had lunch with
Kurt Vonnegut in New York and I did see Rick in about 1980. He was editing a
weekly newspaper in California. (J. Linnertz, personal communication, February
17, 1996)
Minot, North Dakota
The section of Chapter IV on Minot is divided by school years, with each school
year beginning August 1. Each school year has a heading such as 1976-1977, referring to
events that took place between August 1, 1976 and July 31, 1977, for example.
Attempts to remove and otherwise censor textbooks, supplemental readings, and
magazines took place in Minot, North Dakota, beginning in April of 1977 and continued
through March of 1986. A number of individuals sought to remove books or to control
the entire process of selection and reconsideration of books and other educational materials
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and programs, but Minot School Board member Zoanne Flickinger was the most
outspoken and received the most coverage in the media. Minot is a city of approximately
35,000, centrally located in North Dakota. In addition to the 11 elementary schools, 2
junior high schools, 2 high schools, Central Campus (grades 9-10) and Magic City
Campus (grades 11-12) in the town of Minot, the Minot Public Schools also includes the 3
schools (2 elementary and 1 junior high) on the Minot Air Force Base, a military
community of approximately 13,000 residents, located 13 miles north of Minot.
1976-1977
The Minot Daily News reported that at a school board meeting in April 1977,
Flickinger requested that board members be allowed to review the list of orders for all
textbooks to be used in the district. With some reluctance by some board members, her
request was granted. Flickinger said, "I think this is the time to bring it up that the board
consider its role in purchasing textbooks. I think in the past the school board has had little
impact in purchasing textbooks'' ("Orders for Textbooks," April 29, 1977, p. 2). Gary
Brevig, supervisor of purchases and supplies for the district, said, "Holding orders until
the board approved them would stall the educational process" ("Orders for Textbooks," p.
2 ).

Upon being questioned about her intentions, Flickinger said that she had eight
inches of book critiques which she had obtained from the Gabler organization in
Longview, Texas. She explained that the Gablers were featured in a book called
Textbooks on Trial and that they criticized books that were depressing and stressed the
negative. To give an example, Flickinger said that one short story read in a Minot High
School class centered on teenagers who dislike their parents and have premarital sex. Later
the young girl in the story has an abortion. Flickinger voiced her concerns over the ideas
contained in the short story:
Things like this are what really bother me, it's planting seeds. . .1 think trese kids
have been cheated. I think there is so much that really is good and wholesome in

98
the world that we don't need to dwell on the negative ("Orders for Textbooks,"
April 29, 1977, p. 2).
She continued by saying that she did not think all the district's books were that way and
that some she found to be tremendous and positive, "all-American" ("Orders for
Textbooks," p. 2). Flickinger also stated that it was impossible to review every textbook
but that she hoped the textbook committees in the district would become more cognizant of
some books being approved ("Orders for Textbooks," April 29, 1977).
The 1976-1977 school year ended without further coverage regarding the issue of
the reviewing of textbooks by The Minot Daily N ew s. The next time that the issue of
censorship was mentioned took place seven months later in November 1977.
1977-1978
During the fall of the next school year, Flickinger visited the classroom of veteran
English teacher Gordon Upton at Minot's Central Campus High School on November 29,
1977. After the class had ended, Flickinger stated that she objected to his use of John
Steinbeck's The Grapes o f Wrath in his American literature class in which her daughter
was enrolled. Upton indicated that he had provided alternative reading assignments for
three students who had objected to Steinbeck's book. One of those students was
Flickinger's daughter. Flickinger then said that as a school board member she felt
responsible not only for her own children but for all the students in the community. She
stated that she did not want The Grapes o f Wrath used as a text for any students.
Flickinger then told Upton that she approached him first to give him the opportunity to
withdraw the book voluntarily. If he refused to do that, she said, she would then take the
novel to the school board meeting that afternoon, read some of the offensive passages, and
ask the board to remove the book. Flickinger's objections were that the book was "filthy,
depressing, and negative." She also said she considered the novel "anti-Christ" (G.
Upton, personal communication, n. d.).
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That conversation caused Upton to be 20 minutes late for his next class. As she
left, Flickinger agreed to postpone the presenting of her ideas to the board in order to give
Upton time to think about her request. After school that day, Upton related the incident to
his principal, Richard Olthoff, who directed Upton to document the visit and also to write a
rationale for use of The Grapes o f Wrath. Olthoff offered Upton support and stated his
concern that Flickinger had not followed regular procedures (G. Upton, personal
communication, n. d.).
Flickinger had also visited the library of Minot's Magic City High School Campus
prior to her visit to Upton's classroom and had attempted to influence the selection of
library books. Edna Boardman, librarian of Minot's Magic City Campus, wrote a letter
dated December 6,1977, to Superintendent Edward Mundy, Assistant Superintendent
Lowell Latimer, Principal Robert Boyd, and Mr. Bertoch, President of the School Board.
In the letter, she spoke of the recent effort to exercise censorship of the book selection
process. Boardman declined to name the individual who had visited the library and had
indicated the desire to review and possibly remove books for various reasons. Boardman
stated that the visitor expressed at least 14 "selection values," including removal of
materials written about or by Blacks, Indians, and Catholics. Besides numeious books of
fiction, the visitor also wanted to remove books on topics such as self-enhancement,
personal development, intellectual analysis, and social problems. Boardman said, "There
seems to be a certain fear of information that I find most puzzling" (E. Boardman, personal
communication, December 6,1977).
In a later interview on Minot's KHRT Radio (October 4, 1984), Flickinger referred
to this letter from Boardman:
Then we get our school board packets and in the school packet, there was [a] letter
to the board members [from Boardman] and I thought, hey, this seems strange you know there's a Proverb 28:1 that says. . .or the wicked flee when no one
pursueth and I thought.. .that seems to be what's happening here, 1 wonder what's
wrong, so 1 decided to form an investigative committee and I told 'em that's exactly
what I was going to do. . . .1 was tired of hearing this criticism over nothing and I
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really wanted to see just exactly what is in our libraries. (Z. Flickinger, personal
communication, October 4,1984)
The investigative committee to which Flickinger referred was not established until
September 1984, almost seven years later (Watterud, September 13, 1984c, p. 1).
At the December 8, 1977, school board meeting, Flickinger asked to read passages
from The Grapes o f Wrath during the board's discussion of her visit to Upton's
classroom. Board member Crisera interrupted Flickinger and said, "No, we're discussing
your deplorable behavior" (Schaible, December 9, 1977, p. 1). Flickinger replied, "What
are you going to do, slap my hands?" (Schaible, p. 1). Crisera then said, "Yes, I'm going
to slap your hands. Mr. Chairman, I move we draw the following resolution" (Schaible,
P- 1):
Whereas, the Minot School Board is responsible for the contents of the entire
school curriculum; and
Whereas, the content of the curriculum is reviewed annually by the Board; and
Whereas, the curriculum must provide a balanced and stimulating selection of
materials; and
Whereas, no individual member may act or speak for the Board; and
Whereas, Mrs. Flickinger has unilaterally attempted to alter the American Literature
course; and
Whereas, Mrs. Flickinger's action in this matter is intimidation of an individual
teacher; and
Whereas, her actions in this matter constitute a deplorable abuse of her position as a
Board member; now, therefore,
Be it resolved, that Mrs. Dale B. Flickinger is censured for her attempts at unilateral
censorship, and be it further
Resolved that no alterations in teaching materials and course content be made
without Board approval; and be it further
Resolved that Mrs. Flickinger is instructed to refrain from further intimidation of
teachers or direct attempts to unilaterally alter courses or teaching materials. (Minot
School Board minutes, December 8, 1977)
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A substitute motion was made by Mr. Huwe and seconded by Mrs. Flickinger that the
board express concern for Mrs. Flickinger's not following proper procedure in
investigating the curriculum and suggest that proper procedures be followed in the future.
This second motion failed by a vote of three to two. Mr. Huwe then moved to table the
action on the first resolution until the next meeting. That motion failed by a vote of three to
two. The original motion to censor Flickinger for her actions was passed by a vote of three
to two (Minot School Board minutes, December 8, 1977).
The board then discussed Boardman's letter. They directed school administrators
to continue to implement regular procedures in book selection, including the use of the
form for "Citizen Request for Reconsideration of a Book" (Minot School Board minutes,
December 8,1977). Superintendent Mundy and board member Mrs. Flickinger taped the
board meeting. Just prior to the board meeting's end, Flickinger moved to remove the
book, The Grapes o f Wrath by John Steinbeck, from the tenth grade level curriculum
"immediately" (Schaible, December 9,1977, p. 1). That motion failed by a vote of three to
two (Schaible, December 9, 1977).
On December 9, 1977, Flickinger's actions were reported in The Minot Daily News
as well as in several other newspapers in the state and nation. It was reported that
Flickinger had apologized to Upton and praised him as a teacher, stating that she had never
intended to intimidate him (Schaible, December 9, 1977, p. 1).
Flickinger was not without allies in the community of Minot. At the next school
board meeting on December 22, 1977, Minot Alderman Albert Kouba recommended to the
board that The Grapes o f Wrath be suspended because it was a "blasphemous" (Murphy,
December 23, 1977, p. 5) book. Kouba read several passages depicting sexual
promiscuity among characters in the novel. He said, "In one instance a black was referred
to as a nigger.. .where's the A L C U ?.. .why not use that kind of language right here?
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Why do you allow such hellish rot and filth in the classrooms and then go to church?"
(Murphy, December 23, 1977, p. 5).
Minot State College English and Humanities Professor Harold Aleshire defended
the book in an interview with The Minot Daily News:
This is not in the minds of many people a vulgar piece of literature and students that
objected to the novel could have chosen to read two shorter novels, John
Steinbeck's The Pearl and Herman Melville's Billy Budd. The thing that frightens
me is that you would be so presumptuous as to inflict your viewpoint on us
(Murphy, December 23, 1977, p. 5).
Flickinger protested that she had not intended to impose her viewpoint on others but to
make parents aware of "the kind of books being taught in our schools" (Murphy, p. 5).
Kouba was reminded by Board President Wallace Beming of the board policy
which allowed anyone to lodge a formal objection to public school materials by completing
the review request form and submitting it to the building's principal. Flickinger took issue
with the district's form by saying, "Do you think the average citizen would ever make out
that form ?.. . .as it asks such questions as. To what in the book do you object? and, What
do you feel might be the result of reading this book?" (Murphy, December 23, 1977, p. 5).
Board President Beming said that the review procedure had never been used during the
years that he had been on the board. Board member Dr. Richard Crisera noted that that
issue had been extensively discussed at a board meeting earlier in the month and that "I
think that we have done our best and we have acted in good faith and that any objection to
our action is ill-founded" (Murphy, p. 5).
At the February 23, 1978, board meeting, Flickinger repeated her contention that a
parent's committee should decide what books would be used in the Minot Public Schools.
Flickinger said that every book coming into the schools' libraries should be reviewed in
advance to determine its literary value and readability and to "see if it accomplishes the fact
that it wili make the child a better person" ("Flickinger Still Pushing," February' 24, 1978,
p. 9). Assistant Superintendent Lowell Latimer reminded Flickinger of the district's book
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review process, which allowed anyone to lodge a complaint against any book in the
school's libraries or classrooms. Flickinger then read a passage from Nat Hen toffs Call
the Keeper, which depicted a sadistic sexual encounter. Flickinger had found the book at
the Central Campus library. Flickinger said, "It's in our library and our children are
reading i t . . . .if you want this kind of book in our library, then you keep talking about
your review process. I'd like to know who's responsible for it" ("Flickinger Still
Pushing," p. 9). Board member Dr. Richard Crisera responded, "At the moment, I think
you are responsible for it, Mrs. Flickinger, because you are aware of it, and you have not
instituted the reviewal process" ("Flickinger Still Pushing," p. 9). Crisera continued by
saying that there would be at least 1,300 books in the month's order which would have to
be reviewed and that "our general policy is to have qualified professional people to select
titles" ("Flickinger Still Pushing," p. 9). [The board took no action on the book]
Minot School Superintendent R. Edward Mundy later recalled that Flickinger did
find one "bad" book and that the book [Call the Keeper by Nat Hentoff] was "pulled long
before." Flickinger ran off copies of it, made overhead transparancies, and used it for
months, never mentioning that the book had been pulled much earlier. Mundy said,
"Zoanne came to the school board meeting with a three-page document that was full of
statements which she read aloud, mostly consisting of lies or misrepresentations." He also
stated that at first, the "board tried to refute her statements, but finally gave up. The media
continued [for many years] to print them and many believed them" (R. Mundy, personal
communication, November 10, 1990).
A few months later, the issue of concern over books and other materials in the
Minot Public Schools was mentioned again. Mel and Norma Gabler, founders of
Education Research Analysts of Longview, Texas, were invited to Minot by Flickinger.
The Gablers drew a full house (450 persons) to Minot's Magic City Campus' Arvei
Graving Theatre (Murphy, April 17, 1978a, pp. 1-2). Half of the crowd stood and
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applauded when the Gablers spoke of returning to academics and patriotism, and the other
half stood and applauded when a parent asserted that schools should also teach children to
think (Murphy, April 17, 1978a).
At the forum, Norma Gabler stated that issues such as values clarification had pitted
parent against parent and teacher against teacher and that "most parents think education is
what it was when they were kids: reading, writing, and simple math. I've got news for
you, that's not what education is anymore. Parents across the nation tell me their children
cannot read" (Murphy, April 17, 1978a, pp. 1-2). Stating that the schools were teaching
"social change" (Murphy, p. 1), Gabler asserted that a wave of values clarification courses
across the nation was replacing basic skills courses. Gabler further stated that students
were being asked to question fundamental American and Judeo-Christian values. She
ridiculed "new math" and "phony phonics" and stated that many of the questions children
were being asked in school amounted to an "invasion of privacy" (Murphy, p. 1). Gabler
produced an armload of textbooks that she had reviewed and determined to be filled with
examples of what she called the new trend away from academics and toward "social
change" (Murphy, p. 1). She dubbed one fifth-grade American history text "my little sexy
history book" (Murphy, p. 1). Gabler said that six and one-half pages were devoted to
screen star Marilyn Monroe and there was "only a mention of George Washington"
(Murphy, p. 1). She also pointed out that the text referred to Henry David Thoreau as a
hero because he obeyed only the rules and laws that he saw fit and tried to show others that
if enough people did not obey the laws, the government would not work. Norma Gabler
also quoted a teacher's manual for a world history text which recommended dividing
students into two groups to re-enact a Tokyo riot prompted by a visit from Japan's prime
minister. The manual recommended that teachers ask students to talk over strategies and
then act as they believe they might have in that situation. Gabler stated, "As far as I am
concerned, they can publish anything they want to; but I do defend my right to object to it,
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and we don't have to purchase it" (Murphy, p. 1). Several parents questioned Gabler's
statements. One woman said that in her experience, administrators were generally willing
to listen to parents' concerns and that educators had been helpful and cooperative. A man
said that he "would hope schools would teach my children to think" (Murphy, April 17,
1978a, pp. 1-2).
On May 13, 1978, The Minot Daily News featured the viewpoints of Minot's
Magic City Campus' media specialists Hank Beaver and Edna Boardman. Boardman was
quick to admit the following about the selection process:
[BJecause we're working with thousand of volumes, there is the possibility that
something's going to get in to the library that we wouldn't want to see in there. . .1
would hate to have to defend from my own thinking everything that's in h e re .. .we
don't necessarily approve of every point of view expressed here - we'd be derelict
if we did (Murphy, May 13, 1978b, p. 8).
She went on to say that they were afraid of restricting information and presenting only one
point of view. Boardman also said, "If we have a biased book on the shelves, then we feel
the obligation to have next to that book one representing the other point of view" (Murphy,
p. 8). Hank Beaver said, "We're dealing with the question of intellectual freedom, and the
student's right to read is an aspect of that. . . .we kind of serve as facilitators between the
student and the world of knowledge" (Murphy, p. 8). Both Boardman and Beaver
emphasized the need for parents who were concerned about school library materials to act
through the district's regular review process rather than attempting single-handedly to
remove objectionable material from the library shelves. Boardman suggested that students
living in a pluralistic society eventually would be exposed to every' idea and that students
who have been protected from conflicting points of view by their parents may not be able
to deal with them later. She stated, "A good thing to hear from a student is 'I never
thought of that'" (Murphy, p. 8).
At the next board meeting, on May 18, 1978, members discussed the philosophy
statements of each curricular department. Member Franklin Huwe took issue with the
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statement which emphasized "the importance of independent thinking while understanding
society's values based upon the worth and dignity of each human being” (Murphy, May
1 9 ,1978c, p. 7). Huwe said that the statement might lead some to think the school was
attempting to teach humanism and situational ethics. He offered the substitution of "our
country's traditional values" for "society's values" (Murphy, p. 7). The board approved
that substitution. Member Zoanne Flickinger said that her children had been confused by
the lack of absolutes in the classroom. She said, "My son left the classroom one day
feeling it was all right to have an abortion. You've got to have basic truths" (Murphy, p.
7). Flickinger also took issue with a request by parents to introduce more sex education
into the schools, saying, "Sex education can be taught in five minutes" (Murphy, p. 7).
Flickinger then questioned the district's appropriation of local funds to purchase
library books when the scnools receive federal Title IV monies for that purpose. She
wanted the local monies to be spent on textbooks that each child could use to study at
home. No action was taken by the board (Murphy, May 26, 1978d, p. 9).
On June 1, 1978, The Minot Daily News featured the views of Candace Scott, a
candidate for the Minot School Board, and also those of Wallace Beming, the board
president, who was running for reelection. Scott favored examining school library books
before they were put on the shelves to determine if they were the kind of books parents
would want their children to read. She also favored removing any 'obscene' boc ks or
books with explicit sexual descriptions. Scott wanted the school board to develop "some
minimum standard" (Murphy, June 1, 1978e, p. 9) by which professional media personnel
could make decisions on book ordering. She also wished to see the 4,000 books ordered
each year at the Magic City Campus reduced to 400 in the interest of preserving quality.
Beming opposed a recommendation to set up a review process for examining new
textbooks and library materials before they were ordered. Beming said, "My position is,
let's get the books on the shelf and in use where they belong, and then take them off the
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shelf if necessary" (Murphy, p. 9). He also stated, "Rather than hold up the process of
stocking the libraries, I would rather rely on the judgment of our librarians and faculty
members" (Murphy, p. 9). Beming's last word on the matter was that the district's review
process, which allowed citizens to submit complaints against textbooks or library
materials, "to this date has never, I repeat never, been used" (Murphy, p. 9).
On June 2, 1978, The Minot Daily News featured the viewpoints of school board
candidates Verna Rittgers aod Gary Holum. Rittgers favored dropping the "New Model
Me" course at Minot High School Central Campus because some of the activities in the
textbook asked the students to make decisions which she did not feel they should have to
make. She said, "I don't want to play God, and I don't see why the kids have to"
(Murphy, June 2, 1978f, p. 10). Rittgers also favored reviewing all textbooks used in the
schools at both the state and local level before they were purchased (Murphy, p. 10). On
June 2, 1978, it was also reported that Holum said that he favored relying on professionals
to select books for students. "That doesn't mean I would agree with them 100 percent, but
I also don't have time to sit and review every book. A book review committee might be
fine, but from a practical standpoint, how many books could they review?" ("Candidate
Satisfied," June 2, 1978, p. 24).
Board member Flickinger provided the Minot School District's librarians for grades
7 through 12 with a list entitled "Recommended Reading for Grades Seven through
Twelve." She told the librarians that those 126 books were works of quality and were the
types of books which should be available to students. The books on the list included
Treasure Island and Kidnapped by Robert Louis Stevenson, Black Beauty by Anne
Sewell, The Good Earth by Pearl Buck, several works by Charles Dickens and William
Faulkner, and Pilgrim's Progress by John Bunyan. The librarians, using the list provided
by Flickinger, scanned all the libraries and reported that every single book on the list was
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on hand in most of the libraries and that many of them were available in all the libraries in
the district (E. Boardman, personal communication, n. d.).
Flickinger was successful in reducing by one-half the funding for library
purchases. The school board adopted Flickinger's proposal to cut funding for library
books, audio-visual materials, and periodicals and to put the savings into purchasing
textbooks. That move was also prompted by a survey which showed that Minot's
spending for library materials was nearly twice the national average per student (Murphy,
July 19, 1978g, p. 12).
1978-1979
In August 1978, The Minot Daily News reported that board member Flickinger had
spoken to the Minot Sertoma Club, stating that the Minot Public Schools were returning to
an emphasis on the "three R's" and eliminating courses that reflected changes in moral and
social values. Flickinger remarked that the current local trend appeared to be one of
eliminating moral and social issues in academics. She also said that the local philosophy
about education had been that there were no absolute or basic truths but only open-ended
discussion which modified children's attitudes on sexual education, poverty, free speech,
women's liberation, alcohol and drug use, death, abortion, and the occult. Flickinger
described the current philosophy about education as "a humanist philosophy of situation
ethics, rather than the Ten Commandments. She stated, "People in Minot should determine
what children are taught, not sociologists in Washington" (Lund, August 29, 1978, p. 9).
The paper reported that Flickinger added that education should be in line with her definition
of existence: "to move toward God" (Lund, p. 9).
The report by The Minot Daily News recapped events that had taken place in Minot
regarding efforts by Flickinger and others to remove books from the public schools. Minot
Public Schools had long had in place a policy and procedures for citizens to request a
review of books and other materials. Prior to 1979, the Minot Public Schools' procedure
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for review and possible removal of school materials had been utilized only twice. In one
case, 70 copies of The American Heritage Dictionary were removed from elementary
schools because it contained words popularly perceived to be obscene. In the other cast, a
book on folklore was removed from North Hill School, reviewed by a committee, and
returned to the school library (Graham, March 24, 1979a, p. 18).
Despite the procedure, controversy continued in the Minot school system over
what children should read and who should decide that question. On one side of the
controversy was a group of parents, unofficially headed by board member Zoanne
Flickinger and by unsuccessful school board candidate Constance Scott. This group
wanted a group of parents to decide what could and could not be used in the classrooms
and libraries. On the other side were the librarians, who .said that the actions of such a
group would be tantamount to censorship and would inhibit academic freedom (Graham,
March 24, 1979a, p. 18).
Scott said she was not for censorship or in favor of prohibiting academic freedom;
rather, she and the parents merely wanted control over what their children were reading.
She said that as she looked through the library shelves in the summer of 1978, she had
found many books which "approached the realm of pornography" (Graham, March 24,
1979a, p. 18). Scott contended that librarians relied too heavily upon book review
catalogs. Librarian Edna Boardman said, "The books we choose are primarily designed to
support the curriculum. There is no place where we can physically go to select all these
books" (Graham, March 24, 1979a, p. 18). Boardman said that they did rely on book
review catalogs but also that "we try to balance the views. . . .1 don't go by what I think is
politically right because I'd be forcing my political beliefs on students. Connie Scott has
the idea that we should get a handful of the classics and that's it" (Graham, March 24,
1979a, p. 18). In another article on that day, it was reported that the issue of a citizen
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review committee was to be decided at the school board meeting on March 29, 1979
(Graham, 1979b, p. 18).
Nearly 100 people attended the March 29 school board meeting. The Minot Public
Schools' librarians presented a position paper opposing the formation of a screening
committee, citing 12 reasons:
1) We categorically state that there is no general anxiety with current library
practices among patrons of the Minot Public School system.
2) We hide nothing. Our materials circulate freely to the home of every student in
the city »nd on the base.
3) We already have an effective in-school evaluation procedure for the review of
questioned materials.
4) We are currently operating according to the policies, procedures, and
instructions established by the School Board.
5) We already have an effective in-school evaluation process.
6) We believe that our youth need and deserve access to a variety of materials on a
broad range of current subjects.
7) The concept of numerous "forbidden subjects" was censorship and antithetical
to freedom.
8) Such a committee could easily become the tool of special-interest pressure
groups.
9) Policies such as numbers of books ordered, kinds of materials ordered, and
times of ordering might quickly become tailored to the needs and convenience of
the committee, not of the students and the curriculum.
10) Such a committee could cause serious delays in the availability of materials.
11) We are concerned that members of the committee who disagree with majority
decisions could (and probably would) quickly turn the selection process into a
series of media events.
12) We perceive selection to be a positive process —the constant effort to find
excellent materials. (Minot Public School Librarians, personal communication,
March 29, 1979)
Before discussion began, Flickinger withdrew her motion for a citizen committee, but she
gave no reason for her action. Board member Dr. Richard Crisera objected to Flickinger's
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move to withdraw the motion, citing the large number of people who had come to the
meeting because of that issue (Graham, March 30, 1979c, p. 2).
Later, on October 4, 1984, Flickinger was interviewed on Minot's KHRT Radio
(Appendix C) and spoke of the motion she had made and withdrawn:
I made a motion made at a school board m eeting.. .by myself, and it was not
seconded th a t.. .somehow the librarians be held accountable for the books that are
put in our school and I suggested that anybody, it does not matter who, read the
books and then possibly put their name on it, whatever the administration would
come up with would be fine. W ell.. .it did not p ass.. .1 don't even believe 1 got a
second on the motion or maybe I did, but it did not pass. (Z. Flickinger, personal
communication, October 4,1984)
Board president Wallace Beming then opened the proposal for discussion,
"opening the floodgates to vehement comments from the crowd" (Graham, March 30,
1979c, p. 2). Betty Rogstad, a parent, said that Flickinger's motion was a political move
that had been perpetrated by right wingers and religious bigots in an attempt to destroy
academic freedom. Rogstad also said that the group of parents behind the motion was the
same group that had numerous copies of The American Heritage Dictionary removed from
elementary schools. Rogstad said, "I challenge one person in here to cite anyone who has
become depraved from reading a dictionary" (Graham, p. 2). Four other persons, two of
them students, also spoke against the formation of such a citizen committee (Graham,
March 30, 1979c).
Board member Franklin Huwe was reported by The Minot Daily News to have
defended the idea of a citizen's committee:
We want parents from all walks of life and various interests to assist y o u .. .in an
advisory capacity. . .This could be a beautiful relationship. . .We don't want a
group that will say these are the books you can have and that's it. We want a group
of parents who can work together and assist in making recommendations.
(Graham, March 30, 1979c, p. 2)
Board member Crisera countered Flickinger's idea of a need for a citizen committee by
stating, "I see a communitywide citizens committee (referring to the school board). 1 don't
want to do anything to change that" (Graham, p. 2).
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Flickinger said that the little-used policy did not go far enough. Thus, she argued,
fewer books should be ordered, and those that were ordered should be thoroughly
reviewed. Librarian Edna Boardman said, "That would tailor the needs of the library to the
needs of the committee and not the needs of the students" (Graham, March 30, 1979c, p.
2). Still, Flickinger argued, the district needed a committee which could screen against
such topics as death and dying, stealing, drugs, abortion, and sex. The school board did
not adopt Flickinger's resolution for a screening committee (Graham, March 30, 1979c).
In a letter to the editor of The Minot Daily News, dated March 31, 1979, Ernie
LeBlanc argued for the idea of a citizen's book review committee:
Most would agree that books, teachers and general environment in our schools play
a major role in developing character, or lack thereof.. . .I'm grateful there are
people around interested in preserving some sort of moral standard in our school
textbooks and libraries. (LeBlanc, March 31, 1979, p. 5)
Flickinger wrote a letter to the editor on April 7,1979, in which she reiterated her
call for fewer books being ordered and each book being thoroughly reviewed:
Our libraries and some texts have two chief afflictions: one is the misplaced
eagerness for relevance; the other, a kind of sullen purposelessness. The books
either stir up discontent or merely amuse. Many authors and teachers feel that
books ought to be relevant simply to the questions of the hour —the latest political
problems, fads of the era, concerns of television or of the daily newspaper. Such
literature is useless to readers within a few years and leaves them ignorant of the
enduring truths of human nature and of society.
General relevance in literature is related to permanent things: the splendor and
tragedy of the human condition, constant moral insights, the spectacle of human
history, love of community and country, the achievements of right reason. Such
a literary relevance gives to our youth a sense of what it is to be fully human and
a knowledge of what great men and women of imagination have imparted to our
civilization over the centuries.
Let us be relevant, by all means, but relevant to the genuine ends of the literary
discipline, not merely to what will be thoioughly irrelevant tomorrow. As for
purposefulness, folklore was taken very seriously in every civilized land until
recently. Literature was called "rhetori in times past, meaning "art of persuasion,
beautiful and ju st" It was intended to persuade people of certain standards.
The literature of nihilism, pornography and sensationalism being used in our
schools is a recent disease. The person who reads bad books instead of good may
be subtly corrupted. This is a waste o: our children's time and money. We want
quality, not quantity. (Flickinger, April 7, 1979, p. 5)
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On April 14, 1979, two more letters to the editor, one from Dina Butcher and the
other from Betty Rogstad, were published. Butcher took issue with Flickinger's remarks
of April 7, 1979:
Minot is lucky to have librarians and teachers who are very conscious of and
responsive to community standards, while at the same time maintaining academic
integrity.
Rather than trying to tailor the library, the staff and the curriculum to suit the
whims or dogma of a few, it would be well to commend the balance in all those
areas which allows for an environment of professionalism for our administrators
and educators and of learning for our students. (Butcher, April 14, 1979, p. 5)
Rogstad, too, took issue with Flickinger's ideas:
We cannot claim to be educating young people for the world into which they
will be stepping if we take away from them books and other materials which reflect
or deal with our present-day world or with the future.
Mrs. Flickinger speaks of the subtle corruption of literature, but there is nothing
subtle about the imposition of thought control and the censorship of learning. It is
blatant misuse of power. (Rogstad, April 14, 1979, p. 5)
Betty Rogstad was the first person to file as a candidate for the June 5, 1979, Minot
School Board election. Rogstad made a statement about censorship to The Minot Daily
News:
There is at present an atmosphere of fear, confusion and intimidation which reflects
upon this learning atmosphere in the schools, and is harmful to it. I oppose
censorship and thought control. The trigger that put me in this race is the incident
of the dictionaries. To remove reference books from the schools is an act of
vandalism. (Paraskeva, May 1, 1979, p. 2)
Although the efforts by Flickinger and others to remove books and other materials
from the public schools in Minot had been seldom successful, Are You There God? by
Judy Blume had been removed from several Minot school libraries in May 1979. This
book had been declared the winner of the North Dakota Children's Choice Book Award for
1979. Longfellow Elementary School Principal John Youngbeck said, "We were afraid of
some of the younger kids getting hold of it" (Muhlbradt, May 5, 1979, p. 13). At
Longfellow, books were automatically removed if criticism was received from even one
parent. Youngbeck kept the book, along with other controversial titles, in the school vault
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after teachers had heard negative comments about the book outside the school. Principals
and librarians at several Minot elementary schools reported removing the book during
regular informal screening procedures. In some cases, criticism was avoided by simply
not ordering the book. It was reported that Roosevelt School had three copies of the book.
Librarian Ladonna Schwieger stated that the Judy Blume books were excellent and that
"any child going through adolescence should read them" (Muhlbradt, p. 13).
In a later interview on Minot's KHRT Radio in 1984, Flickinger said, "Others have
defended.. .these popular writers like a Judy B lum e.. .saying that they tell it like it is.
This places the proverbial cart before the horse, actually it becomes like they are telling" (Z.
Flickinger, personal communication, October 4, 1984).
In May 1979, The Minot Daily News reported that Flickinger had filed for
reelection to the Minot School Board. Flickinger said that one reason she had filed was to
provide voters with a candidate who could best represent the back-to-the-basics trend she
said was currently sweeping the nation. She also stated that she was opposed to values
clarification instruction in the classroom (Graham, May 1 5 ,1979e, p. 6). Flickinger, like
other candidates, ran advertisments in the newspaper to support her campaign. One such
advertisment showed a picture of Flickinger with a shocked look on her face, reading The
American Heritage Dictionary (Flickinger Advertisement, June 2, 1979, p. 15). That
advertisment was meant as a reminder of her successful campaign to remove 70 copies of
the dictionary from elementary schools in Minot because the dictionary included words
which she considered obscene ( Graham, May 15, 1979e, p. 6). However, Flickinger
later denied she had been involved in removing any book. In an interview on Minot's
KHRT Radio in 1984, the radio station interviewer asked Flickinger, "You haven't made
any attempt to remove a book?" (Z. Flickinger, personal communication, October 4,
1984). Flickinger responded:
No, absolutely not, you know the liberals here are doing no more than they're
doing all over the country, ah, they have redefined the word censorship and ah, it
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means any questioning of any value and they. . .so I'm a censor and if you
question any. . .value of anything you're going to be a censor too. If you
question, can you believe it? They are so close mind fsic] that it just amazes me that
a h .. .we're the ones that are told that we're so close minded and actually.. .they
are the ones, they don't see the. . .they don't even want to see the other side and. .
.you know the librarians are picking out the books.. .by reading short reviews
from the publishers and so therefore.. .they're really n o t.. .doing it, much of
anything either, anybody can do that, anybody can pick a review. (Z. Flickinger,
personal communication, October 4,1984)
On May 11,1979, Meri-Jac Johnson entered the annual race for the Minot School
Board. She raised questions about the way in which pilot programs were conducted in the
school district and stated that parents were discouraged from inquiring into academic
matters (Graham, May 11, 1979d, p. 11). Incumbent Richard Crisera also filed for
election to the Minot School Board in May 1979. He stated, "I have no obligation to any
special interest groups, and am free to vote for what is in the best interest of the schools of
the community" (Graham, p. 11).
Albert (Rusty) Kouba was the final candidate to file for Minot's school board
election. Kouba said that he was running in order to bring moral issues to the public's
attention. He said that he was aiming his campaign at "parents, ministers, priests and
active church-goers" (Graham, May 1 7 ,1979f, p. 15). He continued by stating that
youngsters were exposed to increased drug use fostered in "the school buildings and the
play area" and that schools were "teaching students to become part of the massive welfare
state. They are turning us into a morass of social engineering. The kids are taught to
oppose the three Ps —parents, preacher and police" (Graham, p. 15). Kouba indicated that
he would vote to get rid of those "sick" teachers and administrators who supported the
person who called it vandalism to remove the dictionaries from the schools. Refemng to
the citizen's book selection committee, Kouba said, "We don't even need a citizens
textbook selection group if you have a school board that sets a policy of no filth in books
and all brain-washing matenal out" (Graham, p. 15). He called for a back-to-basics
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movement, stating that once biblical principles of morality were removed from schools,
"we might as well go back to the jungle and become heathens" (Graham, p. 15).
In May 1979, retired Air Force Officer Glenn Fomes entered the race for the Minot
School Board. Fomes said he did not agree with a proposal by board member Zoanne
Flickinger to establish a community committee to screen undesirable textbooks and library
materials:
I have to call it censorship.. .however, I do not believe everything is good for the
library. The controversial American Heritage Dictionary which was removed was
an example of a mistake that has been corrected by the administration.. .1 believe
the system is working. The committees would be another layer of bureaucracy...
and would assure that one faction of society would hold sway over what goes into
the library. Everything is objectionable to somebody. I'm not saying that all these
books should be in place, but we have a system where material, if objectionable,
can be removed or put on reserve. (Graham, May 31, 1979h, p. 14)
Betty Rogstad reiterated to The Minot Daily News that the removal of The
American Heritage Dictionary triggered her candidacy for the Minot School Board. She
said that teachers, librarians, and administrators were trained and hired to "do a job" and
that "teachers must not be harassed in the classroom" (Graham, May 31, 1979i, p. 15). In
a June 1,1979, article, Dr. Richard Crisera stated that he decided to run for reelection
"because I thought that my candidacy would offer an alternative to some of the other
positions and viewpoints espoused" (Graham, June 1, 1979j, p. 7). On the issue of a
citizen book committee, Crisera said, "I do not call it censorship, but I feel that the
screening and selection mechanisms already in effect, together with the existing review
process, provide adequate safeguards. Libraries should present a diversity of views"
(Graham, June 1, 1979j, p. 7). In another June 1 article, board candidate Meri-Jac
Johnson stated that she entered the race because of her past experiences with Minot's
Board of Education and school administration (Graham, June 1, 1979k, p. 5). When
Flickinger had approached the school administration and Board of Education with a query
about an educational program in which her child was participating, the administrators she
had dealt with were condescending and demeaning and that the school board was not any
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better. It was reported of Johnson that "Now she's mad as hell, and she's not going to
take it" (Graham, June 1, 1979k, p. 5) and that that was why Johnson had decided to run
for the school board. Johnson spoke about the idea of a book committee:
My biggest opposition to book-review committees is that they (should) review the
whole book and not just take a word or two out of c o n te x t. .each parent on the
committee would have to read all of each book, and that would make the idea too
cumbersome to be practical. Censorship, in its strict definition, is not appropriate.
On the other hand, because we're Americans, what's wrong with instilling in our
children, in both the home and the schools —the same spirit upon which our
country was founded? I don't think it's so wrong to teach our children that there is
a right and a wrong. (Graham, June 1, 1979k, p. 5)
Minot's Magic City Campus library continued to have frequent visits from
Flickinger and her group. Throughout that time, there were many letters to the editor of
The Minot Daily News which spoke of concerns over many of the books on the shelves of
Minot's Public School libraries. Boardman wrote the following letter to the editor of The
Minot Daily News on May 29,1979:
If lively use is any indication, our Minot High School students and teachers
consider the school library a valuable resource, and students find there the
educational materials they need. Since we do try for balance in viewpoints, it
would not be possible for one person to agree with every view that's expressed.
Democracy does not speak with a single voice.
Thousands of our books circulate each year to the homes of our students in
town, in the surrounding countryside, and on base. Parents are free to read what
their youth bring home, and often do during our long circulation period. A
frequent comment we hear is, "My mom (or dad) really enjoyed this book."
The negative comments we have received come from, perhaps, four or five
people who write frequently to this column. Some have no children in the school
and probably have seen none of our material. Others appear to be criticizing
popular trade paperbacks, not the library at all.
We would like to invite positive comment from our student and adult readers.
When school is in session, parents are welcome to come in for a visit.
Just now, it seems, our users aren't our critics and our critics aren't our users.
(Boardman, May 29, 1979, p. 4)
At a May 21,1979, Minot Chamber of Commerce luncheon for school board
candidates, candidate Rusty Kouba stunned the audience by reading aloud a list of sexual
slang words from The American Heritage Dictionary, which had been pulled earilier from
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Minot's elementary schools. Kouba characterized these words as too obscene to be printed
in newspapers or broadcast by television stations and said, "Yet my 5-year-old boy is able
to read them in school" (Graham, May 26, 1979g, p. 21). Kouba refused a request by
Chamber of Commerce President Warren Sands to stop reading the words. Kouba said, "I
am a religious bigot and right-wing conservative and I am proud of it" (Graham, p. 21).
Referring to words on the list which vulgarly defined the female anatomy, he said,
"Women are sex objects; that's what we are being taught in our schools" (Graham, p. 21).
Board member Flickinger took credit at the gathering for bringing the dictionaries to the
attention of school administrators. She said she was "not on any witch hunt but that people
have got to know we are not going to accept such books in our community" (Graham, p.
21). Candidate Betty Rogstad disputed remarks that she was on a crusade to bring the
books back into the system. Kouba said, "The most important issue was whether you
parents own your own k id s.. .or does the state or school own them. Get involved, your
children are being brainwashed" (Graham, p. 21). Kouba drew an analogy between state
control of education and the way in which Adolf Hitler influenced Nazi Germany.
Responding in part to Kouba, Rogstad said that teachers and administrators for the most
part have the good of the children at heart:
They are not creatures from outer space trying to destroy the morals of our
children. There is a concerted effort by a small and vocal group in the community
to take control of what Minot school children should be allowed to learn. (Graham,
p. 21)
At the first forum, Kouba said he would not support sex education being taught in
classes until the school curriculum "gets God back in it" (Graham, May 26, 1979g, p. 21).
He also equated books on witchcraft, which he brought with him to the candidates' table,
with other subjects he believed had no place in the schools. Flickinger said that although
she believed a proper sex education program in which parents had input could be valuable
to students, "I do not want my sixth-grader to know all about abortion and venereal disease
at this time. When I think she's ready, then I d tell her" (Graham, p. 21).
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A second forum for Minot School Board candidates Richard Crisera, Zoanne
Flickinger, Glenn Fomes, Meri-Jac Johnson, Albert Kouba, and Betty Rogstad was held
at Minot's Magic City Campus Commons on May 31,1979. At the second forum, Kouba
offered copies of the list of "dirty words" to the 100 people present. Flickinger called The
American Heritage Dictionary "only part of a disease of moral decay in the countiy"
(Osvold, June 1, 1979, p. 11). Fomes asked, "How long are we going to beat this thing
to death?" (Osvold, p. 11).
On June 23, 1979, The Minot Daily News published a column written by Richard
E. Frank, a retired professor of chemistry at the University of North Dakota in Grand
Forks, in which he called the list of 40 "dirty words" found in The American Heritage
Dictionary in Minot's schools a "pretty meager harvest for such monstrous effort" (Frank,
June 23, 1979, p. 5). He denounced the removal of the dictionaries and disagreed with
Flickinger's assessment that "putting those words in the dictionary dignifies them and
promotes their acceptability for public use" (Frank, p. 5).
Lyle Sundin of Bowbells, North Dakota, wrote a letter to the editor of The Minot
Daily News on June 30, 1979, in response to the column by Richard Frank:
From Richard Frank's article (The News, June 23), I assume that we are to
make an effort to preserve the graphomania found on restroom walls.
A dictionary or any book containing words too foul to be printed in a newspaper
certainly has no place in a school.
Dirty words are the beginning signs of immorality, and immorality is the gauge
for the fall of any nation.
We must go back to obeying the Ten Commandments without exception. God
does not condone vulgar language.
Unknown to most people, there exist hundreds of recent divine messages given
to monks, nuns, stigmatics and other seers. Where these messages pertain to the
United States, they give this grim warning: Clean out your schools or you are
finished as a nation! (Sundin, June 30, 1979, p. 5)
The next issue taken up by Kouba and Flickinger was Magic City Campus'
"Futuristics" course. "It's a religion; it’s a religion without God. The school should also
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teach about Christianity" (Osvold, June 1, 1979, p. 11). Crisera flatly stated that secular
humanism, which he said the Supreme Court had ruled was a religion, was not taught, but
that the class taught an awareness of oneself, understanding of oneself, and relating to
others. Flickinger, who had earlier "incensed" (Osvold, p. 11) Crisera by declaring that he
had never read the text for "Futuristics," asked him if he did not believe that secular
humanism was being taught. He responded negatively. Flickinger then read several
passages from the text dealing with the right not to work, to have leisure time, as we'.l as
prut of a bill of rights on sexuality. Crisera demanded an apology from Flickinger "for that
lie you just told. Your statement is typical of the distortions you purvey on the board"
(Osvold, p. 11).
In a June 2, 1979, article in The Minot Daily News, board candidate Albert Kouba
said that candidate Betty Rogstad, incumbent Richard Crisera, and candidate Glenn Fomes
would, if elected, "cause further deterioration of the family unit. Their elections would
give too much power to the teachers and administration and would also keep parents out of
the educational process" (Graham, June 2, 1979m, p. 2). He warned that ministers of
"large congregations" in the area "have had enough" (Graham, p. 2) with the public school
system in Minot and were preparing to start their own parochial schools as an alternative.
Kouba then spoke about the book screening committee:
We have censorship now. Good is being left out; evil is being let in. I'm not so
upset with a limited sex education or evolution if Biblical morality would be
allowed as well. We have censorship now. It is the librarians.. .they're the ones
who are choosing the books and maybe an administrator or teacher, too. It's
censorship and bigotry on their part to say we want Biblical morality out but we'll
let anything else in. (p. 2)
A June 2, 1979, article in The M inot Daily News reported that incumbent candidate
Zoanne Flickinger's simple message to the voters was, "Deep down, you know she’s
right" (Graham, June 2,19791, p. 6). The article referred to Flickinger's running crusade
as spokesperson for a faction of the community that desired to institute a citizen's
committee to pre-screen library materials and textbooks. It was reported to staff writer
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Graham that Flickinger, while sitting poolside at her fashionable southeast Minot home,
had produced several of the books which once were used in Minot classrooms but which
since had been removed by the school's administration upon the insistence of Flickinger
and others. Three of the books were Worlds in the Making: Probes fo r Students o f the
Future, The Medium is the Message, and Robopaths. Flickinger later contradicted herself
in a radio interview on KHRT Radio in Minot. In that interview, Flickinger was asked,
"You haven't made any attempt to remove a book?" Flickinger responded, "No, absolutely
not" (Z. Flickinger, personal communication, October 4,1984). Flickinger said that the
books portrayed a line of thought promoted by the National Science Foundation and which
stressed humanism while ignoring religious emphasis (Graham, June 2, 19791). She also
had a copy of The American Heritage Dictionary. Flickinger said that she saw the issue of
reviewing books before they were put on the shelves and of removing offensive materials
from the schools not as censorship but as community control:
They're our children and we pay for their education. We bring them up and we
should have some say over what they read. I'm not saying that we should go in
and pick all the books. I'm saying we should be involved in it. Like the
dictionary —when you put words in it, it dignifies the words and promotes their
acceptability for general use. The dictionary was only a symptor t. The prevailing
philosophy is through a lot of our books. We're losing our freedom because we're
not reviewing the books and paying attention to what goes on in our schools. You
might just, say, vote on books, but you don't know what books. (Graham, June
2, 19791, p. 6)
Flickinger explained her view of the school board's accountability: "If I were going to buy
a dress, I wouldn't buy it without first going down and trying it on and looking at it. And
I can't think of anything more important than what our kids read" (Graham, p. 6). The
reporter had asked about Flickinger's interest in the school curriculum. The paper reported
that Flickinger said she had become involved in the controversy over what was read in the
schools because she had served as chair of the board's curriculum committee. But her
interest had begun years earlier when one of her children had come home and said it was
"okay to have premarital sex" (Graham, p. 6). Flickinger stated, "I asked him where he
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heard that, and he said, 'school.' And then he said, 'If you think that's bad, you should
see the books we're studying; it's against everything you and dad taught us" (Graham, p.
6). Flickinger stated that she did not remember what the book was, but she did remember
the run-around she said the administration gave her when she inquired about it. "They said
they already sent it back. It was the same type of book as Worlds in the Making"
(Graham, p. 6). Flickinger continued by saying that one major problem the current board
had was that it rushed its decisions. She felt that more time for review and citizen input
was needed (Graham, June 2, 19791).
The election for the school ooard took place on June 5, 1979. Zoanne Flickinger
and Betty Rogstad were elected to the Minot School Board while Richard Crisera, Glenn
Fomes, Meri-Jac Johnson, and Albert Kouba were defeated. The five members of the
Minot School Board were Flickinger, Rogstad, President Wallace Beming, Gary Holum,
and Franklin Huwe (Graham, June 6, 1979n, pp. 1-2).
With the election over, the Minot Board of Education began to adopt textbooks. On
June 15, 1979, The Minot Daily News reported that after responding to differing parental
and teacher pressures, the Minot Board of Education had voted on June 14, 1979, to
approve a reading textbook favored by the teachers for the entire district but to leave open
the option of using different books favored by some parents. The Reading fo r Meaning
series was approved by a vote of four to zero. Flickinger complained that she had not been
informed that the textbook issue was scheduled to come up until a recent board meeting.
"Don't say you didn't know it was coming," challenged Minot Superintendent Edward
Mundy, noting that the issue had been before the board previously (Graham, June 15,
1979o, p. 12). Flickinger responded that the issue was never brought to her curriculum
committee, prompting Board President Wallace Beming to remind Flickinger that the
curriculum committee she chaired had not met since, "October or November," (Graham, p.
12) by Flickinger's own admission. Assistant Superintendent Lowell Latimer said, "These
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materials have been under study for the entire year" (Graham, p. 12). Latimer said that
Flickinger had said the previous fall that she would not be calling any more curriculum
committee meetings and that "I interpreted that as meaning 'don't call me about anything'"
(Graham, p. 12). Teacher Peggy Montgomery of North Plains Elementary School, located
on the air base, said that Flickinger had been present at a meeting of teachers in September
or October when the series was discussed (Graham, June 15, 1979o).
Both of Minot's high schools contained books which Flickinger and some others
wanted removed. Magic City Campus Librarian Edna Boardman dealt personally with
those who visited her library in search of certain titles. During those visits, she conversed
with some of the visitors over how books were selected and about topics of concern to the
visitors. Boardman received a letter from Ronald H. Scott on July 12, 1979. (Scott was
the husband of Constance Scott, an unsuccessful candidate for the Minot School Board.)
Scott's letter speaks of a prior conversation between Boardman and himself:
Some time ago I promised you that I would provide you with information
regarding humanism.
Before I go much further I'd like to reemphasize that neither of us have a bone
to pick with people. We have discovered during the past year or so that people are
not the problem. Humanism is the problem as I hope I can r ,ake you understand.
Having been deeply involved in the textbook controversy over the past year or
so, you no doubt have been made to feel very unconfortable [sic]. This has not
been our intention. Unfortunately, this has been the case and nothing much can be
done to reverse past impressions. If I was in your position, knowing nothing
about humanist philosophy, I would be just as defensive. But a knowledge of
humanism when coupled with a realization of your own convictions will dispel
much of the animosity which has developed.
When you sit down to read the materials I've enclosed, I would hope that you
seriously study them. The ideas contained in these works are the source of our
discontent. And, as you stated when we last talked, it would appear that the
English and Language Arts Department has adopted this philosophy whole
heartedly.
As I said earlier, people are not the problem. Unfortunately, humanistic
thinking has led people to confront one another, because by humanist logic we
must respect both the individual and his opinion. To do otherwise is to deny him
his constitutional guarantee to free speech.
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The Constitution guarantees every individual in this society free speech, but it
does not guarantee that the individual's opinions will be respected. If such was not
so, we would be living in an anarchy ruled by individual conscience. The
humanists insist that all opinions must be respected. As a result, we are being
subtlely fsicl conditioned to accept the relativism of humanistic thinking.
How many times during your life have you encountered an individual with
convictions wholly opposed to your own. And when the conversation is ended,
you are left with an uneasy state of mind because you were told by a third party
that you must respect his opinion.
The first instruction participant are given during a sensitivity training session is
that everyone must respect everyone else's opinion. As charitable as this seems, it
leads most participants to an unconscious abandonment of conviction. One is made
to feel guilty for a retention of any conviction. "Who are you to impose your
values upon me?" is the catch all question used to neutralize the values one has
learned.
The unfortunate result of such an experience is that the participants learn to hate
one another. When forced to abandon one's convictions publically [sic], an
individual of strong convictions attacks his fellow man instead of addressing the
issues. He has no choice because he has accepted the notion that all ideas are
equal.
Clearly the manefestation fsicl of this syndrome is illustrated by the press
coverage of the textbook controversy. Instead of reviewing the materials in
question, the reporters insist upon creating a confrontation between personalities.
As you know, Connie refused contact with a Minot Daily News reporter, but the
public would not know this from the story that was written some weeks ago. In
fact, she's not in favor of textbook review committes fsicl. but in light of the article
that appeared in the paper you were led to believe that such was the case.
I've spent enough of your time so I'll close this letter with the hope that our
dialogue will continue.
Sincerely yours, Ron Scott
P.S. When you've finished reading the materials enclosed, I suggest that you read
Worlds in the Making the primary text that was used in Humanities I for nine
years. Perhaps you'll better understand the bias contained therein. (R. Scott,
personal communication, July 12, 1979)
1979-1980
As reported mThe Minot Daily News, the Teacher's Learning Center on the Minot
State College campus held a weeklong "Experts in Residence" program in August 1979.
The final segment of the program, held on Friday, August 17, 1979, consisted of a
discussion over whether or not a committee of parents should pre-screen school library
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books. School board member Zoanne Flickinger said that such a committee could function
even if it included people with diversified views because the books that needed screening
"are so obscene" that the committee would readily agree to remove them (Graham, August
18, 1979p, p. 25). Constance Scott, unsuccessful school board candidate, stated that
parents and teachers in the community had both moral and legal responsibilities to ensure
that children and young adults in public schools do not have access to objectionable
materials in school libraries. Reverend Philip W. Heide, pastor of Campus Lutheran
Center said, "How do you decide —do parents decide or do the people to whom you
delegate responsibility decide?" (Graham, p. 25). Most of those present agreed that the
school board, elected by parents and other residents, held the ultimate responsibility.
Flickinger said that the board did not accept that responsibility and "if the school board
decides to set up a (citizens' book-screening) committee, then the whole liberal community
says, 'Oh, no'" (Graham, p. 25).
Spanish teacher Joyce Marked responded that perhaps parents should put more trust
into "our truly dedicated professionals," (Graham, p. 25) the teachers and librarians, to
decide which books were selected for use in the schools. Flickinger countered, "Your job
is to educate" (Graham, p. 25). Marked responded, "You educate the whole child,"
(Graham, p. 25) touching off a lively exchange over the role of education. Scott stud,
"There are those who agree that this is not what the philosophy should be —to educate the
whole child" (Graham, p. 25). Sharon Johnson, Assistant Principal at Minot High School
Central Campus, said that perhaps the district might best be served by two different kinds
of schools —"fundamental" schools and "more comprehensive" schools that educate the
"whole child" (Graham, p. 25). Flickinger suggested making Central Campus a
fundamental school (Graham, August 18, 1979p).
Jonathan C. Eaton, Jr., a Minot attorney, said that while he agreed that more
control should be exercised over what children read, that control should be exercised by
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parents "who should take more responsibility at home" (Graham, August 18, 1979p, p.
25). Jane Clark, a Minot parent, suggested that maybe librarians should contact parents to
find out what they would like to see on the shelves. Parent Joan Guenther took that idea a
step further, adding that maybe the school district should send out questionnaires asking
parents which books were "most meaningful" (Graham, p. 25) to them during their
childhoods. Scott said, "There are two basic opinions here, there are those who believe..
.they should allow children to read .. .everything they pick up, and others who believe
there should be limitations" (Graham, p. 25). The next report on the Minot school board
came six days later, when a textbook was the issue.
At their August 23 school board meeting, Jane Clark, parent and substitute teacher,
criticized the school board for "the way in which a 'futuristics' textbook was removed"
(Graham, August 24, 1979q, p. 2) from a Humanities I class. She said that she "would
like to see the course kept in there" (Graham, p. 2) and told the board she wished parents
favoring the futuristics textbook had been allowed to voice their opinions. The book,
Worlds in the Making, was withdrawn from use at the end of the previous school year
under pressure from board member Flickinger and unsuccessful board candidate Constance
Scott Among the ideas with which Scott took issue was humanism, which she considered
a secular religion opposing the belief in God as a supreme being, and futurism, which
Minot High School Principal Richard Olthoff explained as dealing with man's future
relationship with his technological environment. When asked if pressure from Flickinger
and Scott prompted the decision to withdraw the book, Assistant Superintendent Lowell
Latimer said, "Yeah, it's because we're getting flak and it's not imperative to the course, so
rather than create a furor, we withdrew it from the schools" (Graham, p. 2). Latimer
admitted that the administrative decision to withdraw the book did not go through
established due process procedures but said that in the future such decisions would
(Graham, August 24, 1979q).
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Two months went by before the newspaper reported any further school board
business regarding concerns over books, materials, or programs. On October 26, 1979,
The Minot Daily News reported that Minot Superintendent R. Edward Mundy had taken an
informal poll of board members about allowing Gideons International to distribute Bibles in
the schools. Three of the four board members present supported the idea. Member Betty
Rogstad was reported to be visibly incensed by the request as she said, "It's
unconstitutional for religious groups to proselytize in the schools. It violates the doctrine
of separation of church and state. We would open ourselves to a possible lawsuit and
demands from other groups to disseminate their material" (Graham, October 2 6 ,1979r,
pp. 1-2). Mundy said that he had declined to allow the practice last year because "we were
having a controversy over books of all kinds" (Graham, p. 1). Rogstad made the
following statement:
It still strikes me as wrong. I'm sure we would not allow some cultists, like the
Jonestown group or someone to hand out literature. I'm not sure we would allow
Muslims or Hindus, either. It really doesn't matter who does it, it's still a violation
of the principle of separation of church and state. (Graham, p. 1)
Flickinger disagreed, saying "It's ironic that the other lady on the board [Rogstad] wants to
keep in a dirty, filthy dictionary, but she wants to take out the greatest piece of literature
ever written, the Bible. And this one is voluntary and that garbage is mandatory" (Graham,
p. 1). Flickinger continued by stating that allowing Bible distribution in the schools did not
mean that the school board would allow other religious groups to distribute their materials.
"That's up to the board and the board represents the people of the community. I think it's
up to the discretion of the board" (Graham, p. 1). Flickinger also said that she would
personally oppose the distribution of non-Christian religious materials. Superintendent
Mundy decided that the seventh-graders would receive the Bibles (Graham, October 26,
1979r, p. 1).
The Gideons International made the final decision on Bible distribution when they
withdrew their request to distribute copies of the New Testament to Minot seventh-graders.
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Leon Borud, President of the Minot Gideons Camp, said, "If there is any rebuff, we just
back off" (Glende, November 6, 1979, p. 2). Borud asserted that the distribution of the
testaments was not unconstitutional because the students do not have to take them. "We
don't push our Scriptures on anybody" (Glende, p. 2).
Two letters to the editor appeared in the November 10, 1979, edition of The Minot
Daily News regarding Minot's school book issue and the distribution of Bibles. The first
letter was written by Mrs. Darrell Guenther of Minot:
In the article headed "Gideons Drop Plan to Hand Out Bibles" (The News, Nov.
6), Dr. Mundy stated books were an issue last year because Mrs. Flickinger
con1'plained about the American Heritage Dictionary. He inferred her complaint
caused the removal of 70 dictionaries.
I vould like to clarify this issue. The dictionary in question was reviewed by
me, I submitted the list of objectionable words to Dr. Borgen, who, with Dr.
Latimer, waived further review process because the book was obviously offensive
to them as well. Mrs. Rogstad made the issue public in her opening campaign
statement last spring. Hence, the conflict on censorship or selectivity ensued.
Now we reap the harvest: an adult bookstore issue!
The News reported Mrs. Rogstad objected to the Bible distribution on the
grounds it violated separation of church and state. I hope this means there will be
equally fervent desire to remove all secular humanistic, non-theistic, occult-related
materials from the classrooms. These, too, are declared religions by the U.S.
Supreme Court. Receiving a Bible involves choice. The teaching of secular
humanism, etc., is done without student or parental awareness or choice.
(Guenther, November 10, 1979, p. 5)
The second letter to the editor was from Richard D. Parmentien
God is not religious? He -- She - It might question the alleged "absence of
religion" in the Ten Commandments.
The first few commandments refer to a specific god. Which one? Jehovah,
Neptune, Zeus? A law requiring display of documents directing allegiance to a
specific god gives official recognition to that religion and, therefore, relegates other
religions to a lesser status. This unfair discrimination is not compatible with
freedom of religion. It is, in fact, a big step toward a mandatory state religion.
Betty Rogstad is to be commended for her recent support of the separation of
church and state provisions in the First Amendment. Now our state legislators
need to demonstrate the same kind of support by eliminating the unconstitutional
posting of the Ten Commandments in public school classrooms. (Parmentier,
November 10, 1979, p. 5)
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Textbooks were again an issue at the Thursday, November 15, 1979, Minot School
Board meeting. The text, A Global History, was presented for board approval. Assistant
Superintendent Lowell Latimer said, "All the people who teach Modem World History
reviewed the material and made a recommendation to the department head" (Graham,
November 16, 1979t, p. 9). Board member Zoanne Flickinger was unsatisfied with that
recommendation, saying that the text presented "a strong emphasis" (Graham, p. 9) on
countries like the Soviet Union and China and was imbalanced in instruction of geography
and the teaching of Christianity and Judaism. Flickinger also argued that the book
presented an incomplete definition of Marxism, placed too little emphasis on Canadian
history, failed to teach patriotism, placed too little emphasis on the United States, and
contained "many disparaging references" (Graham, p. 9) to the United States. She also
said that the book noted that in the Soviet Union the philosophy was held that communism
would eventually replace capitalism. She argued further that the book did not delve far
enough into the culture of the American Indian and failed to note that the current Middle
East conflict between Israel and the Arab world had its roots "in the Bible" (Graham, p. 9).
Flickinger moved that the board either adopt another textbook, Men and Nations, or look
for yet another book. In "the handling of th e .. .religions of Christians. I feel that 'Men
and Nations' is far better. A Global History does not discuss the Resurrection of Jesus
Christ, and in Men and Nations it does" (Graham, p. 9). David Wallen, head of the social
studies department of Minot's Central Campus, said that A Global History was reviewed
thoroughly by history teacher Robert Jagd, adding, "I don't think you’ll find anybody
more patriotic in our school system, and I don't think he would try to put over anything
communistic" (Graham, November 16, 1979t, p. 9). In another article it was reported that
the Minot School Board voted four to one to approve the text A Global History, despite
objections of board member Flickinger (Graham, November 30, 1979u, p. 8).
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On November 17, 1979, The Minot Daily News published a cartoon depicting
board member Zoanne Flickinger standing in fro.a of a teacher's desk with "Mrs.
Flickinger" on a nameplate on top of the desk. To the side of the desk was a garbage can
filled with textbooks. The cartoon showed Flickinger pointing to the chalkboard which
read "LIST OF APPROVED PHIT OSOPHIES: 1. MINE" (Thayer, November 17, 1979,

P - 5).
The Minot Daily Sews published seven letters to the editor on November 24, 1979,
all in support of Flickinger and taking offense at the November 17 cartoon. The first letter
was from Hal ad Evelyn Christensen:
W c regularly enjoy your very excellent editorial page. Buckley, MacNelly and
ivoche are superb and well worth the price of the paper. However, the sharp,
personal barb against Mrs. Flickinger in the Nov. 17 cartoon was most
inappropriate.
Should a duly elected and re-elected local official be accused of representing
only her own personal views when she expresses an opinion? Does she not speak
for the people who voted for her? Even if no other member of the board votes with
her on this matter, is she not free to represent her constituency as she sees fit?
While we are not familiar with this issue, we do feel that the singling out of one
individual for personal ridicule is a questionable editorial practice and no way to
encourage leadership in a community of this size. (Christensen & Christensen,
November 24, 1979, p. 5)
The second letter to the editor of was from Reverend Steven M. Schlei:
I was thoroughly disgusted by the "cheap shot" that was taken at Mrs. Flickinger
in an editorial cartoon appearing in the Nov. 17 issue of The News. Let us debate
the issues involved rather than resorting to childish caricature. Retreat to name
calling or caricature in debate is usually a tacit admission of defeat and inability to
defend one's position.
This particular debate centers on history. The cartoon gives the impression that
Mrs. Flickinger is trying to impose her biased, subjective and unfair opinion on the
unbiased and objective history books of our school system. Come off your high
horse of supposed neutrality and objectivity. Anyone knowledgeable about
historiography knows that the myth of complete historical objectivity died with the
Leopold von Ranke school of the last century. Historians write with a perspective
on history, and their opinions do enter into their historical accounting. The
question, then, is what perspective we want taught to our young people.
Christians do not try to claim that they are unbiased in their opinions. What they
do claim is that their "bias" is grounded in the absolute truth of Scripture which is
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given by God, who controls all history. Having this foundation, the Christian view
of history is not destroyed on the shifting sands of historical relativism, a problem
secular historians never have solved and have chosen, in effect, to ignore. Only the
Christian view of life, having an absolute reference point in the Bible, can really
preserve history (or any other field of learning, for that matter) as a credible
science, something that our secular school system forgets. (Schlei, November 24,
1979, p. 5)
The third letter to the editor was from Jim Soltis. At the end of his letter, he
referred to the recent opening of an "adult" bookstore in Minot:
Congratulations, Minot Daily News; you have finally succeeded in scraping the
bottom of the barrel. It really takes a big person to dream up a cartoon like the one
you published Nov. 17.
How dare you give Mrs. Flickinger the credit for that philosophy? It belongs to
someone much greater than her. She just follows it and practices it.
It seems funny that someone would take the time and effort to attack a truly
wonderful lady like Mrs. Flickinger when we have so many other serious problems
in this town. I dare you to come out against a real problem. Try on the adult
bookstore for size.
There are a lot more people in this town who subscribe to the same philosophy
that Mrs. Flickinger does, and I am grateful to her for the efforts she has put forth
in our school system. Without those efforts we would still have the type of
literature in our school libraries that are found in our newest bookstore. (Soltis,
November 24, 1979, p. 5)
The fourth letter to the editor in support of Mrs. Flickinger was from Glenn A.
Nermyr
The cartoon in the Nov. 17 issue of The News was misleading. It represented
Mrs. Flickinger as unwilling to accept any philosophy but her own.
Voters tend to elect people to office whose principles and judgment they agree
with and respect. Last spring, voters, showing their approval and confidence,
re-elected Mrs. Flickinger to a second term on the Minot School Board.
The News would do well to recognize this for what it is, the will of a majority of
our citizens, and support it. Instead, entirely too much credence is given to a vocai
minority which opposes parental input, supports the use of profanity in textbooks,
and vacillates when moral instruction is proposed, all under the guise of academic
freedom and First Amendment rights to free speech. (Nermyr, November 24,
1979, p. 5)
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The fifth letter to the editor was written by Judy L. Hovde. Hovde, who was in
Flickinger's group that had been visiting Minot Public Schools' libraries and checking out
books:
It sure would be grea; if The News would hit the issues head-on rather than
personalities such as Mrs. Flickinger. Do you forget that she is an elected official
who represents a majority of those who voted in the school board election? This
majority holds the same views held by Mrs. Flickinger, which is why they voted
her in.
If only Minot could have two or more newspapers rather than a monopoly of
one, maybe the public could see a fair display of both sides of the issues rather than
the one-sidedness shown by The News! (Hovde, November 24, 1979, p. 5)
The sixth letter to the editor was written by Clarence and Shirley Hanson of Minot:
It is a sad thing when Minot's only daily newspaper has to stoop to such a low
level as it did on Nov. 17. The cartoon criticizing Mrs. Flickinger also criticized the
citizens of Minot who elected her. Her Christian philosophy is what we want and
need to assure our school children of the good education they deserve. (Hanson &
Hanson, November 24, 1979, p. 5)
The seventh and last letter to the editor was from Marjorie Wood:
The News was unfair to Mrs. Flickinger in publishing the so-called cartoon in
your Nov. 17 issue. Mrs. Flickinger's views were misrepresented, and we can do
without such ridicule of one who was duly elected to serve. (Wood, November 24,
1979, p. 5)
The following letter to the editor in support of Mrs. Flickinger appeared in The
Minot Daily News on December 7, 1979. It was written by Amy Yecoshenko of nearby
Tolley, North Dakota
I do not live in Minot, but I want to give Mrs. Flickinger of the school board a
vote of confidence for her interest in the welfare of Minot's young people. There
are definitely poor textbooks —some not worth the paper they're printed on. It
takes a discerning person to pick out a good one.
I believe Mrs. Flickinger is a person interested enough to read, intelligent
enough to screen good from bad, and concerned and courageous enough to speak
out against what she knows is wrong. Too-liberal educators are a menace to our
youth. Everything that is put in print is not necessarily fit for our youngsters to
accept.
As an educator, mother and grandmother, I applaud many of Mrs. Flickinger’s
decisions. We need more people like her to direct our youth and promote
Americanism if our nation is to survive morally and intellectually. (Yecoshenko,
December 7, 1979, p. 4)
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The Minot Daily News carried a letter to the editor on December 8,1979, written by
Delbert A. Watkins, Jr., who chastised those who wrote in support of Mrs. Flickinger
In your Nov. 24 issue several members of the communi ty wrote letters taking The
News to task for the editorial cartoon of Mrs. Flickinger. With great indignation
and an attitude of self-righteousness, all of the writers attacked the cartoon as
"misleading," "most inappropriate," "low level," and a "cheap shot."
I have yet to see a letter from any of the same individuals proclaiming the same
things about a cartoon of President Carter, Senator Kennedy, or any other elected
official. One writer said, "We can do without such ridicule of one who was duly
elected to serve." Carter was duly elected to serve the people of the United States.
Kennedy was duly elected to serve the people of his state. Yet this same writer has
voiced no protest against cartoons of these two men, or anyone else.
This type of bigotry and selective application "moral values" is exactly what the
cartoon is all about. These writers wish to convey an atmosphere of Christian love
and charity and defend Mrs. Flickinger on grounds of their Christian philosophy.
Christ applied his philosophy to all men. Christian love and charity is not for the
few but for the masses. If one must defend Mrs. Flickinger on these grounds, one
must also defend Carter, Kennedy and all others, regardless of their political or
personal beliefs.
Perhaps all of us, these letter-writers included along with Mrs. Flickinger,
should review our attitudes and our own brand of "Christian philosophy."
(Watkins, December 8, 1979, p. 5)
Judith Knutson, of nearby Tolley, North Dakota, wrote a letter to the editor on
December 8,1979:
I . . .read a whole column castigating Thayer for his cartoon depicting Mrs.
Flickinger. It [the cartoon] was an affront to many well intentioned, decent people.
The News owes us a direct apology. A fitting apology would be the firing of
Thayer. (Knutson, December 8, 1979, p. 5)
The plan to set up citizens' advisory committees surfaced at the December 12,
1979, Minot School Board meeting. Superintendent Mundy was reported to have wrestled
with a proposal made by a board member for a citizen's advisory group tor the schools. At
the board meeting, Mundy presented a steamlined version of the proposal that would have
one parent from each school on a committee to advise the district's administration and act as
a sounding board for administrative recommendations:
Its function is to act as a liason between the schools that the individual members
represent and the central office administration. We hope that if there are people out
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there who don't feel free to call the superintendent's office, even though we
welcome and encourage such calls, that they'll feel at ease calling an advisory
person about a concern, a problem or anything that's going on. This group will
also be used as a sounding board to get their input on proposals or changes that are
coming up. I think it's needed because we need parental input into the operation.
We need to communicate with parents more, and this is a way to do it. (Graham,
December 13, 1979v, p. 11)
Mundy also said that rather than select the members himself, he had asked the principals of
each school to select someone they thought would best represent the parents of students in
each school and then added the following:
If I was to have: picked them, I might have picked different people in many different
cases. You've got some community leaders on this group and some people who
have never been on a city council nor active in board elections or anything like that.
They're just parents out there who show an interest in education. This is an
advisory group, not a policy-making one. They will meet with Dr. Latimer
(assistant superintendent) and me. The procedure will still be the same. We will
receive input from the group before making any recommendations to the board. It
will still be the board's decision on any issue that comes u p .. . .Part of the purpose
is to help the administration make better recommendations to the board. (Graham,
December 13, 1979v, p. 11)
Mundy said that he would attempt to keep the advisory committee meetings closed to
school board members, the news media, and other parents in order to facilitate a feeling
among the committee members that they were free to say anything they wished. He also
said that because such meetings fell under purview of administrative authority, the meetings
could be legally closed (Graham, December 1 3 ,1979v).
A letter to the editor of The Minot Daily News on December 15, 1979, was signed
"The Reverend and Mrs. [Edna] Harold Boardman." Edna was the librarian of Minot's
Magic City Campus, the source of much of the contention of the group led by Zoanne
Flickinger:
As parents, we were deeply disturbed at the heavy use of religious criteria by
members of the Minot School Board in judging textbooks for possible adoption in
our high school. Religious teachings enter frequently into board discussions.
We number among our friends and acquaintances in Minot people of many
faiths. Why do we get along? We live together on the basis of shared values vas
expressed in our laws), needs (water, electricity, food, safety), and many other
interests not immediately related to religion. Beyond that we agree to disagree,
respecting each person's right and need to find his own way to God.
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If each religious group combs textbooks —chosen by educators for the most
objective treatment of events possible —for lines it feels are in disagreement with its
doctrines, surely the battles would be abrasive. No positive goal can possibly be
achieved by anything that sets us so bitterly against each other. Maybe we don't
always like or want to be tolerant, but the lesson of history is that if we want peace
and harmony in our communities, we must learn to live together.
As easy-to-miss point is that the First Amendment guarantee of religious liberty
never was needed by a majority. Its true intent was to protect the minority from
coercion by the majority —it make it illegal, by the highest law of the land, for any
political body to make its religion the rule of the city, county, school district, etc.
Votes can't rescind others' basic freedoms.
On a related matter, the good and bad aspects of U. S. history both need to be
taught, and this can be done without dwelling unduly on the negative. We can't
ignore our failures any more than German youth can remain ignorant of defeat in
two world wars. Nor can English youth fail to learn about their nation's loss of an
empire. Any county that endures through history will have its ups and downs, and
it would certainly be misplaced patriotism to pretend otherwise. (Boardman &
Boardman, December 15, 1979, p. 5)
Glenis L. Johnson of nearby Burlington, North Dakota, wrote a letter to the editor
of The Minot Daily News on February 19, 1980, on the issue of removing the Ten
Commandments from public schools and speaking generally about the philosophy of
humanism which related directly to the issues of citizen control of textbooks and library
books:
Those who are loudest in demanding separation of church and state are
knowingly or unknowingly working toward the goal of separation of God and
government. This atheistically inspired program, if successful, would make the
state sovereign within itself. Those who control the state would be free to decide
for themselves what is right and wrong. All people will be then forced to choose
between allegiance to the state or allegiance to God.
This is already beginning to happen in the matter of standards in rearing
children. A humanistic philosophy which is intolerant of Christianity and directly
opposed to Christian principles has filled the void that occurred when the Supreme
Court removed Bible reading from public schools in 1963.
Children belong to the Lord! We, parents and the state (school system), only
have temporary custody of them! They must be taught proper moral standards. The
teachers which parents liire must reinforce Godly standards and scriptural
convictions which the children have learned at home. There is no such thing as a
"neutral education." It is either Godly or Godless!
In recent years, most parents have delegated almost all of the education of their
children to others. This practice has, in some cases, allowed Godless educators
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and textbooks to plant the seeds of immorality, rebellion and atheism in the minds
of our sons and daughters.
If all Christian parents would reclaim their God-given responsibility for the
education of their children, thoroughly check every teacher and textbook, and be
ready to stand for the truth —whatever the cost - we would see a major spiritual
awakening in our nation! (Johnson, February 19, 1980, p. 5)
Mrs. Tom Harrington of Sherwood, North Dakota, wrote a letter to the editor on
March 6, 1980:
I trust your readers will read and re-read Glenis L. Johnson's letter (Reader's
Rostrum, Feb. 1.9) and encourage their children to do the same so that we, as she
writes, "thoroughly check every teacher and textbook, and be ready to stand for the
truth —whatever the cost."
As our children are taught the truths of God's word in home, church, and
Sunday school, they can stand up in school and say, "I don't believe in evolution,
humanism and communism," and by doing so a housecleaning will begin from
within our schools. Christian youth need to be heard over radio, television and in
newspaper articles so we on the outside of the school system will know what they
are made to swallow. (Harrington, March 6, 1980, p. 5)
The Minot Daily News p Wished a letter to the editor on March 22,1980, written
by Neva M. Viise, a parent of a high school student living at the Minot Air Force Base:
Our four children have attended public schools in six different states and after five
years in Minot we would certainly rate this community at the top as far as offering
quality education for students from elementary through senior high.
It is for this reason that we have noted with alarm the recent tendency of
individuals or unspecified groups to cast suspicion on the schools and the teaching
being done in M inot Certainly, concerned parents and community members
should have a line of communication to the school administration and faculty but
when this communication takes the form of a relatively small group dictating what
courses may be scheduled, what teaching methods may be utilized, and what books
and resource materials may be used it is time for the entire community to take an
interest in just what is happening.
This kind of censorship can only frustrate teachers and administrators, reduce
their enthusiasm for their work, and result in less effective teaching. In the end it
will drive many of our best people out of the profession or out of the community.
Having lived in other areas we know that the high caliber of the school faculty of
Minot is something that should not be taken for granted; rather these people should
be appreciated and supported. I'm sure I do not agree politically and ethically with
every one of my children's teachers but I feel we do share a deep concern for the
children and a desire to give them the skills and knowledge they will need.
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Not too long ago my uncle bought a picture by a recognized artist. However,
the more he looked at it the more he decided that the bain wasn't red enough and the
grass wasn't green enough, so he took it to an amateur painter and had him make
the "corrections." Now he has a red bam and green grass -- and a worthless
painting. Let's not do that to the Minot school system. (Viise, March 22, 1980, p.
5)
Ronald Scott wrote a letter to the editor on April 19, 1980. Scott was the husband
of Constance Scott, unsuccessful candidate for the Minot School Board and frequent critic
of library books and textbooks in the Minot Public Schools:
According to the Supreme Court ("Torcasco v. Watkins," 1961), there are but two
broad categories of religion: theistic and non-theistic. Most people in this
community are familiar with theistic religion because it bases its belief system upon
the supernatural —God. Few, however, know anything about non-theistic
religion, that which rejects God in favor of naturalistic phenomena.
During the past 20 years, numerous rulings have been made by the courts
prohibiting the use of public funds to further theistic religion, particularily
Christianity. In this state the Ten Commandments were censored because the
hanging of these statements on school walls was perceived to be a violation of the
separation of church and state.
During the same period, however, there has not been a single ruling, let alone
dictated action, which would in any way prohibit public subsidy of non-theistic
religion, particularly religious humanism. To the contrary, the beliefs that are
central to this religion have literally become the central emphasis of public education
through a widespread acceptance of humanistic educational philosophy.
Advocates of humanism and humanization in public education argue that such is
not the case... .there is a distinction to be drawn between humanist religion and
humanist philosophy. If this is so, then one would have to believe that there is a
difference between Christian philosophy and Christian religion. . . .this is
nonsense. Christian philosophy is as dependent upon a belief in God as humanistic
philosophy is dependent upon a rejection of God and affirmation of man.
Certainly, if justice is to be served, it's high time the Minot School Board begin
to deal with reality. Religious humanism is not a matter of personal opinion, but
fact and law. If religion is to be prohibited in public schools, then let's censor all of
it, not just Christianity. It's an either-or situation: take it all out, or put it all in.
(Scott, April 19, 1980a, p. 5)
On April 24, The Minot Daily News reported that a group of about 50 Minot
residents had formed an informal group to combat apathy toward political issues facing
Minot. Contact persons for the group were Reverend Gary Losey, Hal Pufall, Dina
Butcher, Judi Rasmuson, and Jane Clark. Tne group was named the Minot Positive Action
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Committee (MPAC). MPAC maintained that its goals were to inform the public about
issues, pat the backs of public officials who did a good job, and act as a catalyst for a
"positive" perception of local government (Graham, April 24, 1980a, p. 12). As an
educational group for the community of Minot, they said their role was to inform residents
about issues by stimulating discussion, pro and con. Among the goals of the group were
to encourage attendance at City Council meet-the-candidate forums and to encourage voting
in city elections (Graham, April 24, 1980a).
One topic discussed at the MPAC meeting was school book censorship in Minot.
MPAC members stated that that discussion brought out a variety of positions on
censorship. Supporters of Minot School Board member Zoanne Flickinger's efforts to
establish a citizens' book screening committee told The Minot Daily News that they took
issue with the group's stated goals. Flickinger's supporters expressed the fear that the new
group was masquerading and really was an effort to thwart Flickinger and elected officials
who held similar beliefs. MPAC member Butcher said that such worries were groundless
and member Pufall maintained that the group was not a reaction to any individual (Graham,
April 24, 1980a).
Another catalyst for membership in MPAC was a family forum meeting in Minot.
MPAC members stated that, a certain faction at the family forum appeared to be organized to
push through goals such as opposition to "secular humanism" and support for Bible
teaching in the public schools. MPAC member Dina Butcher said that the MPAC group
was a spinoff of the previous year's series of forums on education sponsored by the Minot
Teacher Learning Center. One of those forums was held on the topic of "humanism,"
which MPAC members said Flickinger and her supporters had used as a descriptive term
for educational attitudes or practices which they opposed. MPAC member Reverend Gary
Losey said, "Historically, the (political) right seems to have been more active (in Minot)
and the left and center more passive" (Graham, April 24, 1980a, p. 12). He said that
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MPAC would provide those "who say they haven't been heard with a place to go"
(Graham, p. 12). MPAC member Butcher also spoke of the need for a group which would
provide citizens with views differing with those of Flickinger's group to be heard:
There would be conservatives and liberals there, because conservative means
someone who believes in being able to determine one's own rights. That's what
this group believes in. In part, we can see where a small group can do away with
programs, but small groups also can do things to institute things. I always hear
about books having been taken off the shelves by a group, not being put on the
shelves. It gives you a one-sided view. (Graham, April 24, 1980a, p. 12)
The issue changed from book censorship to secular humanism just four days later
when a letter to the editor of The Minot Daily News appeared, written by George Slanger, a
professor of English at Minot State College:
The answer to the most recent attack on humanism-in-the-schools ("Readers'
Rostrum," April 19) is probably not to try to deal with the logical contradictions,
the questionable analogies, the historical misunderstandings, the non sequiturs, or
the hopeless oversimplification of the word "humanism" —a word with at least four
fairly distinct meanings.
The better answer is probably to grasp the general effect of the letter, which is
probably also its intent. That intent is to frighten and intimidate teachers and
parents, and so ultimately to bring about the teaching of some sort of rigid and
calcified Christ’anity in die schools. The tactic is to insinuate that the absence of
Christian dogma in the schools means the presence of an insidious something
which is carefully left undefined and labeled with an almost undefinable teim humanism. By twisting language around, the tactic is to associate this word with
religion, so the word conjures up a ghostly shape in which each of us sees our own
worst fears about ourselves and our society.
If we are not careful, we can be led to begin to imagine that our schools are full
of...full of what? Chalk-dusted Rasputins conducting Black Masses? Bespectacled
conspirators leading our children into a life of vice and sloth?
The answer is to get out into the schools and see what is going on. Visit the
classrooms, talk to the teachers. One will find out they are real people. Some are
Christians, some are not. Probably none are humanists in the narrowest sense:
members of a specific national organization with headquarters in New York.
Probably all are humanists in the broadest sense: people who believe that learning
can help people reach their highest potential. All of them, I guarantee, are
struggling to make ends meet on an average salary which is among the lowest in
the nation. All of them are living out their values in their concern for their students,
teaching them the skills and values they need to be happy and good in a world
where it is often hard to be either.
Teachers and students need our help, not our suspicions. We all need teachers
and students and administrators working together in an atmosphere of hope and
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trust, which are -- I hope we can agree —human values and Christian values too.
(Slanger, April 28, 1980, p. 4)
During the years that Zoanne Flickinger was a Minot school board member, she
took issue with far more than just library books and textbooks. Flickinger also attacked the
curriculum in general.
In May of 1980, the Minot School Board was to decide on the issue of teaching
creationism in the classrooms. The discussion over this issue began when The Minot Daily
N ew s reported on May 20, 1980, that board member Franklin Huwe had said that he
would probably introduce a motion at the Thursday, May 22, 1980, Minot School Board
meeting that would require that "the theory of creationism be taught side-by-side with the
theory of evolution" (Graham, May 20, 1980b, p. 13). Huwe said that he was not
opposed to the teaching of the evolution theory in school but that he would prefer to see "a
balanced approach" (Graham, p. 13) that included the creationism theory.
An informal poll taken of the school board by The Minot Daily News on May 19,
1980, showed that three of the five members either favored or were leaning toward the idea
of requiring the teaching of creationism along with the teaching of evolution. Flickinger
said, "I am most concerned about the biases in our schools. We can teach one side, but we
can't teach the other, in all aspects. It's very difficult to find two sides to issues. . . .1
would like both sides taught in all issues" (Graham, May 20, 1980b, p. 13). Member
Betty Rogstad spoke on the issue of teaching creationism:
I'm solidly against it. I don't feel creationism is a scientific theory; it's a religious
belief, and it has no place in the scientific curriculum of the public schools. The
schools are secular institutions, and their learning has to be from a secular
perspective. (Graham, p. 13)
Member Gary Holum concurred with Rogstad. Member Dean Nelson added a note of
caution, saying he did not agree with public schools teaching religion but found no problem
with teaching both schools of thought about how the world began:
I don't believe in teaching religion in public schools in any way, but at the same
time 1 do not believe that any scientific theory should be taught which would be at
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the expense of the theory of creation. It is just as scientific to say God created the
beginning as it is to say that the beginning started with nothing, from nothing. This
is not a religious tenet to say God created the beginning, although some people
would make it appear that way. It's just a scientific theory. We're really talking
about an act of origin and how that origin came about. I would like the two models
of the origin to be presented, side-by-side, as theories. I don't necessarily know
that the word "God" should even be used; maybe teachers could just say "creator."
The important thing that I want to get across is that I do net believe in, nor would I
advocate, the teaching of religion in a public school, but at the same time, religious
freedom dictates that we do not teach those things that would undermine a religious
belief. (Graham, May 20, 1980b, p. 13)
Huwe's inspiration for a sample resolution that would force schools to present both
theories was the California-based Institute for Creation Research. Huwe said that the
Institute argued that the evolution theory abridged constitutional rights to religious freedom
by undermining religious convictions and academic freedom and by "producing hostility
toward many theistic religions, while causing preference to religious liberalism, humanism
and other religious faiths" (Graham, May 20, 1980b, p. 13).
The contents of science textbooks were also an issue as reported by The Minot
Daily News (Graham, May 20, 1980b, p. 13). A poll had been conducted by the
newspaper of biology teachers in the seventh-grade and at the two high schools and found
that evolution was not emphasized by teachers, even though it was covered in the
textbooks. Central High School Campus biology teacher James Gilbertson said that "a few
theories" on evolution were presented in the genetics unit of the textbook, "but we let the
kids know that these are just theories and that some people believe God created man"
(Graham, May 20, 1980b, p. 13). Gilbertson said that other teachers generally spent about
the same amount of time on evolution and added that each textbook unit had a list of
objectives that already had received school board approval (Graham, May 20, 1980b).
On May 22, 1980, the Minot School Board defeated the proposal to allow the
theory of creationism to be taught alongside evolution by a vote of three to two (Graham,
May 23, 1980, p. 15). An intense religious debate in front of a full house of spectators
iasted for two hours before board member Dean Ncls&fi changed his position on the issue

142
and cast the deciding vote against teaching creationism. Nelson stated that he had changed
his mind from when he was interviewed by the newspaper two days earlier. He stated, "I
believe that God created heaven and earth, and I have to confess to you I'm not sure how
he done it, but just because I lack the information doesn't shake my belief that He done it"
(Graham, May 23, 1980c, p. 15). Nelson continued by saying that an honest concern
existed among some people in the community that their children had been exposed through
the schools to "secular humanism" (Graham, p. 15). Nelson said that he was unsure if
secular humanism, as a religion, existed in the schools. He told the board that those who
believed that the religion of secular humanism was being taught in the schools should not
be "belittled or degraded" (Graham, p. 15) by educators or the board. He said that excerpts
from a "humanist manifesto" document read to the board by pro-creationist, anti-humanist
Constance Scott "does; concern me —whether it is a religious document, I do not know"
(Graham, p. 15). Nelson also said that he admired people like Scott, Huwe, and
Flickinger who "boldly and courageously stand up for their beliefs" and admitted "I am
open to the truth, but at this time I do not know what it is" (Graham, p. 15).
Board member Betty Rogstad, who opposed the resolution, said, "I would ask you
not to put your foot in the morass, because it would be a swamp and you would regret i t . .
. .you could run into a whole bunch of trouble by rejecting evolution" (Graham, May 23,
1980c, p. 15). Board member Huwe responded that Rogstad, who was wearing a
souvenir Mount St. Helens T-shirt, was blowing clouds of "volcanic ash" on the subject
and he stated the following:
It takes faith to believe it (the universe) started from nothing as it does to believe it
started from a creator. To not teach that a creator might have been involved is to
undermine and infringe upon religious freedom, because if you teach my children
that something just started from nothing.. .without exposing them to the other
theory, you are influencing the child a great deal as a teacher (Graham, p. 15).
Kari Conrad, a teacher at Minot State College, said that she had "some very strong
feelings about a public, governmental authority sanctioning and imposing one religion upon
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all citizens" (Graham, May 23, 1980c, p. 15). She continued:
The discussion of how to handle scientific discoveries or conclusions, whether they
be Charles Darwin's theories or the 'big bang' theory of creation, belongs in your
Jewish and Christian churches. . . .We must never impose through government,
our beliefs on anyone else, according to the constitution. (Graham, p. 15)
Michelle Viise, a 16-year-old Minot High School student, also spoke at the May 22
meeting. She argued that if creationism were inserted into the classroom, that would bring
about the instruction of a theistic belief and require that the board ensure that atheism also
be taught as a balance. Huwe said that a religion would not be taught under his proposal to
teach creationism alongside the teaching of evolution but that the schools would just be
providing a "different body of knowledge" so students could make their own choices. He
also stated, "Yes, evolution is being taught as atheism. You know they do teacl. • olution,
and evolution happened without a God" (Graham, p. 15). Constance Scott said that a nontheistic religion of secular humanism already existed in the schools to the exclusion of
theistic beliefs (Graham, May 2 3 ,1980c).
In response to the board meeting, a letter to the editor written by Vito Berardi
appeared in The Minot Daily News on May 24, 1980:
If one had never been given any of the things with which man has been endowed
by almighty God —His inspired word, a free will, a conscience to tell him right
from wrong —and if one had only the deliberations and nonsensical
pronouncements of the Minot School Board to guide him, then one would surely
believe that man did indeed evolve from the ape!
Is it any wonder that parents all over the United States are withdrawing their
children from the public school systems and giving them private instruction.
(Berardi, May 24, 1980, p. 5)
Another letter to the editor, written by Ronald H. Scott, husband of Constance
Scott, was printed on May 27, 1980:
Certainly Jack Graham's article (The News, May 20) on the debate ensuing over
creationism and evolution in public education goes a long way in depicting the
issues involved. I would, however, like to point out that he has failed to accurately
depict the evolutionist model as part of a well-defined religious faith called secular
humanism.
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The manifestoes which form the basis of this formalized religion state the
following pertaining to evolution: "Religious humanists regard the universe as selfexisting and not created." "Humanism believes that man is part of nature and that he
has emerged as the result of a continuous process. Science affirms that the human
species is an emergence from natural evolutionary forces."
Surely an intelligent individual cannot fail to recognize that an advocacy of
evolutionary beliefs to the exclusion of scientific creationism, whether done
consciously or unconsciously, is an endorsement of humanistic faith. The question
then is not whether religion will be allowed in our schools, but whether all religious
beliefs are admissible. Secular humanism is already being subtly endorsed. (Scott,
May 27, 1980b, p. 5)
A school board candidate forum was held on May 29, 1980 (Graham, May 30,
1980d, p. 7). The three candidates running for two positions in the June 1980 Minot
Board of Education election were Dudley Zimmerman and incumbents Franklin Huwe and
Dean Nelson. Nelson was running unopposed for one position, and Zimmerman and
Huwe were running for the other position on the board. When asked about censorship of
school materials, Huwe said, "Wc make selections in various areas" (Graham, p. 7). He
added that teachers and administrators had evaluated textbooks and eliminated some in the
selection process, but he asserted that that was not censorship. Sometimes when a school
board member or administrator makes a statement about the contents of materials used in
school, that person is accused of censorship when really it is merely "a choice" (Graham,
p. 7). Nelson said that the school board's process for reviewing educational materials gave
parents the necessary means by which their concerns could be "listened to and responded
to" if the process were followed "in an unbiased manner" (Graham, p. 7). Incumbent
Franklin Huwe said, "As you know, humanism in the schools has been a very
controversial issue," and he defined secular humanism as a "man-centered philosophy...
.hostile toward the philosophy of many Christians. The philosophy of absolutes — that
there are absolutes, this should not be broken" (Graham, p. 7). Huwe gave an example of
"man-centered" humanistic philosophy; teaching classes on "situational ethics" (Graham, p.
7) in which ethics are determined by the situation to which they are applied. Huwe
continued by saying that Minot's schools are not overridden with humanism but that he
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believed that "trends in that direction" (Graham, p. 7) existed. Huwe said that "good
teachers" were the key, but that whatever they teach "must be acceptable to good moral
standards and right citizenship in the community" (Graham, May 30, 1980d, p. 7).
When asked by The Minot Daily News on May 30, 1980, candidate Zimmerman
used incumbent candidate Huwe's definition of humanism but added, "The teacher can't be
accountable for every word in a textbook" (Graham, May 30, 1980d, p. 7). The way a
course was taught by a teacher had a bearing on that material, too, said Zimmerman. He
also said that teachers were the key to what was taught, and that the way they presented
materials to the classroom could keep "what seems objectionable not so objectionable"
(Graham, p. 7). Zimmerman finished by saying that he advocated a "balanced approach"
(Graham, p. 7) to screen materials. Candidate Nelson said, "The Family is absolutely the
preeminent group in the community, and the school board should do whatever possible to
combat the national trend of decay of families" (Graham, p. 7). Nelson also said that
b

parents and teachers should "communicate" their different views of which materials should
be used to the librarians, who screen all books and that through this communication maybe
the community could "arrive at a solution that works" (Graham, p. 7). Incumbent
candidate Huwe also advocated using "the balanced approach" to screen materials and said
that most people would agree that some materials "should not be allowed in our public
schools or libraries" (Graham, p. 7). He cited Playboy magazine as an example.
However, Huwe said, "We cannot have one special interest group dictate what should be in
there" (Graham, p. 7). Huwe also said that a committee of "interested segments of the
community" should review materials (Graham, May 30, 1980d, p. 7).
The candidates for the school board were interviewed by The Minot Daily News. It
was reported that incumbent school board candidate Franklin Huwe believed that "elements
of secular humanism are in the schools. Huwe said, "Obviously, it (secular humanism) is
being presented, but I don't think anyone is deliberately teaching it. I think it's a subtle
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approach that appears in our materials" (Graham, May 31, 1980e, p. 20). Huwe supported
parental "input into the selection and adoption of books in the public schools" (Graham, p.
20). He noted that the school district had a procedure by which a complaint (against a
book) could be written up. Huwe added that that procedure, which used a randomly
selected parent, teacher, and librarian panel, could be refined to keep parents from
becoming "intimidated" by educators when attempting to use the process. "In my sense,
any evaluation and selection process could be interpreted as censorship. Teachers are
constantly evaluati ng and reviewing materials based on their best judgment. Parents should
have the same input" (Graham, May 31, 1980e, p. 20).
The M inot Daily News reported the positions of board candidate Dudley
Zimmerman on May 31,1980. He stated that the recent flaps over whether secular
humanism was being taught in the schools was brought about by a "certain faction"
(Graham, May 3 1 ,1980h, p. 20) which believed in that. Zimmerman also made the
following statement:
I think of late, there's been too much emphasis placed on it (secular humanism) and
creationism. What's the definition of religion? The church and the home are the
places to learn about religion. I support fully the action the school board took in
voting that down. (Graham, May 31, 1980h, p. 20)
On that same day, May 31, 1980, just days before the Minot School Board election,
candidate Dean Nelson's position on the recent controversy over whether secular
humanism was taught in the schools was reported:
I think there is such a body of thought referred to as secular humanism. I would
say it's possible that it may exist in the schools. As I understand it, such is this
kind of ideology that it might exist unintentionally and may or may not be
something we want. It's possible, even probable, that some of its tenets are
embraced in the public schools. To the extent that those tenets must be filtered out
is as yet undefined in my mind. I definately don't think religion should be taught in
the public schools, and those tenets that are religious tenets of secular humanism
should not be taught either if they work toward a direct conflict with those decisions
that families in the community are generally making. (Graham, May 3 1 , 1980f, p.

21)
Nelson also said that he favored the current process of allowing randomly selected parent-
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teacher-librarian panels field complaints about materials some parents might consider
"objectionable." He concluded by saying that such committees must remain "unbiased" to
permit input of various community standards (Graham, May 31, 1980f, p. 21).
The M inot Daily News' last report on the school board elections was on May 31,
1980. They reported that a group which fervently favored the teaching of creationism in
the public schools had launched a write-in campaign for Constance Scott against the
previously unopposed Minot School Board candidate Dean Nelson. The group was
unofficially headed by Neil Wenberg, an unsuccessful candidate for City Council in the
April 1980, election who said the following:
I find I cannot bring myself to vote for Dean Nelson unless he uses the various
media to make a public assurance that he will be willing to vote yes the next time the
issue (teaching creationism) is brought up. If he cannot make this assurance. ..
before the election, I would submit that all those who are concerned with the
education of their children in the public schools cast a write-in vote for Mrs.
Constance Scott. (Graham, May 31, 1980g, p. 21)
Scott was reported to have not known about the write-in campaign until May 31, 1980, but
also said she would accept the board position if elected. Candidate Nelson responded to
Wenberg's demands by slating the following:
It's amazing. It's amazing that they would expect this (yes vote on creationism in
the schools). I didn't realize - and I don't know if it would have made a difference
or not —that this group perceives me as the enemy. Just because someone gets a
club out, they can't expect me to jump. I find it interesting that certain groups in the
community have a great deal of concern for integrity in government, yet would be
willing to accept me in government with very little integrity if I would immediately
change my vote at somebody's displeasure. I cannot promise how I would vote on
any single issue in the future until we look at it at that time again. (Graham, May
31, 1980g, p. 21)
The article also reported that Constance Scott did not have her school-age daughter in the
Minot School System but at St. Leo's Catholic Elementary School because "It's a Godcentered school" (Graham, p. 21). She defined secular humanism as a non-theistic "mancentered" religion. The Minot Daily News reported that Wenberg wrote the following in a
letter
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I am of the opinion that Creation as presented in the Book of Genesis is a fact. I
will go so far as to say that every word from Genesis through Revelation printed in
the holy Bible is completely true and without error. Because this is so, I must insist
that the fact of creation at least be given as much coverage as the theory of
evolution. I was very disturbed with the vote that was token.. .the one involving
the teaching of creation in our public schools. (Graham, May 31, 1980g, p. 21)
Valdemar Hovde wrote a letter to the editor of The Minot Daily News on June 2,
1980:
Credit is due Franklin Huwe for his brave attempt to allow equal time for creation
versus evolution in the public schools, even though I do not share this view.
I believe the Bible to be the inspired word of God that is able to save to the
uttermost those who believe and accept it as such. I believe it is dangerous for me
to add to or subtract anything from it. When the Bible says "In the beginning Gcd
created Heaven and Earth," that settles it! I believe evolution is a theory of man.
If I, as a Christian, were to teach young people on the basis of equal time for
the opposing views, I would have a serious conflict within. For me to teach the
fact of creation without pointing to the Creator, and leaving in limbo the possibility
of a number of gods or things, would be a violation of my conscience. In teaching
creationless origin it would be necessary to point this [out] as a theory.
Another problem would be a matter of finding time. The school board could be
swamped by dozens of requests from others' beliefs for their theories. (Hovde,
June 2, 1980, p. 5)
The Tuesday, June 3,1980, Minot School Board election saw incumbent Franklin
Huwe lose to challenger Dudley Zimmerman, as reported on June 4, 1980. It was also
reported that Dean Nelson won election to the board over write-in candidate Constance
Scott, receiving 87% of the vote. Zimmerman described himself as being "cautious" on
fiscal matters and "willing to listen to all sides" (Graham, June 4, 1980i, p p .l, 6) on
philosophical or social issues. He also said that he did not think the emotionally charged
issues of creationism or secular humanism significantly affected any of the races (Graham,
June 4, 1980i).
A letter to the editor appeared in The Minot Daily News on June 14r 1980, written
by Neil H. Wenberg:
In a previous letter (The News, May 31)1 advocated a write-in vote for
Constance Scott for the Minot School Board. This was solely my idea. I had not
contacted Mrs. Scott previous to this, nor had she contacted me as to the writing of
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my letter. I would be very concerned if anyone blamed Mrs. Scott for anything
said in my letter, The Minot Daily News article, or any other letters circulated on
her behalf. Constance Scott was not responsible for anything written by anyone
else; thus she has no reason to apologize for anyone else or their opinion.
It is indeed a sad situation when in a "Christian nation" the word of God cannot
be held up as an example to live by, whether it be the fact of creation, prayer in the
public school, the Ten Commandments, reading the Bible, etc. No matter what
beliefs or unbeliefs one has, one should realize that America as a nation was
founded on Christian principles. In our pledge to the flag, "one nation under God"
is talking about the God of the Bible.
I would be the first to stand up for freedom of religion, freedom of the press,
freedom of speech, etc. This issue involves those precepts. I feel that I have a
guarantee to these freedoms, too. If humanism and evolution can be taught in our
public schools, then surely the fact of creation can be given equal time. The
teachers in our public schools are acting in the place of the parents during the time
our children are in attendance; thus it is the responsibility of the educational system
to present the creationist point of view if the theory of evolution is presented.
At this point I cannot help but feel that there is but one board member, Mrs.
Flickinger, who represents me as I wish to be represented, I would hope that there
are more moral, religious and political conservatives in the city of Minot than the
number who voted in this last school election. Because I would be willing to give
the benefit of the doubt as to the number of conservatives in Minot, I would like to
see these people group together to select conservative members to the Minot Board
of Education in 19811. (Wenberg, June 14, 1980a, p. 5)
Neil H. Wenberg wrote another letter to the editor on June 21, 1980. His letter
referred to a motion that was passed at the June 19, 1980, Minot Public Schools' Board
Meeting:
Archie Peterson, a representative of the Minot Rotary Club, brought forth a
proposal for bringing "Project Aware" into the Minot public schools. After
Peterson finished, Zoanne Flickinger brought forth many points which disagreed,
with the ideas presented by Peterson. After Flickinger finished, Peterson
responded to her remarks. His last sentence was that the material from which she
had gotten her ideas was the product of a "sick mind."
I deeply resent this affront to Flickinger and feel that an apology fiom Peterson
to Flickinger is in order. I also wonder if it is Rotary policy, since Peterson
represented this organization as spokesman, to put down as "sick" anyone who
disagrees with its projects. In my opinion it was the duty of the president of the
board to declare Peterson out of order and ask him for an apology. To disagree on
ideas is one thing, but to assassinate one's character because of a disagreement of
ideas is another.
You see, Mr. Peterson, I personally agree with what Mrs. Flickinger had to say
and feel that you are telling me that my mind is also "sick." I resent this very much
(Wenberg, June 21, 1980b, p. 5)
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1980-1981
After the June 21, 1980, letter by Neil Wenberg, there were no letters to the editor
or reports regarding censorship of Minot Public School textbooks or library books until the
fall of 1980. On October 15, 1980, Minot School Board member Zoanne Flickinger sent a
letter and other information on secular humanism to Minot teachers. Flickinger said that
she had paid for the mailing from the 300 dollars she had received as a salary for serving
on the school board. The mailing included literature on the Equal Rights Amendment, an
anti-humanism brochure entitled "Is humanism molesting your child?" and material on the
Humanist Manifestos I and II (Baker, November 14, 1980a, p. 2). The Humanist
Manifestos I is a document created in 1933 by a group which consisdered themselves
"religious humanists." The men creating the document were from the ranks of Unitarian
Church clergy. "These men, with ten additional clergymen, twelve educators, and other
progressive intellectuals, issued in 1933 the vigorous Humanist Manifest 1,
comprehensively summing up their philosophic viewpoint in fifteen brief propositions"
(Lamont, 1990, pp. 23-24). The Humanist Manifesto II was published in 1973 by The
Humanist and originally signed by 118 philosophers and other intellectuals. Since that
time, almost 2,000 names have been added ot the list of signatories. Humanist Manifesto
//expands and updates Manifesto I (Lamont, p. xxiii). The letter, signed "Mrs. Zoanne
Flickinger, Minot School Board Member" was headed by a quote from Aldous Huxley
which said, "Facts do not cease to exist because we ignore them." Flickinger's letter said
the following:
To introduce you to this subject (humanism) I have enclosed copies of Humanist
Manifestoes I and II. After you have read them, I would be very interested in your
thoughts. Perhaps you would be interested in attending a seminar on humanism or
receiving additional material on the subject. Please let me know. (Baker,
November 14, 1980a, p. 2)
On November 14, 1980, The Minot Daily News reported that board member Betty Rogstad
said the following at the November 13 board meeting regarding the Flickinger mailing:
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[There was] a mailing, sent before the election, signed by Mrs. Flickinger as a
school board member. I want to say I had no part in this and I think it was
extremely reprehensible of her. I have not and will never pressure any teacher
about their political or religious views. Mrs. Flickinger has been reprimanded
before by this board and has been impervious to correction. (Baker, November 14,
1980a, p. 2)
Rogstad was referring to a letter and literature which Flickinger sent to teachers in the
Minot Public School system on October 15,1980. At the November 13 school board
meeting, Flickinger responded to Rogstad with the following statement:
I believe one of the things we've been trying to do is make teachers aware of
humanism. I did not sign your [Rogstad's] name. But, if I want to inform
(teachers) on issues, I will. There are people in our city who want to be informed.
(Baker, November 14, 1980a, p. 2)
Flickinger stated that all the responses she had received about the mailing were very
positive. In a telephone interview conducted by The Minot Daily News on November 14,
1980, Flickinger said the following:
I did not know prior to that meeting [November 13] that there was any discontent
over that letter. That was all informational. That was the only reason I gave it to
those teachers. There was no intimidation. The teachers are supposed to be the
intelligentsia of our city. They're teaching our children. They're supposed to be
smart, let's face it. These things have been discussed in our newspapers and yet
none of them had seen the manifestoes and I felt that this was important to them.
They said I intimidated them. I think what's happening is they're attacking the
person and not the issue again. (Baker, November 14, 1980a, p. 2)
In the telephone interview conducted by The Minot Daily News on November 14, 1980,
the day after the meeting, Flickinger stated the following:
I was shocked. I signed it as a board member because I do represent a certain
constituency of people in the community. My prime reason was information. I
was thinking, after yesterday, that I might get out of the school board. (Baker, p.

2)
Larry Shaffner, a Minot elementary teacher, also was in attendance at the
November 13 board meeting. He said that the teachers he had spoken with about
Flickinger's letter were "outraged, insulted and felt their intelligence had been insulted"
(Baker, November 14, 1980a, p. 2). The teachers, according to Shaffner, "felt harassed
by the misuse of your power" (Baker, p. 2). Board president Gary Holum said, "I, too,
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received some calls, none of them complimentary. Almost without exception, they said,
'Is this the board's statement?"1 (Baker, p. 2). School Superintendent R. Edward Mundy
said that he had had about 18 contacts, all of them wondering if the information represented
the feeling of the board.
Marlene Anfinson defended Flickinger in her letter to the editor of The Minot Daily
N ew s on November 19, 1980:
Again an attack has been led by Betty Rogstad to discredit Minot School Board
member Zoanne Flickinger. It's a shame that personality conflicts keep reclouding
the real issues here.
I fail to see any attempt by Mrs. Flickinger to pressure any teacher. I should
think they would want to be informed on such matters as humanism. Mrs.
Flickinger has the right, as any other concerned member of the board, to try to
bring an awareness of the dangers of humanism or any other subject she feels
harmful to our children. We elect the board to be our conscience, to do the
utmost to see that our common ideals are reinforced in the classroom.
It is easy to sit back and do nothing on a school board. It is much more difficult
to stand up for what you believe in. Zoanne gives us 200 percent of herself. Let's
be grateful that we have her in there pitching. (Anfinson, November 19, 1980, p.

5)

The Minot Daily News reported on November 15,1980, that the Minot School
Board had approved a statement of philosophy and objectives for Minot High School
students on a three to two vote, with Dean Nelson and Zoanne Flickinger voting against
them. Nelson said that he voted "no" because the philosophy was lacking a statement
affirming the traditional family. Philosophy statement committee member Gordon Upton
[English instructor] told the board that the family make-up was "not an area we have a lot
of control over" (Baker, November 15, 1980b, p. 2). Nelson said he feared a presentation
in the classroom "we might find unacceptable" because of instruction about "different"
(Baker, p. 2) family arrangements. Flickinger read her objections to the philosophy
statement from a prepared text: "I think the board should understand that if a parent takes
this .school system to court, it will be the board that is responsible for the decision that is
made approving (psychiatric) therapy as a central emphasis of this system" (Baker, p. 2).

Flickinger cited elements of humanism and psychiatric-psychological methods prohibited
under the Hatch Act as grounds for her objection (Baker, November 15, 1980b).
At the Tuesday, February 24, 1981, Minot Kiwanis Club meeting, Flickinger
renewed her contentions that the Minot Public Schools were teaching secular humanism in
the classroom when she spoke on the topic "Some Ideas, Thoughts and Opinions on the
Minot Public School System." Flickinger declared that secular humanism or situational
ethics had officially been declared a religion and that under the humanist philosophy
everything was subject to question, "mostly free enterprise" (Baker, February 25, 1981a,
p. 15). She defined secular humanism as a religion which did not teach a belief in the
existence of God. Humanism is a "no-right or wrong, do-your-own-thing value system
with emphasis on individual decision-making as opposed to guidance from a higher
source, such as God or parents," (Baker, p. 15) Flickinger said.
She quoted Sidney Simon's book Values Clarification (1978) as one target of her
scorn. Flickinger read a quote from the book, "Teachers must be alert to keep that
moralizing crap out of their classrooms" (Baker, February 25, 1981a, p. 15). She said that
the state had planned to distribute sex education texts that were "totally values clarification"
for students from kindergarten through 12th grade. She noted that since the schools had
included role playing, sensitivity training, and death and dying courses in the curriculum,
suicide among young people had risen 200% (Baker, p. 15). Flickinger said, "Futunstics
is (being taught) in Minot, N.D. No one else in North Dakota has it now" (Baker, p. 15).
She challenged her listeners at the Kiwanis Club meeting w ith questions such as, "Do you
negotiate with your kids or do you assert your rightful authority? Are you afraid of your
kids?" (Baker, p. 15). Flickinger's speech was peppered with quotes from a wide variety
of sources, including her husband Dale, a Minot physician, who said, "Americans are not
accustomed to strong criticism and when it is strong stuff, many react v iolently. But the
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fact remains, schools are for schooling, not social engineering or so-called moral
education" (Baker, February 25, 1981a, p. 15).
On February 26,1981, Mrs. Julie Torbert of the Minot Air Force Base brought to
the Minot School Board the book, The Day No Pigs Would Die by Robert Newton Peck
cite. The book had been used in a seventh grade classroom and, Torbert said, was
purchased on the basis of a review which failed to mention the graphic sexual and violent
nature of the book. At the meeting, she read a section of the book which depicted the
breeding of "Pinkie," a pet pig. Torbert told the board that the book was her twelve-yearold daughter's first reading about sexual intercourse. Torbert said, "It's a very vile picture
(to be) presented to a 12-year-old. This breeding was not successful, and if you like I can
go into the three-foot crowbar bludgeoning death of Pinkie" (Baker, February 27, 1981b,
p. 2). Assistant Superintendent Lowell Latimer told Torbert and the board that A Day No
Pigs Would Die was not on the recommended reading list for junior high school students.
Latimer also advised Torbert to use the official form for the reconsideration of school
books and materials. Torbert indicated that she had spoken to the teacher who was reading
the book aloud in class and said that the teacher was "very upset and embarrassed" (Baker,
p. 2) about the book, which he had ordered after reading a review. Torbert said, "The part
depicting sexual intercourse was skipped in the classroom reading" (Baker, p. 2). Board
member Betty Rogstad told The Minot Daily News, "As well known as the book is, I'm
surprised a junior high teacher wouldn't have known what he was ordering" (Baker, p. 2).
Superintendent R. Edward Mundy responded:
We'll look into the matter right away. We do have an established procedure for
parent complaints about a text book, library book, or audiovisual material. The
procedure should be used. We will go through (that) procedure now that (Mrs.
Torbert) has filed the complaint, whether she does or not. (Baker, February 27,
1981b, p. 2)
Minot teacher La wrence M. Shaffner wrote a letter to the editor of The Minot Daily
N ew s on February 28, 1981:
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I was somewhat amused and quite irritated after reading an article in the final
edition of The News Wednesday entitled "Flickinger Attacks Teaching of
Humanism." I am a teacher in the Minot Public School System and I deeply resent
Mrs. Flickinger's assertion that "secular humanism," as defined by her as a
"religion which doesn't teach a belief in the existence of God," is being promoted
by myself, or any of my fellow educators in Minot. The teachers in Minot are
much too busy 1) trying to give the children of our community a well-balanced
basic education; 2) trying to fend off open attacks questioning our ability to
provide, as trained professionals, th?f *«sic education for our children, and 3) all
the while trying r.o maintain a res pec;
standard of living on our present teacher
salaries to promote such hogwash as secular humanism. (Schaffner, February 28,
1981. p. 5)
In May, the Minot School Board once again focused on a controversy over the
adoption of a textbook. Despite the objections of Kathleen Fitzsimmons, the board
adopted See How They Grow for the high school child development course. Fitzsimmons
was a Minot resident who had been asked by board member Zoanne Flickinger to research
the text. Fitzsimmons said that she felt that the first few chapters of the book had a
negative attitude toward babies and pregnancy. She also objected to a discussion in the
book of amniocentesis. Specifically, Fitzsimmons objected to a paragraph which she said
advocated abortion, as the discussion in the text referred to "search and destroy these
defective babies" (Baker, May 29, 1981e, p. 5). The following was the paragraph in
question from the textbook:
If serious defecls are found the doctor may suggest ending the pregnancy through
an abortion. This may also be suggested if the woman has serious physical or
emotional problems that might endanger her life or well-being if the baby is bom.
Some women may want to end the pregnancy for other non-medical reasons.
However, many people object to abortion on moral or religious grounds and the
issue continues to be controversial. (Baker, p. 5)
Both Lowell Latimer, Assistant Superintendent, and board member Rogstad disagreed with
Fitzsimmons' interpretation of the chapter. Latimer said, "It certainly doesn't promote
abortion" (Baker, p. 5). Fitzsimmons asked, "Why does abortion have to even be listed
here?" (Baker, p. 5). Rogstad replied, "Because it is an option in our society" (Baker, p.
5). Board member Dean Nelson said that high school juniors and seniors often think that
having a baby is "the neatest thing in the world" (Baker, p. 5) without considering the life
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long responsibility involved. He added, "(The book) suggests to them that there are a few
things to think about; before you have a child" (Baker, p. 5). Board member Betty Rogstad
moved that the book be adopted by the board. Flickinger then amended Rogstad's motion
to adopt the text, instructing the teacher to leave the discussion of amniocentesis and
abortion out of the classroom. The amendment failed three to two, with Flickinger and
Nelson voting yes. Nelson explained his "yes" vote:
I think this is a good book and I don't think this particular paragraph encourages
abortion or encourages irresponsibility. It could have been better in preventing
any suggestion at all regarding this 'search and destroy' that Mrs. Fitzsimmons
mentioned. To avoid it being mishandled, I voted yes to the amendment. At the
same time I do agree with Mrs. Rogstad that it's difficult to tell a teacher (to)
ignore one particular paragraph in a book of 390 pages. (Baker, p. 5)
Nelson said that the board's concern should alert the teacher to the sensitivity of the issue
and the necessity that it be handled with care and tho-’g1"fulness (Baker, May 29, I981e).
In June, the annual school board election was to be held to fill two vacancies on the
board. On May 28 and 29, 1981, The M inot Daily News ran two articles each day, giving
the four candidates for the school board an opportunity to state their views. The candidates
were incumbent Dean Nelson (a commercial loan officer with a local bank), Steven Schlei
(the minister of the Minot Reformed Church), Dennis Lilleberg (a local businessman), and
Gary Losey (the minister of the Minot State College Trinity United Methodist Church).
In his section, Nelson stated that in past years the board had considered potentially
explosive philosophical issues such as "secular humanism" or values clarification when
making program or textbook decisions:
The concerns in those issues that are frequently expressed by (board member
Zoanne Flickinger) are of great concern to me. It has been my effort to approach
those as thoughtfully as I can, so to the best of my ability I can be fair with the
teachers, the administration, the parents and ultimately the students. Frequently in
those [the board's] discussions we don't have a lot of information as we talk about
very emotional and volatile issues. (Baker, May 28, 1981c, p. 9)
Nelson continued by saying that he was not sure if there were "pockets" within the school
system where "secular humanism" was being taught and that "the administrators are
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sensitive to the conservative climate in which Minot, North Dakota, sits" (Baker, May 28,
1981c, p. 9).
In his section, Steven Schlei stated that he felt the issue of "secular humanism" had
become a divisive issue in the community:
I feel the board should definitely address this issue which has been festering now
for several years. Discussion to this point has largely generated more heat than
light The community's wondering if the school board is ever going to address this
issue in a way that will resolve the problem. The facts are these: Secular humanism
exists. The Supreme Court has ruled secular humanism to be a religion and has
outlawed its presence from our school systems. The conclusion that we must draw
from this is that the school board should determine what it is, and is it in our school
system, and settle this issue once and for all. (Baker, May 28, 1981d, p. 9)
In his section, Dennis Lilleberg responded to a question about his views on
"secular humanism" by defining the term "secular" from the dictionary:
. . .Relating to worldly or temporal, earthly things. Humanism is a modern nontheistic, rational movement (which says) man is capable of self-fulfillment without
recourse to supematuralism. If you want to tie those things together and come up
with secular humanism you're free to do so. If teachers are relating personal
opinion or feelings to historical facts in discussing various religions, if teachers are
teaching concepts of a man or woman being the ultimate means of deciding his or
her own destiny, I have to conclude that secular humanism could possibly be taught
in our school. I'm not saying it is. (Baker, May 29, 1981f, p. 7)
In his section, Gary Losey gave his impression of Minot School Board meetings:
At times I feel that some board members unwarrantly level criticism against
programs instituted within the schools which have been started to help our students
to be informed and to deal with the reality of our w orld.. . .That criticism, leveled
so directly (has intimidated) not only our schools, but also the teachers who have
been hired and who are trusted with the task of educating. 1 do not want to see any
student emerge from our school system with a limited form of perfection. In other
words, that we simply educate with reading, writing and arithmetic. Education
nowadays goes much beyond that. Those basics are being taught and well-learned
within our school system. (Baker, May 29, 1981g, p. 7)
Just before the Tuesday, June 2, 1981 school board election, the Minot Chamber of
Commerce sponsored a luncheon to give the public the opportunity to meet the candidates.
At the luncheon, someone via a written question asked the candidates to address "the
serious moral problem' (Baker, May 30, 1981h, p. 2) that existed in the Minot Public
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Schools. Board candidate Dennis Lilleberg said, "If indeed there is a serious moral crisis
in Minot, it's probably the biggest kept secret around" (Baker, May, 30, 1981 h, p. 2).
Incumbent Dean Nelson said that he believed the moral problem was apathy as far
as the school system was concerned. His examples included consistently low voter turnout
at school board elections and the infrequency of phone calls to board members, either
praising or criticizing board actions. Candidate Steven Schlei talked about the theory of
creationism in response to a question, saying, "Yes, creationism should be taught along
with evolution," (Baker, May 30, 1981h, p. 2) adding that to do otherwise amounted to
censorship. Schlei continued with the following:
If children are consistently told they're descended from animals, they'll act like
animals. If our children think through the implications of what we are teaching
them, we're going to have serious problems (in this society). Teaching creationism
is not just reading from the Bible. (Baker, May 30, 1981h, p. 2)
1981-1983
There was no controversy over the textbooks or library books of Minot Public
School reported by The M inot Daily News between June 1981 and April 1982. Prior to
the annual Minot School Board Election in June 1982, The Minot Daily News reported on
the views and ideas of the candidates. Incumbents Betty Rogstad and Zoanne Flickinger
faced two challengers, Michael P. Kelly, a local insurance agent, and Howard Etson, an
officer with the United States Aimy Reserves. Rogstad spoke about sex education and
book censorship:
They have kind of died out as issues. I think there should be a sex education
course but that is such a difficult (thing). You are involving peoples' moral beliefs.
Yet on a high school level they should be able to talk about sex, they should be able
to talk about power and they should be able to talk about money. They should not
graduate from high school without ever having thought about these issues. (Baker,
May 25, 1982a, p. 9)
Incumbent Zoanne Flickinger stressed the need to educate children in basic subjects
such as reading, math, and history and to eliminate what she considered abstract,
confusing, and manipulative subjects such as psychology, sociology, and other "humanist
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teachings" (Baker, May 27, 1982b, p. 3). Flickinger was asked what she considered to be
the biggest problem facing the Minot school system:
The entertainment aspect. I think they're being entertained constantly —as with
television. What we're doing (in school) is making our children lazy. Having
constantly to entertain is a philosophy we have to wean ourselves away from.
Teach them that in school it's time to settle down to business. (Baker, p. 3)
When asked about sex education, Flickinger said, "I’m all for sex education —as long as
it's teaching in the seventh- and eighth-grades about the reproductive system. I'm not for
human sexuality where you teach the kids how to" (Baker, p. 3). Referring to her long
standing efforts to institute a citizen's committee to pre-screen library materials and
textbooks, she said the following:
All books that (go) into our libraries and our schools are censored. It's just who's
censoring them. I believe we need what is good, wholesome, and uplifting for the
child. I believe the good has been censored out of our library books and out of our
schools. (Baker, p. 3)
When Flickinger was asked if she believed that she had had an impact on the selection and
screening of books in the school system, she replied, "I don't know. I don't ever know"
(Baker, May 27, 1982b, p. 3).
"Voters Oust Beard Incumbent: Elect Flickinger, Kelly" was a front page headline
of The Minot Daily News on June 2, 1982. Flickinger said that the victory was a mandate
from the pubi c for a return to a more conservative board of education and a more
fundamental curriculum. Kelly was reported to have said, "I would certainly agree that
there's a mandate for more conservative policies —that the back to the basics idea is
coming into full force in our country —and I support that stance" (Baker, June 2, 1982c,
p. 1). He added that he could "most likely" be considered as conservati ve as Flickinger but
also, "I'm probably a more reasonable conservative than you've run across in the pas*.
I'm not really surprised at the outcome. It's the mood of the people and the nation as a
whole. The tenor of the people is more conservative.. . .patriotic, there's more discipline
in the home" (Baker, June 2, 1982c, p. 1).
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At a board meeting on July 29,1982, board member Zoanne Flickinger called for
the removal of N ew sw eek magazine from the high school social studies curriculum (Baker,
July 30, 1982d). Flickinger stated that N ew sw eek was too "liberal" and "slanted," and
filled with "humanism" (Baker, July 30, 1982d, p. 6) to be appropriate reading for high
school students (Baker, July 30, 1982d).
Assistant Superintendent Lowell Latimer resisted the removal of N ew sw eek and
said that the curriculum choice of N ew sw eek represented "an honest and legitimate
recommendation" (Baker, July 3 0 ,1982d, p. 6) by the teachers who reviewed and selected
the classroom material. Prior to the vote on removing N ew sw eek being taken, Latimer
recommended that the board reject Flickinger's motion and ask the teachers to re-review the
two magazines. President Nelson said, "I have concerns about us arbitrarily changing
curriculum without the input of teachers. I respect the right of the board to do so, but
teachers should be involved" (Baker, p. 6). Flickinger said, "I don't care if the teachers
think it's great or not. I find it extremely liberal" (Baker, p. 6). Members Dennis Lilleberg
and Michael P. Kelly voted with Flickinger. Only board president Dean Nelson voted to
keep the magazine. Lilleberg and Kelly admitted that Flickinger had discussed her concern
over N ew sw eek magazine with the two men prior to the meeting. Nelson said that he
knew nothing about Flickinger's concern prior to the meeting. Lilleberg said, "I've read
several issues of N ew sweek, I can understand her point" (Baker, p. 6). Kelly stated, "I
have my own feeling about N ew sw eek —I would just as soon see it change. It's good to
get a new editorial viewpoint every few years" (Baker, p. 6). The magazine would
continue to be available in the school libraries, according to Latimer. Newsweek magazine
was replaced by U.S. News and World Report (Baker, July 30, 1982d).
On July 31, 1982, The Minot Daily News ran the following editorial:
The Minot School Board did a goofy, impetuous thing the other day when, by a 31 vote, it up and decided to remove Newsweek magazine from the Minot High
School Central Campus social studies curriculum. Newsweek will be replaced
with U.S. News and World Report.
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We have no objection to the latter magazine, but we find the board's indictment
of Newsweek curious. The board member who made the motion described
Newsweek as "extremely liberal."
No bill of particulars was provided, so we are left to speculate about what it is
that makes Newsweek "extremely liberal." Perhaps it is that old bomb thrower,
George F. Will, whose columns appear regularly in Newsweek. Or is it the
columns of Milton Friedman, one of President Reagan's favorite economists?
Maybe "extremely liberal" means any views that do not comport with those of
the board member who made the motion. That covers a pretty big chunk of the
ideological landscape.
The motion came in the midst of a meeting called to consider the school board's
1982-1983 budget, and probably should have been ruled out of order.
Anyway, Newsweek will continue to be available in the school libraries.
Students may sneak in and peek at it in their spare time. (Rditor, July 3 1 , 1982a,
p. 4)
The following letter to the editor was written by Clifton G. Baldwin of LaBelle,
Florida:
Your editorial of July 31 called the Minot School Board's action (regarding
Newsweek magazine) "a goofy, impetuous thing." May I ask what part of the U.S.
Constitution gives you the right to call the school board's action "a goofy,
impetuous thing"?
If you are using the First Amendment, you are dead wrong because it only refers
to Congress, and it has taken all powers away from Congress. Since only
Congress is forbidden to act under the First Amendment, the legislatures and the
people of the 50 states may enact laws regarding the sections of the First
Amendment, especially since the 10th Amendment gives them all powers not given
to the states respecti vely or the people all powers that are not included in the first
seven articles of the Constitution.
School boards have the power to regulate what happens to the classrooms under
their jurisdictions. If they so choose to name the materials which will be used as
part of the curriculum, that is their prerogative. Just because some persons are not
in agreement with a school board decision, there is no need to label the action as
"goofy" or "impetuous." The editorial staff of The News owes an apology to the
Minot School Board, which acted in the manner proper to its position and duty to
the people it serves. (Baldwin, September 13, 1982, p. 4)
The news coverage and letters to the editor over the ban of N ew sw eek magazine,
which occurred in July of 1982, continued into the fall of 1982. Three letters to the editor
of The Minot Daily News appeared on August 3, 1982. The first was from Henry and
Nancy Roswick and Mike and Sandy Anderson, all of Minot:
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Mrs. Flickinger has again succeeded in stagnating our students' education. Don't
we have an obligation to support the development of our youth? We believe that all
avenues of educational materials should be available to our students.
The dictionary defines humanism as the study of humanities; polite or cultured
learning; an attitude that is concerned with human beings, their achievements and
interests. Does the school board honestly believe that Newsweek is "too full" of
humanism? Isn't that what life is all about?
We didn't feel we could let this opportunity pass to express our concern against
censorship in our school system. (Roswick & Roswick & Anderson & Anderson,
August 3, 1982, p. 4)
Wayne Nelson of Minot wrote the second letter to the editor on August 3, 1982:
I refer to the article headed "Newsweek Judged Too 'Liberal' For Study By City
Students" (The News, July 30).
If this article is accurate, we should reassess the powers and personnel of our
school board. I suspect that they (Flickinger, Lilleberg and Kelly) have
overstepped their expertise and misjudged their role in our democratic process.
Our own daily newspaper presents the conservative viewpoint well. Where are
our children to learn the liberal viewpoint? It is essential for Americans to be fully
aware of what is going on in both camps. Should our children be kept in ignorance
of what every second American believes? In this part of the country we align
ourselves politically by choice, not by coercion.
Let educators and t>oard members exercise decisions within their respective areas
of training. (Nelson, August 3, 1982, p. 4)
P. R. James of Minot wrote the third letter to the editor
It is unsettling that the Minot School Board has established some criteria, as in
banning Newsweek magazine from its curriculum, for determining that a periodical
is too "liberal." Has the board also considered what, among the district's various
texts and periodicals, might be too "conservative?" It is difficult to see how such illdefined political considerations conform to sound educational principles.
I have always believed that if a text is appropriate to an age group, the accuracy
of its information, the quality of its thought, and the quality of its writing, rather
than the strictness of its allegiance to the political bias of a school board, were most
important in its selection as a reading for students. To dismiss a general and widely
read magazine because it is too "liberal" is to make education subservient to political
caprice. The board's recent decision is peremptory and "ill-liberal" —in most of the
senses of that forgotten word. (James, August 3, 1982, p. 4)
On August 7, 1982, Neil H. Wenberg wrote the following letter to the editor:
It seems that most of the letters The News has published tend to point out that
the board acted incorrectly in this matter. Not so! I, a taxpayer and concerned
parent, support the stand taken by the three members who voted correctly on this
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matter. Dean Nelson's vote in opposition was completely inappropriate. Of
course, he usually votes in an incorrect manner. I would hope that parents as a
body would be very concerned about what is taught in our schools, as our tax
dollar often provides trash as a part of the curriculum.
I do not feel that one can be too conservative, because our great country was, in
the beginning, built primarily upon Christian and conservative principles. The two
words, "Christian" :ind "conservative," are synonymous to me. My preference for
an appropriate weekly news magazine for the social studies curriculum would be
Review of The News.
Thank you, Zoarine Flickinger, for being "right on target" in making a correct
motion for a board to vote. Also, thank you to the other two board members who
also voted correctly.
Apparently many people are not aware that much of our news is slanted in a
manner that does not present a true picture of the facts. (Wenberg, August 7, 1982,
P-5)
At the end of Wenberg's letter was an editor's note "Review of the News is a publication of
the John Birch Society" (Editor, 1982b, p. 5).
On August 10,1982, Darryl Lemke of Minot wrote a letter to the editor of The
Minot Daily News:
I have viewed the recent events of the Minot School Board and Zoanne Flickinger
with a great deal of alarm. It appears that the results of the last election have gone
not only to the victors but also to their heads!
I would call ZoEinne's attention to the works of one of the great constructionists
of time, Martin Luther, and the idea he put forth in his lectures: "Moses calls such
men Giants who usiurp powers both of the state and that of the church, and sin
without the least restraint." And: "They are arrogant with unconcern and when they
use force on others they boast of it!"
Perhaps those "Giants" do exist in Minot, dear reader, and need to be
excommunicated! (Lemke, August 10,1982, p. 4)
A letter to the editor of The Minot Daily News on August 17, 1982, was written by
Reverend Steven M. Schlei, unsuccessful candidate for the Minot School Board in June of
1982:
In the recent flap over the removal of Newsweek magazine from the Minot High
School Central Campus curriculum by the school board, it seems that some very
fundamental points have been missed in the discussion. The fact is that the school
cannot afford to purchase every available periodical. There is an almost unlimited
array of magazines from which to choose in contrast to the limited periodical
budget.
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Selection is necessary, and many magazines must be excluded. What makes
Newsweek sacrosanct that it must be purchased? Its intellectual caliber certainly
does not render it indispensable. Besides, the library still has Newsweek's lookalike twin, Time magazine.
Since selectivity is a necessity in choosing material for the school, it might well
be asked who selects the material and on what basis? Obviously, personal
preferences play an important part in choosing what to include and what to exclude.
Of course, personal preferences are inextricably tied to one's religious and
philosophical beliefs. It appears that the "neutral" and "non-religious" school
system is really not very neutral and non-religious after all.
In fact, education is a profoundly religious exercise. One can never neutrally
interpret facts. One's understanding of the facts influences that person's religious
and philosophical preferences and perspectives on the world, and in turn one's
preferences and perspectives influence one's interpretation of the facts. Education
never has, never can and never will be religiously neutral. The sooner we disabuse
ourselves of that notion, the sooner we will make progress toward discussion of the
real issues.
This has always teen the Achilles heel of public education. Horace Mann, the
father of public education, was asked in his day how the schools could teach
morality without a religious foundation. He never answered that question, nor has
anyone else. The question, though, is broader. How can any teaching be done
without religious beliefs playing a part? Remember, selection and interpretation of
facts is rooted in one's religious and philosophical beliefs. Ah, public education,
what a religious creature you are.
Why is this oh-so-obvious truth never admitted? I will tell you. To admit this
truth would radically alter public education at the very least, and possibly destroy it.
Let the myth live so that the status quo can be preserved, many feel. I would rather
yell the truth from the housetops, because I believe in education in the truth.
(Schlei, August 17, 1982a, p. 4)
The ban of N ew sw eek was the first time N ew sw eek had ever been banned from
public school classrooms, according to the magazine's education editor, Dennis Williams
(Crothers, August 24, 1982a, pp. 1, 10). Avery Hunt, director of public information for
N ew sweek, said that she had received a clipping of a story about the Minot School Board's
action along with an anonymous note, which read, "Any comment?" Hunt said, "We think
we report news in a very unbiased manner. That's our mandate as a news magazine"
(Crothers, pp. 1, 10).
In an interview with The Grand Forks Herald, Board member Flickinger was
reported to have said, "I read the whole shebang. I don't read very much in Newsweek
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that gives me the other side of the story. U.S. News presents a more balanced story"
(Crothers, p. 1). She also said that she regretted describing N ew sw eek as "too liberal. I
would rather I had not said liberal. Then I would have gotten away with it" (Crothers, p.
1) without criticism. Flickinger was said to be upset that the magazine was still in the
school library and stated, "It amazes me that administrators can place Newsweek in the
library when the board apparently disapproves of it. You cannot find in our library
Conservative Digest and the National Review. But you can find Newsweek. Students
don't even know there's another magazine" (Crothers, August 24, 1982a, p. 1). In
response to that statement by Flickinger, Edna Boardman, librarian of Minot's Magic City
Campus, wrote a letter to the editor of The Minot Daily News on September 2, 1982:
The people of Minot need to know that National Review is now and always has
been available to the students in our library. We also have many other books and
periodicals offering a wide range of fact and opinion. (Boardman, September 2,
1982, p. 4)
When The Grand Forks Herald asked Flickinger what articles in Newsweek were
objectionable, she replied, "You couldn't print it in your newspaper, honey" (Crothers,
August 24, 1982a, pp. 1, 10). She said that some students had used N ew sw eek as one
source for a report on sex education. "They tell children oral sex is the No. 1
contraceptive," Flickinger stated (Crothers, pp. 1, 10). Flickinger did not want her
example repeated in print because "I'm tired of hearing all this business about sex. I'm
tired of it and I don't want any part of promulgating sex" (Crothers, p. 1). When asked
about the teachers who chose the magazine, Flickinger said, "Teachers already had their
input. I don't think any of them subscribe to U.S. News. There was nothing to discuss. I
didn't want to discuss it. I wanted to change it. We represent the community" (Crothers,
August 24, 1982a, p. 1).
On August 26, 1982, The Minot Daily News reported that the decision to remove
N ew sw eek from the 10th grade curriculum was receiving national attention. The
Associated Press took the Tuesday, August 24, 1982, Grand Forks Herald article, and the
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story moved on as a "brief" on the national wire. It was carried in The Washington Post on
August 26, 1982, in The New York Times on September 4, 1982, and in Canada in The
Winnipeg Free Press on August 26,1982. Because of Zoanne Flickinger calling
N ew sw eek "too liberal" and because one of the N ew sw eek columnists was George Will, a
leading conservative, Bismarck radio station KBMR called Will. Will responded to the
charge that Newsweek was too liberal:
I'm vexed and troubled by the notion that Newsweek is liberal or conservative or
anything else. My feeling is that Newsweek is run by professionals who report the
world accurately.. . .The world distresses me, as I think it distresses sensible
people in North Dakota, but I think it's unfortunate to blame Newsweek for
bringing that distressing truth to light. The back page of Newsweek, where I
appear every other week and where Meg Greenfield -- who in my judgment is the
finest columnist in America - appears the other week, certainly I don't think is
going to lead the children of North Dakota astray.. . .1 cast my first vote for
president in 1964 and I voted for Goldwater. I voted for Ronald Reagan in 1980. I
don't know what you have to do to pass muster with that lady in the school system
who seems to think that Newsweek is wall-to-wall with dangerous liberals, but I
plead innocent. (Baker & Lindekugel, August 26, 1982, p. 1)
N ew sw eek editor Lester Bernstein issued a statement: "This action banning the magazine
seems likely to stimulate interest in Newsweek among the children. And if so, I don't
think it will do them a bit of harm" (Baker & Lindekugel, p. 1). Adrian Dunn, the
executive director of the North Dakota Education Association (NDEA), called Minot's
board action "ill-advised" (Baker & Lindekugel, p. 1):
The whole thing raises a very nasty issue of academic freedom. We think it's an
unhealthy climate for education when this kind of thing happens.. . .It's taken us
some years to put the book-burning issue at Drake behind us and it's a little
surprising that this would happen at Minot. It makes us look like some sort of
hinterlands of intellectual retardation. (Baker & Lindekugel, p. 1)
The Minot Daily News spoke with former school board member Betty Rogstad, librarian at
The Minot Daily News, who said that N ew sw eek was not the first magazine Flickinger had
tried to remove:
She objected to Ms. magazine and any other magazines that had a feminist
perspective. From my own children I was aware of an atmosphere of fear in the
classroom on the part of teachers. Teachers have told me how they had to hide their
own personal stuff from her. I know of films that were shown secretly so she
wouldn't know about it. (Baker & Lindekugel, p. 1)
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Rogstad continued by stating that there would be more controversy over the board's
decision "because more opposition will surface. I already know parent groups that intend
to attend board meetings and object strenuously to attempts to censor teachers and
materials" (Baker & Lindekugel, August 26, 1982, p. 1).
On August 26, 1982, The Minot Daily News reported that the ACLU had stated that
the removal of N ew sw eek from Minot classrooms was clearly unconstitutional. In an
interview with KBMR Radio in Bismarck, Dorothy Davidson, head of the ACLU's
mountain states regional office in Denver, said that the ACLU would be willing to go to
court over the removal:
I'm surprised that any school board would be foolish enough to invite expensive
litigation on the heels of a recent U.S. Supreme Court decision. There is little
doubt that the Minot action would be struck down in a court challenge. The cost of
bringing and defending that challenge would fall on taxpayers. ("ACLU Says,"
August 26, 1982, p. 6)
In a Supreme Court case that was brought by the ACLU in New York State, the court had
ruled that "the constitution prohibits the removal of books from schools for the purpose of
suppressing ideas," ("ACLU Says," p. 6) said Davidson.
Bismarck's KBMR Radio also interviewed Minot Superintendent R. Edward
Mundy who said that U.S. News and World Report had been ordered to replace
N ew sw eek but that it w;is "never too late" ("ACLU Says," p. 6) for the board to reverse its
decision. Board member Kelly, who had voted to remove N ew sweek, said, "I wouldn’t
change my vote at this point. I don't object to the magazine because it's too liberal or too
conservative. The reason I voted the way I did was because I simply wanted to see another
editorial viewpoint" ("ACLU Says," August 26, 1982, p. 6).
The M inot Daily News reported that Peggy Montgomery', President of the Minot
Education Association, had filed a protest letter with the board against the decision to
remove N ew sweek. Montgomery stated the following about the curriculum change:
[It is] a threat to academic freedom. It’s true that it only involves a small segment
of a whole curriculum, but the implication is that it involves the whole curriculum.
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People who subscribe to the ultra-conservative viewpoint that Mrs. Flickinger
subscribes to would consider anything that represents both viewpoints as liberal.
(Baker, August 27, 1982e, pp. 1-2)
"School Board Rescinds 'Hasty' Newsweek Ban" was a front-page headline of The
M inot Daily News on August 27, 1982. Saying that he felt the board "acted hastily"
(Baker, August 2 7 ,1982f, pp. 1-2), board member Dennis Lilleberg moved to reinstate
N ew sw eek, leave U.S. News and World Report as a part of the world history curriculum,
and study the two magazines for a year in an "ongoing evaluation of the effectiveness of
these two periodicals" (Baker, p. 1). Board member Michael Kelly seconded Lilleberg's
motion.
Flickinger then stated the following:
As long as we're going to do it for Newsweek, being we've had all this pressure
and we've changed our minds, I think that would mean we would go in and check
all books and all periodicals and make an assessment of how they are. Are we
going to ask the news (media) and the teachers that have been upset about all this
every time we pass something? (Baker, p. 1)
Lilleberg responded to Flickinger:
No, that is not right. I've thought about what action we took at the last meeting. I
think we acted a little hastily. If any precedent was broken we were the ones that
broke it. I acted in haste. I'm ready to admit it and I want to change it. (Baker, p.
1

)

Kelly said, "We should have followed the policy, that's what policies are for" (Baker, p.
1) . The vote was three to one, with Zoanne Flickinger casting the one dissenting vote.
N ew sw eek was thus returned to the 10th grade social studies curriculum (Baker, August
27, 19820The Minot Daily News reported that Flickinger, referring to the calls received from
the national media, including The New York Times, the offer by the ACLU to take the
board to court, and the fact that several network television stations were supposed to arrive
in Minot that day, said, "I feel we have lost local control" (Baker, August 27, 1982f, pp. 12) . Lilleberg stated that the issue had been blown out of proportion by the media: "I don't
consider this (board action) to be a bowing out or a coping out. Up until that last decision,
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I never had a qualm about anything I said up here. But I sure did about this one" (Baker,
August 27, 1982f, p. 1).
The Grand Forks Herald reported on August 27, 1982, that the Minot School
Board had returned Newsweek magazine to the curriculum. It was also reported that board
member Michael Kelly said he had not been aware of the board policy to involve teachers in
curriculum decisions. Kelly stated the following:
I'm not going to plead anything but ignorance.. . .The whole thing got blown out
of proportion. Nothing was banned or barred. It was simply replaced. We don't
want this kind of controversy. We simply want what's best for our children.
(Crothers, p. 1)
Board President Dean Nelson said, "I heard third-hand CBS is calling us. Whether they're
all booked on a plane out of New York at midnight, I don't know. Does all the publicity
sort of end now? I don't like this notoriety" (Crothers, August 27, 1982b, p. 1).
N ew sw eek Editor Lester Bernstein issued a brief statement after learning of the board's
decision: "We're delighted that we're still welcome in Minot. I hope the Russians who
expelled our Moscow bureau chief earlier this month will have the same change of heart"
(Crothers, August 27, 1982b, p. 1).
The Minot Daily News carried a letter to the editor on August 28, 1982, by Cole
Boehler of Williston, Norih Dakota:
It's no wonder that surrounding states enjoy poking fun at North Dakota. The
idiocy of the Minot School Board provides ample inspiration.
Thomas Jefferson, B er Franklin and other Founding Fathers would be appalled
at a recent board action b: nning the use of Newsweek magazine as a teaching aid
and, worst of all, on political grounds.
Your would be censor, Zcanne Flickinger, has no right to impose her political
views on teachers or students. She says Newsweek is "too liberal" and that U.S.
News and World Report presents a more balanced story" —in her apparently
infallible opinion.
In my opinion, if news magazines must be politically polarized, U.S. News and
World Report lands to the right, Newsweek in the middle, and Tir. e on the left.
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I would hope and demand that my child be allowed access to any and all
publications, ne ws or otherwise, and be allowed to make up his own mind which
view was "correct."
Such abridgement of first Amendment principles as displayed by the Minot
School Board is despicable, ridiculous and dangerous to free thought. (Boehler,
August 28, 1982, p. 5)
In late August, Adrian Dunn, executive director of the NDEA, stated that he was
concerned about the recent incidents of censorship and offered assistance to educators in
cases of censorship and threats to academic freedom ("Censorship Spurs," August 29,
1982, p. 6). He said the NDEA planned to offer a workshop dealing with censorship and
academic freedom at their 1982 state teachers' convention. The 8,000 member association
was reported to be stressing prevention and urging school districts to set policies to deal
with complaints about textbooks and magazines ("Censorship Spurs," p. 6).
An editorial by Wayne Lubenow appeared in The Magic City Sun on September 1,
1982:
Son-of-a-gun, I never realized that Newsweek Magazine was such a degrading
influence on young people.
I have been subscribing to Newsweek for years and my kids glance through it
and not one of them has marched on Washington or left home to join the guerrillas
in El Salvador or even in Pago Pago.
(Oh, we sometimes wish they would, but they stick pretty close to their dirty
capitalistic home.)
Apparently not many people knew that Newsweek was such a pinko, liberal
magazine.
Not until Zoanne Flickinger blew the whistle on 'em.
Who is Zoanne Flickinger, you may well ask? Well, she is on the School Board
in Minot and she is rapidly becoming a household name.
What Zoanne did was remove Newsweek Magazine from the curriculum of the
10th Grade social studies class at Minot High School.
"Newsweek," she said, "is too liberal."
Well, we sure don't want those high school sophomores to get depraved by
reading Newsweek Magazine.
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So influential was Zoanne Flickinger that she conned a majority of the Minot
School Board into voting for banning Newsweek from the 10th grade class and
substituting U.S. News and World Report, a publication that apparently comes
closer to Flickinger's political posture.
Flickinger didn't know it, but she stirred up a hornet's nest. The Grand Forks
Herald broke the story on Page 1 and after that it went national. The wire services
pounced on it and it got national coverage second only to 800 U.S. Marines landing
in Lebanon.
The Marines, I guess, are there to protect the rights of anybody to ban
Newsweek from the tender eyes of 10th graders.
Well, I called Flickinger and she didn't dance around. She came out pointblank.
"Newsweek," she said, "is just plain too liberal. A child should have a choice
of magazines."
Then how do they get a choice when all they can read in class is U.S. News and
World Report?
"Well," she said, "It'll give them the other side for a change."
The vote on the School Board was 3 to 1 with one member absent. How did
Zoanne get the votes of those other two members?
"To tell the truth," she said, "It was a compromise. I wanted the class to get the
Conservative Digest, but we settled for U.S. News and World Report. My choice
was to just get rid of Newsweek."
Why?
"It's dangerous to young people," she said.
I didn't realize that. From now on, I'll have my Newsweek delivered in a plain
brown wrapper. I don't want the neighbors to know I'm subscribing to a
subversive publication.
Maybe Zoanne should take a long, hard look at the Bible. The Old Testament is
a cracking good adventure story, but it is full of those begats, surely unfit for 10th
Grade eyes.
Zoanne realizes she struck a nerve. It took me four hours to get her on the
phone. Her line was busy with phone calls from such unscrupulous people as
those from the Associated Press, The Minot Daily News and even (God forbid!)
Newsweek Magazine.
Lord only knows what those commies wanted.
Still, the students of Minot High School will not be all that deprived.
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Zoanne has only thrown Newsweek out of the 10th Grade social studies class.
The magazine, she says, will still be available in the school library.
I suspect that 'Zoanne has given new impetus to Newsweek.
If you ever had a 10th Grade kid, you know that they yearn for forbidden fruit.
Right now, they're probably lining up in the library to read Newsweek —just
because somebody told them they shouldn't.
Aw, I don't think they will be corrupted.
They probably read worse stuff on the back of a Rice Krispies box.
Now, if Zoanne was talking about Cosmopolitan Magazine...wow, that's really
dirty stuff. (Lubenow, September 1, 1982, p. 4)
On September 2, 1982, The Minot Daily News printed six letters to the editor on
the N ew sw eek situation. The first one was from Julie Erickson of Bakersfield, California:
No matter how far from North Dakota and Minot I live or how long I'm gone, I
love to hear and read local news. I also love to tell people about my hometown and
about the "good living found there."
That was before I read about the Minot School Board's decision to ban
Newsweek magazine from 10th grade social studies classes. Oh, how I cringed
when I saw the stoiy had made the national newswire. This time, I was not proud
to be associated with Minot and such backwards attitudes toward education.
As a reporter with a major newspaper in California, I more than realize the need
to absorb and read a variety of sources, no matter how "liberal" the contents. I can
only express sadness for the students who will no longer have access to Newsweek
in the classroom or the benefit of an instructor to guide in the interpretation of its
articles. If the board thinks students will get that interpretation at home, think
again. The majority aren't even getting sex education at home.
I suggest the affected students protest by carrying Newsweek to school in
brown paper bags. Gee, I feel for the students who have to labor through U.S.
News and World Report, surely one of the most "conservative" magazines
published. (Erickson, September 2, 1982, p. 4)
A second letter to the editor of was written by J. Raymond Morris of Chattanooga,
Tennessee:
In an Associated Press news dispatch I read where the Minot School Board had
banned Newsweek, and 1 agree 100 percent with your editorial that the move was
"a goofy, impetuous thing.” Some people seem to think the word "liberal" is a
dirty word. Those who think so should wash out their dirty mouths. I have been a
subscriber of Newsweek for several years, and no other news magazine or
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newspaper can ever be as fair and as truthful as Newsweek. (Morris, September 2,
1982, p. 4)
Sydney Bernard Smith, of McLean, Virginia, also wrote a letter to the editor:
The Associated Press reports that Newsweek has been "banned" (replaced by
U.S. News and World Report) in your 10th grade social studies classes.
Congratulations!
The editor of The Minot Daily News is quoted as professing not to understand
what makes Newsweek "extremely liberal." Obviously, he has not spent much time
with Newsweek, or he would not wonder about the leftish, un-American slant of its
"reporting." (Smith, September 2, 1982, p. 4)
Another letter to the editor came from the Reverend Steven M. Schlei of Minot:
In the recent controversy over Newsweek's removal from the school curriculum,
Dorothy Davidson, regional head of the American Civil Liberties Union (ACLU),
said, "the Constitution prohibits the removal of books from the schools for the
purpose of suppressing ideas." The implications of that statement are frightening.
That leaves our public schools wide open to any and all influences, including propornographic, pro-communistic, pro-Nazi, pro-sadistic, pro-child sacrifice, prowitchcraft, and pro-anything literature. Consistently, our children must be exposed
to everything unless the board can find some reason besides "suppression" for
keeping such materials from the schools. We must never be censors, at least not
openly.
O f course, a subtle form of censorship goes on through the selection of
educational materials. Anyone who thinks that every philosophical position is
getting equal time and fair representation in our schools is hopelessly deluded. Is a
Christian teacher free to teacher her beliefs and values without potential harassment
by the ACLU and the courts? Does creationism get equal time with evolution? Does
Phyllis Schlafly's Eagle Forum literature get equal space in the school library with
Ms. magazine? The ACLU is quite anxious that Bible reading be suppressed from
the curriculum, but God forbid that we should ever remove Newsweek magazine!
Supposedly, the Christian position must be excluded because it is "religious,"
but Christians believe that all of life is ultimately religious because men's actions
proceed from their faith, whatever that faith might be. All coherent writings either
implicitly or explicitly declare a person's beliefs about the nature of man, the world
in which we live, the values by which we live or should live, man's purpose in life,
and the desired future toward which we should direct our efforts (our goals) —in
short, our faith concerning all of life. To narrowly define what is "religious"
cannot really stand the test of careful scrutiny.
The bottom-line problem, though, is not that our children might be exposed to a
smorgasbord of ideas, but on what basis will the children be taught to accept and
what courses of action to follow? Supposedly, the presentation of ideas in the
classroom will be from a neutral, non-religious, non-judgmental perspective, and
the children will decide for themselves what to choose from the smorgasbord. That
sounds very reminiscent of Satan's basic approach in Eden which was: "Do not
bind yourself by God's authoritative pronouncements. You can be like God and
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decide what is good or bad for yourself." Jesus, though, really laid the ax to the
root of the problem in Matthew 12:30 in saying, "He that is not with me is against
me."
Jesus said there can be no neutrality in this world. That is most certainly true in
the realm of ideas and the battle for men's minds. (Schlei, September 2 , 1982b, p.

4)
J. A. Hovden wrote another letter to the editor
"Morning Call" (KDSU Radio, Fargo) featured on August 27 the controversy
surrounding the Minot School Board's decision, and later rescission, concerning
the replacement of Newsweek magazine, as having a liberal bias, with U.S. News
and World Report, claimed to be more balanced in its reporting. Two school board
members were interviewed who now oppose the removal of Newsweek. The sole
remaining member advocating its removal would not be interviewed, designating a
school board candidate, Steven Schlei, as her spokesman, the two of them agreeing
on this issue. I would like to give a synopsis of Schlei's arguments as I understand
them, and then proceed to respond.
Schlei: As a theory, neutrality has a good ring to it, but no one is neutral in
practice. Therefore, I am not going to play games, I am going to be honest. I am a
Christian. I will use the ultimate reality of Christianity as the basis for my criteria in
selecting educational materials, hiring teachers, indeed of all I do.
Myself: Christ-like lives, the perfect symphony, and neutrality are all
unobtainable. I want to ask if Schlei would treat seriously the following; No matter
how hard I try to be a good Christian, I keep sinning; guess I’ll have to be honest
and abandon Christ as my model. No, the issue is not the unobtainability of goals,
but their desirability.
Schlei spoke of man's limited knowledge. J am in total agreement. It is for this
reason that our commitment to an objective, open-minded appraisal of our world
must be fostered by objective, open-minded methods. Certainly all of us shall and
do reach conclusions.
Many have claimed the infallibility of their beliefs, and many have been wrong.
I suggest that only by recognizing this, and pursuing objectivity in education
particularly, the goal of honesty to which we all subscribe will indeed be served.
(Hovden, September 2, 1982, p. 4)
Another letter to the editor was written by Paul E. Van Dine of Fort Myers, Florida:
I enjoyed visiting your city during our vacation of July 1981, and have pleasant
memories both of shopping in your stores and touring through your North Dakota
countryside.
Thus, I was quite distressed to have pleasant memories disturbed by the
devastating article ("Newsweek banned as a teaching aid," The Fort Myers NewsPress, Aug. 26) concerning an earlier action of your school board.
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I am writing so that your school and locally concerned citizens may know how
far bad publicity spreads - long after the fact.
It is conceivable, noting the dates reported in this Associated Press release, that
your school board could have regretted and already rescinded the action referred to
in your own July 31 editorial. If so, I rejoice!
However, bad news of impetuous actions travels far and seldom gets corrected
by news of later good action.
Probably I never will read of any change the board makes, if in fact it does. But
I sincerely hope the children of Minot's social studies classes will not have their
education continue under such a foolish edict for long.
It is a shame that a fine community should have its reputation for fairness and
the image of its quality of education tarnished far and wide by such an obviously
"goofy, impetuous" action, as you expressed it.
May the awareness of the widespread publicity the act received play some small
part in changing the decision that was made. (Van Dine, September 2, 1982, p. 4)
A letter to the editor of The Bismarck Tribune on September 3, 1982, was written
by Roger J. Mayer of Mott, North Dakota:
Recently, an attempt to ban Newsweek magazine from Minot classrooms was
made because it was "too liberal."
This was the brainstorm of school board member Zoanne Flickinger.
Because of this woman's incompetence, every high school student in North
Dakota will probably buy at least one issue of Newsweek magazine.
But I am afraid that they will be disappointed, not because of the quality of the
material in the magazine, but rather because they could have seen and heard the
same thing on the "Today Show" or the nightly news. I'm sorry NBC is the
"liberal" one. Jane Pauley might change hair styles and reveal all of her left ear
instead of her right one. I have often wondered, but one can only speculate, the
amount of damage this could do to the mind of a 15-year-old. So they hear it from
Dan Rather in his i ncomparable V-neck sweater.
I not only have a subscription to Newsweek magazine, I also own a copy of the
American Heritage Dictionary, which was purchased in North Dakota State
University's own lxx>kstore. My goodness, will the list of places where one can
buy such filth never end!
As silly as all that is, it proves a point
Any attempt to ban Newsweek magazine was not based on any question of
morality and certainly not in the best interest of students, but ones of narrow
mindedness and stupidity. Those, my friends, are commodities that are never in
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short supply when one examines the "extremists" that occupy both ends of our
political spectrum. (Mayer, September 3, 1982, p. 4)
Three letters to the editor of The Minot Daily News were printed on September 4,
1982. One letter was from Paul H. Johns of Port Hueneme, California:
It was with much interest that I read in the Los Angeles Herald-Examiner about
the Minot School Board and some of its silly ideas. It so happens that I went
through the Minot school system from the third grade on through high school
(Class of 1923).
After I read the article about the action of the school board, this question arose:
What do "isms" have to do with education? Are you members of the school board
trying to control what students read?
This board is not the only one with silly ideas. In 1969 another board through
its actions caused the loss of some of the finest teachers in the country.
In addition, the mortality rate of superintendents is high. Prior school boards
did not like the way L. A. White and Paul Miller parted their hair and caused them
to leave. They happened to be two of the better school administrators in the
educational field.
I hope the good people of Minot elect members who are interested in kids and
stop all their silly ideas. (Johns, September 4, 1982, p. 5)
The second letter to the editor was written by C. E. Jenkinson of Dickinson, North
Dakota:
I was teaching precocious little Meg how to print the dirty words found in the
American Heritage Dictionary, and we had just finished the "Cs" when she startled
me by asking, "What does 'liberal' mean, Grandpa?"
As part of my ongoing evaluation of what is corrupting our young people today,
and remaining outwardly calm, I inquired, "Where did you hear that word, honey?"
"The kids dow n the street use it all of the time," she replied. "Jimmie says he
read it in the Newsweek that he found hidden under the socks in his daddy's
dresser drawer."
Losing my composure, I thundered: "I don't want you to play with Jimmie and
his sister anymore. Their mommy is a thespian and their daddy is a humanist."
Then, realizing that perhaps I had acted hastily, I gently asked, "Do you have
any other questions, Meg?"
"Yes, Grandpa," she lisped. "What's a humanist?"
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"You're not ready to learn about that sort of trash," I explained softly.
"Besides, even if you knew, you couldn't print it, honey." (Jenkinson, September
4, 1982, p. 5)
Dale Flickinger [husband of board member Zoanne] wrote the third letter to the
editor
Certain individuals were able to elicit a knee-jerk response from the media by
attaching the words "censorship" and "ban" to an otherwise trivial piece of Minot
School Beard business (Newsweek). They realize that they would have been
totally ignored if they had used instead "selection" or "replaced."
The usual scenario followed: basically act injured, shout freedom, demand
rights, and raise the flag of the ACLU. This resulted in the school board caving in
to the pressure of this special attention. Having few imaginative ideas and
exercising very little control over local schools appears to be their idea of
responsibility.
However, while the lilies were in the heat, my rose was blossoming in the
sunshine. I suspect that she will continue to voice the concerns of the people who
elected her. (Flickinger, September 4, 1982, p. 5)
John Milnar, a student at the University of North Dakota in Grand Forks, wrote
another letter to the editor
Dr. Flickinger's letter ("Readers' Rostrum," Sept. 4) in defense of his wife needs
some clarification.
Had the Minot School Board followed its set procedures for a curriculum change
and for the selection of new materials to be used in its classrooms, there would
have been no problem with its "replacing" Newsweek with U.S. News and World
Report. Had it used valid reasons rather than the simplistic, political labels of
"liberal" and "conservative," there would be less reason to believe that there was an
attempt to censor certain ideas when it made its new "selection."
Anyone can use such euphemisms to cover their actions and to make them seem
benevolent. It was done in Europe in the late 1930s and early 1940s when several
large minority groups were sent to special hospitals for "treatment" of their ills or
were sent to sj>ecial camps for "relocation" and "resettlement."
I'm not trying to draw an exact parallel between those actions and this. I'm just
pointing out that there seems to be a use of euphemisms present in his letter.
(Milnar, September 15, 1982, p. 5)
On September 11,1982, the following letter to the editor was written by Barbara
Hollenbeck of Houston, Texas:
As a longtime resident of Minot, who took all my schooling in the public school
system, I was always sickened by the harassment of teachers and their teaching
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materials by Zoanne Flickinger. I recently moved to Houston and thought I'd no
longer have to put up with the backwards conservative views of Mrs. Flickinger -views that have been pushed on intelligent students and adults who should be able
to handle magazines such as Newsweek, much less the classic literature she tried to
ban when I was in high school.
But no, in The Houston Post of Aug. 2 6 ,1 read an article about her recently
proposed ban of Newsweek.
Mrs. Flickinger, with her "biased" views, has made North Dakotans look like a
backwards bumpkin bunch of idiots! People here make fun of North Dakota, and I
always stand up for our great state, but people like Zoanne make it extremely
difficult. (Hollenbeck, September 11, 1982, p. 5)
Clifton G. Baldwin of LaBelle, Florida, wrote the following letter to the editor:
Your editorial of July 31 called the Minot School Board's action (regarding
Newsweek magazine) "a goofy, impetuous thing." May I ask what part of the U.S.
Constitution gives you the right to call the school board's action "a goofy,
impetuous thing"?
If you are using the First Amendment, you are dead wrong because it only refers
to Congress, and it has taken all powers away from Congress. Since only
Congress is forbidden to act under the First Amendment, the legislatures and the
people of the 50 states may enact laws regarding the sections of the First
Amendment, especially since the 10th Amendment gives them all powers not given
to Congress or denied to them by the Constitution. The First Congress gave the
states respectively or the people all powers that are not included in the first seven
articles of the Constitution.
School boards have the power to regulate what happens to the classrooms under
their jurisdictions. If they so choose to name the materials which will be used as
part of the curriculum, that is their prerogative. Just because some persons are not
in agreement with a school board decision, there is no need to label the action as
"goofy" or "impetuous." The editorial staff of The News owes an apology to the
Minot School Board, which acted in the manner proper to its position and duty to
the people it serves. (Baldwin, September 13,1982, p. 4)
There were four letters to the editor of The Minot Daily News on September 18,
1982. The first letter was from Glory Kramlich of Minot:
As a mother of seven children, I have watched the exchange of indignation and
outrage at the selection of one news magazine over another by the Minot School
Board.
Mrs. Flickinger's concern appeared to be the injury to a young person's
character. Scandal is defined in Webster's Dictionary as the injury to a person's
character, and our Lord spoke firmly concerning scandal. It is my belief that
detailed knowledge of our nation's vices constitutes scandal to adults. Here is
offered example after example of detailed knowledge offered by Newsweek.
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Newsweek speaks of the benefits of oral sex, with no mention of the incurable
venereal disease, Herpes II. Newsweek speaks of the beauties of the gay lifestyle
as an alternative, offering no information on the deadly cancer becoming epidemic
among homosexuals. Newsweek offered as art its cover of a nude woman, saying
that if anything innovative was to be done, Newsweek would do it.
We do not offer our children garbage with their food, yet in the name of
intellectual freedom in education, Newsweek offers 14- and 15-year-olds the stories
of our nation's vices, not giving them the information they must have with which to
consider the risks.
Parents know they cannot prevent their children from making mistakes, and no
one believes religion should be taught in the public classroom in violation of the
law. However, practical aspects of our Lord's wisdom apply; that is, there are
always sound reasons to live a moral life, if not for love of God. One excellent
reason is freedom from disease and death.
Newsweek does not offer complete information and truly merits an "on-going
evaluation." Because it is what Newsweek does not give which may be true
censorship! (Kiamlich, September 18, 1982, p. 5)
The second letter to the editor was from Robert N. Huey of Sioux Falls, South
Dakota;
When I returned from the 50th anniversary reunion of the Bottineau High School
class o f 1932,1 was interested to read of Newsweek being banned in the Minot
school curriculum.
It reminded me that when I attended Bottineau High School, our school library
would not subscribe to Time magazine. Our teacher, I recall, said it was "too smart
alecky." Newsweek hadn't appeared yet, and our librarian said it was much better
for us to get our news from magazines like Literary Digest and Review of Reviews.
So it was interesting to learn, after all these years, that Newsweek also had its
problems in being accepted in our North Dakota schools. (Huey, September 18,
1982, p. 5)
Vance Gilbraith of Minot wrote the third letter
After observing, the recent fulmination of our most honored school board, which
once again brought ridicule down on Minot and the great state of North Dakota, we
all need to be reminded of the most profound words ever uttered by one Samuel
Clemens: "In the beginning, God created Jiots! Now that was just for practice.
Then he made school boards!"
Hey, kids, do you really want to turn the fundamentalist crank? Sneak out and
read Letters From the Earth by the same author. (Gilbraith, September 18, 1982,
p. 5)
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The fourth letter to the editor was written by Bill Davidson, editor of the Survival
Intelligence Digest of Tucson, Arizona:
You and other dilettante elite pressies will be discovering pretty soon that Zoanne
Flickinger's beliefs are a bloody lot more representative of how Americans view the
axis liberal media than you realize.
Rockefeller-type fiscal "conservatism" —me-too liberalism of the old Whig bit —
is dead. Traditionalist, social conservatism is coming, and it means an end or at
least a curbing of the social adventurism that has gotten us where we are on
revolving-door penology, gun "control," the denigration of the military,
dismemberment of the security-intelligence apparatus, etc.
Maybe Flickinger is zany, but there is a great deal of agreement with how she
feels. Read more Kevin Phillips and a lot less axis media cant if you want to feel
how people feel in the real world. (Davidson, September 18, 1982, p. 5)
The New York Times reported on the N ew sw eek episode in Minot on September 4,
1982, after speaking with the general editor of The Minot Daily News, Robert LauxBachand. Laux-Bachand said that while board member Flickinger's removal of Newsweek
was a "goofy, impetuous thing," (Baker, September 4, 1982g, pp. 5, 15) it was not an act
of censorship. "That would be too strong," (Baker, p. 5). The board, the community, and
the newspaper were all accustomed to Flickinger's "too liberal" labels, according to LauxBachand, because for six years they had been "liberally" (Baker, p. 5) pasted on ideas and
programs she had opposed. However, Laux-Bachand stated, it was unusual for one of her
frequent motions actually to pass; N ew sw eek's temporary removal was a first:
It just so happened that she was able to pull this one off with a couple of new board
members. We have tended to give her some respectability in election campaigns by
labeling her as a conservative when in fact many of the positions she espouses
would more properly be considered fantasies. How do you cover someone who's
able to manipulate the media? She's difficult to cover because she i s . . . .able of
espousing a wierd and goofy viewpoint. Her beliefs, in my opinion, don't stem
from conventional conservative positions, but rather from a unique conspiratorial
vision of how the world works. (Baker, September 4, 1982g, p. 5)
The attention received because of the N ew sw eek removal made the community and
board members, other than Flickinger, very uncomfortable, according to Laux-Bachand
(Baker, September 4, 1982g, p. 5). Awareness of the media's interest had a role in the
board's quick reversal, reported The New York Times, but long before the networks and
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the national press began calling, people in the community reacted. Laux-Bachand stated
that he believed that community pressure would have forced the board to reinstate
News-week even without the heat of the national spotlight hitting Minot. Board member
Dennis Lilleberg said that telephone calls from The New York Times shook him, although
he says he changed his mind because the board had not followed its own curriculum policy
in the removal. Flickinger stated that she viev/ed the whole episode, especially the
attentions of the national media, as an hilarious joke and added, "But I would have taken it
to the Supreme Court" (Baker, 1982g, p. 5). Flickinger continued by saying that the
ACLU "doesn't scare me one bit" and that the school board "absolutely" (Baker, 1982g, p.
5) would have won the case. The New York Times reported that Minot's board president
Dean Nelson said, "She determines what the conservative position is and unless you agree
with her you are regarded by her as a liberal" (Baker, p. 5). In her six-year tenure on the
board, Flickinger had opposed educational television, a kindergarten program, a values
clarification program, a program to combat negative peer pressure, and any classroom
mention of feminist concerns such as abortion or the Equal Rights Amendment. The New
York Times reported (hat at one point in time, Flickinger rejected a business textbook
because it said the address "Ms." was proper to use in some business letters. Flickinger
did not deny that she thoroughly enjoyed the entire N ew sw eek episode and said she had no
intentions of changing her views. "I cannot believe they reported this [the ban of
N ew sweek],” (Baker, p. 5) said Flickinger, giggling, "It was a slow news day —that was
one of my comments on tv. I sure put it over on the news media to think they would report
something that dumb" (Baker, September 4, 1982g, p. 5).
The New York Times reported that Minot's Superintendent R. Edward Mundy said
the following:
We, in this office, can work for a year creating good public relations; Zoanne can
tear that down in five minutes -- a whole year's work. I think most of the people in
the town do not understand what she would do to the schools if she had a free rein.
(Baker, September 4, 1982g, p. 5)
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School officials reported that Flickinger's controversies had forced them to do extremely
comprehensive analyses of any materials the board would have to approve. Teachers said
they continued to teach in a "climate of fear," (Baker, p. 5) unable to delve into the
controversial, whether in class or in extra-curricular activities, such as theatre. A school
principal was reported to have said, "She wants to make change and she does it
undemocratically and arbitrarily" (Baker, September 4, 1982g, p. 5). The..; was no further
coverage in The Minot Daily News of Flickinger's efforts in 1982. Also, there were no
challenges to textbooks and other materials in the Minot Public Schools in 1983. There
were only three letters to the editor of The Minot Daily News which are printed below. The
next reported incident happened 1 year and 10 months later.
1983-1984
The following letter to the editor of The Minot DaVy News appeared on November
12, 1983. The letter was written by Jacob Sandler of Kenmare, North Dakota, and while
not directly referring to ihe earlier N ew sw eek episode or to the issue of book censorship in
Minot, it did deal with the larger issue of humanism:
Recently brought to my attention was an article on humanism in the Lutheran
Standard magazine (June 10, 1983) by the presiding bishop of the American
Lutheran Church, David Preus, in which he purportedly explains the difference
between "religious" and "secular" humanism, labeling die latter "practicing
atheism." He also listed six concepts of humanist beliefs including the statement,
"One's causes justify even terrorist murders and gross exploitation."
Perhaps this gross misrepresentation is due to Preus' confusing humanism with
practicing Christianity. The list of atrocities committed "in the name of God"
includes the burning of heretics, witchcraft executions, "holy" wars, the Spanish
Inquisition, the massacres of Indians, Huguenots and Palestinians, and religious
terrorism rampant in Ireland. Certainly it is not humanist children who are taught to
sing such songs as "Onward Christian Soldiers," furthering the concept that to die
for one's religion is honorable and to kill for it permissible. Such has been the case
with Christianity throughout its 2,000-year history.
Had Preus consulted a dictionary, he would have known that, by simple
definition, humanism is diametrically opposed to terrorism and murder. Webster's
New World D ictionary.. .says humanism is "any system or way of thought or
action concerned with the interest or ideals of people." If this is "practicing
atheism," then the atheists are to be commended.
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Secular humanism is, in fact, the only true hope for peace on Earth and good
will to men (humanity), because it places at highest value the welfare of individuals
and societies regardless of race, color, sex or religion. (Sandler, November 12,
1983, p. 5)
There were two responses to Sandler's letter printed in The Minot Daily News.
The first was written by Reverend Steven M. Schlei of Minot:
Jacob Sandler's letter ("Readers' Rostrum," Nov. 12) displayed two glaring
fallacies. First, fie wrongly assumed that, because certain atrocities have been
committed in the name of Christianity, the Christian faith itself is suspect. Fas he
never heard of sin, error, inconsistency and hypocrisy? Secondly, he gave no proof
to substantiate his assertion that, with the departure of Christianity as a worthy
faith, the only heir apparent with rightful claim to fill this void is secular humanism.
Sandler obviously does not understand the theology underlying the hymn
"Onward Christ i Soldiers." Let 2 Corinthians 10:4-5 be the antidote to such
mistaken notions. "The weapons we fight with are not the weapons of the world.
On the contrary, they have divine power to demolish strongholds. We demolish
arguments and every pretension that sets itself up against the knowledge of God,
and we take captive every thought to make it obedient to Christ."
David Preus is correct to assert that secular humanism is "practicing atheism"
and can be used to "justify terrorist murders and gross exploitation." Sandler is
dangerously wrong to think that "any system or way of thought or action concerned
with the interest and ideals of people" is automatically good. It takes an omniscient
Creator to tell us what is ultimately in the best interests of mankind. The devil’s lie
is that men can be like God, determining good from evil. It is the height of
arrogance and audacity when any little speck of cosmic protoplasm thinks he-she
has the requisite wisdom to determine moral right and wrong (the best interests and
ideals that should be man's aspiration) independently from God.
Secular humanism definitely is not the "only true hope for peace on Earth." In
fact, it is no hope at all. The evolutionary philosophy that human beings and life
itself are simply products of a chance combination of molecules undergirds the
secular humanist faith. If true, then man is little more than an advanced monkey,
and it really makes little difference if people live a life of quiet dignity or are
butchered by terrorist murderers. Life derived by chance is irrelevant, whether it
lives or dies.
The concepts of meaning, dignity and ethical right and wrong can only be
supported by presupposing that God has created man in his own image. When
secular humanists spout their pious-sounding gush about the dignity of mankind,
they are like the story of the emperor who wore no clothes while he proudly
paraded himself before his admiring subjects. Such is also true of every institution,
organization or person that seeks to operate while opposing or ignoring the God of
Scripture. (Schlei, November 22, 1983, p. 4)
The second response to Sandler's letter was written by Philip Jones of Taylor,
North Dakota:
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It's most unfair of Jacob Sandler ("Readers' Rostrum," Nov. 12) to include all
Christians of every church and denomination in his accusation. Granted,
Christians in authority have been guilty of murder in the last 2,000 years,
particularly when "church and state" policies coincided, but this happened just as
often in countries ruled by Jews or Moslems. Why place all the blame on
Christians?
I am surprised that Sandler turns to secular humanism as the answer for "peace
on Earth." I wonder if he realizes that communism is humanism in political
disguise. Communism is not only an economic and political system, but a religion
inspired by faith in man as God. Communism (systematic humanism) and
Christianity (systematic theism) are rigorously antithetical and cannot coexist.
While humanism is often described as "secular," nevertheless it is a religion and
was declared so by the U.S. Supreme Court in 1961. The center for humanism is
Aspen, Colo., in the form of the Aspen Institute for Humanistic Studies, founded
in 1949 and financed in part by U.S. taxpayers through the National Endowment
for the Humanities.
Goal No. 17 of the Communists (Congressional Record, Jan. 10, 1963) is to
"get control of the schools," and goal No. 28 is to "eliminate religious expression"
therein, using the argument that "church and state" must be kept separate. But
while Christianity is kept out of the classroom, humanism is taught. School
officials are aware of this, but few seem to see it as a threat.
In 1930, Charles F. Potter, the founder of the first Humanist Society, said:
"What can the theistic Sunday schools, meeting for an hour once a week, and
teaching only a fraction of the children, do to stem the tide of a five-day program of
humanistic teaching?"
A year or two ago, Nebraska state Sen. Peter Hoagland stated in an interview in
Omaha: "Fundamental Bible-believing people do not have the right to indoctrinate
their children in their faith, because we're preparing them for the year 2000 when
America will be part of the one-world global society."
While many parents are opposed to communism, because they value the
freedoms they have under constitutional law, or because they value the religious
freedom they now enjoy, they should not take these freedoms for granted. The
minds of their children are being captured and taught to accept Communist world
control.
Christian parents and educators, wake up! It's later than you think. (Jones,
November 28, 1983., p. 5)
Minot Magic City Camus Librarian Edna Boardman wrote a letter to Mary Bratten,
the Government Services Librarian at the North Dakota State Library on April 19,1984.
Boardman's letter was in response to a request from Bratten for a report on censorship
incidents in Minot's schools:

As you may know, Minot has had a severe series of censorship demands, which
eased or changed form somewhat during the past few years. I think that what you
would like is a nice, neat number of "incidents" that you can plug into a form. This
assumes the pattern: library gets material -- someone disapproves - conflict is
resolved in some manner. Our continuing problem doesn't work that way.
Mrs. Zoanne Flickinger, a member of our School Board, has pressed since
1977 to gain some authority over the selection process. Neither she nor her group
of supporters will at any time follow through on our stated reconsideration
procedure. They concern themselves less with what's on the shelves than with
how it gets there. Hence, few incidents for your form but ongoing pressure for us.
This greater sophistication in the approach is perhaps the most valuable information
you'll gather.
In 1977-78 Mrs. Flickinger made a hard attempt to establish a citizens'
committee which would pre-read and pass on all materials. She withdrew the
proposal when we garnered articulate community support against it. We received a
visit from Norma Gabler in 1978. About this time, we were given a list of
"Recommended Books," almost all of which were already on our shelves. Also in
the fall of 1977, Mrs. Flickinger went through my book order and pulled a large
number of "questionable" titles. Most of these were ordered over her protests.
In March of 1979 she again pushed for a committee "which can screen against
such topics as death and dying, stealing, drugs, abortion, and many sexual
matters." In the spring of 1979, she ran again for the School Board partly on a pro
censorship platform and won. One of her ads showed an appealing child reading a
book entitled HONEY FOR A CHILD'S HEART. Another winner was her exact
philosophical opposite, Betty RogstacJ. Candidate Rusty Kouba, who read lists of
"dirty words" from the AMERICAN HERITAGE DICTIONARY at a public forum
to show how corrupt school materials are, withdrew just before the election.
School Board discussion over the screening committee issue continued into the fall
of 1979.
In the spring and summer of 1980, a School Board subcommittee, in afternoon
sessions open to the public, viewed numerous AV kits mostly used in the
humanities classes. Attitudes indicative of the secular humanist philosophy were
said to be pervading them. At the end of numerous sessions, the committee was
disbanded without recommendations. Also in the spring of 1980, a tense fight
over the teaching of creationism was resolved when the Board voted 3-2 against it.
In February of 1981, a mother brought a copy of A DAY NO PIGS WOULD
DIE to a Board meeting and issued a bitter verbal complaint. It was used in grade
7. Nobody, in their comments, seemed to be very happy with the parts she read,
and the administration promised to check it out. Results unknown.
In the summer of 1982, she moved to delete library books from the system-wide
budget and put the money into textbooks. Defeated.
In the fall of 1982, Mrs. Flickinger convinced several neophyte Board members
to assist her in voti ng to remove Newsweek from the Social Studies curriculum in
grades 9-10. They did so. In the wake of protests which received national
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attention, they rescinded their decision and they haven't voted with her on much of
anything since.
Is it over? Not at all. During the 1982-83 school year, Mrs. Flickinger asked
for and received permission from the administrators of the system to again look
through the book orders of the system. She removed a number of the titles and
these were not ordered. This received no public attention, though it caused us great
problems because our orders were delayed for months. We were not informed as
to what titles were removed, so if we did not get books we had ordered, we don't
know if they were unavailable, out of print, or suspect. Nobody has given us any
feedback on this except that we simply know that certain books or categories of
books did not come.
In 1983-84 we received no AV or book budget because o f .. .monetary
problems. This cutback did not seem to have been a response to Mrs. Flickinger's
pressures or an attempt to placate her. It has been restored at a good level for 198485.
I'm now preparing a book order to go in after July 1. Will she demand and get
permission to review my order? Most certainly yes. Will she remove titles? Maybe.
It may all become an issue in the upcoming election.
This letter does not describe all incidents and problems by any means, but it
gives you a feeling for the ongoing pressure we've experienced. The method has
been to urge budget cuts and make statements at Board meetings and in the media
casting suspicion on the books used in the schools.
I have felt the administrators of the school at all levels to be very personally
supportive to me. I've also appreciated community persons who have come
forward. We know the administration must hear and respond to many elements
and fulfill the needs of many persons. Points made by our critics may be, at times,
well taken. They surely have the right not to read what they don't want to read
even as we are duty bound to protect the right of free access to information for the
bulk of our student public. I will say on the whole that we've learned to live with
our detractors. We listen to what they have to say, but we don’t let them set overall
policy, control what are acceptable/unacceptable ideas, or saddle us with an
onerous screening committee.
I expect the specifics of this communication to be confidential. (E. Boardman
personal communication, April 19, 1984)
There was no further mention of school books or humanism in Minot until April,
1984. The Fargo Forum carried "Minot Panel Questions Use Of Textbook" as a front page
headline on July 6 ,1984 This was the first controversy over textbooks or library books
for the Minot School Botird since September of 1982 when N ew sw eek magazine was
returned to the 10th grade social studies curriculum after being removed by the school
board for being "extremely liberal" (Baker, August 27, 1982f, pp. 1-2). At the July 5,
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1984, school board meeting, the textbook Married and Single Life was proposed for use in
the "Marriage and Family Living" class at the senior high school level. After reviewing the
book, some members questioned how much human sexuality should be taught in school.
At issue for the board members was how the book dealt with abortion, sexually transmitted
diseases, premarital sex, contraception, and teenage pregnancy ("Minot Panel Questions,"
July 6, 1984). Board member Zoanne Flickinger spoke regarding the message of the text:
What they do is they take a morally neutral position and when you do that you also
are teaching a religion. Your are teaching the religion of humanism, as you've all
heard, and what is happening is that the lads then make up their own minds
whether it's all right to engage in sexual activities or not. ("Minot Panel
Questions," p. 3)
LaDonna Elhardt, head of the home economics department, said that the course "The
Family" had been taught for 14 years without a textbook. They had used printed materials
and people such as doctors, clergy, health professionals, and others who talked on subjects
including family planning, sexually transmitted diseases, contraception, premarital sex,
communication in a relationship, family abuse and, drug and alcohol abuse. Elhardt said
that the book was one of three examined for the class and that the other two were rejected
because they were "much too explicit, both verbally and pictorally" (p. 1). Despite the
objections of Flickinger, the textbook was approved ("Minot Panel Questions," July 6,
1984).
It was reported that board member Zoanne Flickinger voted against a budget of
98,000 dollars for the purchase of library books and renewed her effort to establish a
citizens' book review committee: "I'm proposing the library choose any number of persons
to review books" (Watterud, July 27, 1984a, pp. 1, 5). Flickinger suggested that the
persons' names would be put on a list that only Assistant Superintendent Latimer would
have and that if any of the book choices were contested, Latimer would read the book and
make the decision of value. Flickinger responded to charge of censorship by Latimer:
Censorship has nothing to do with this. I don't care who chooses the books, but
someone should tie held accountable. I have read library books that are so poor.
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Jane saw Dick. See Jane. See Dick. They're just worthless books. I think
someone should read every book that goes in (the library). (Watterud, p. 1)
Latimer replied, "It's for that purpose that we hire trained librarians because they have the
skills ofbook selection" (Watterud, p. 1). Flickinger replied, "I think we have given them
too much money and they'll get too many books. The librarians won't have time to read
them" (Watterud, p. 1). Board member Mike Kelly suggested an alternative to each book
being read, suggesting that a list of ordered books be printed and, "If someone has an
objection to a particular book, then we can discuss it" (Watterud, p. 1). Flickinger
responded by saying, "But then we've already purchased it" Watterud, (p. 1). Board
President Dennis Lillebsrg closed the discussion by suggesting the board wait to hear from
the constituents about the book reviewal before they make any decisions (Watterud, July
27, 1984a).
1984-1985
Betty Rogstad [f ormer Minot School Board member] wrote a letter to the editor of
The Minot Daily News on August 3, 1984:
And so now Zoanne Flickinger thinks we should remove all the books from all
the schools while a group of volunteers, presumably of a literate persuasion, will
proceed to read ;ill of these books so we can be sure our schools are properly
sanitized of any real learning.
I can read from two to three books a week if not much else is going on. Of
course books on nuclear physics or cooking could take a little longer. Others no
doubt can do much better. Even so I would conjuecture it would take a hundred
years or so to get all the books from all the schools back on the shelves. By which
time they will be out of date, and a new set of volunteers would have to start all
over again, providing there was anyone left in the community who was still able to
read.
Is it not ironic in a community which prides itself on the intellectual and artistic
attainments of its young people and actually aspires to a university status for its
burgeoning state college that it should find itself saddled with a public school board
with a majority of its members expressing fear and loathing of books and libraries?
I am much afraid that if the people in this community who respect learning and
education do not become more vocal in its defense, the children of Minot will pay
the price for these truly zany actions. (Rogstad, August 3, 1984a, p. 4)
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The following letter to the editor was written by Zoanne Flickinger. The letter was
signed, "Zoanne Flickinger, Minot School Board member":
Dear Betty Rogstad, as usual, is full of propoganda and untruths ("Reader's
Rostrum," Aug. 3).
There appears to be only one person in power (that's Dr. Lowell Latimer) who
does remove anything from the schools. I asked that the board pass a policy that
would give accountability to what the $98,000 was going to be spent for. When
our teachers buy or purchase anything through the school, they have to account for
it. But our librarians, who are paid the same as our teachers, can purchase any
book they want to without reading it. I have read books from our school libraries
that would be considered pornographic by most people's standards.
Realizing it would be quite impossible to read all the books that $98,000 would
buy, I suggested we reduce this figure so that our children get the best possible
literature available and read first before they're purchased.
We as parents have to fill out a form explaining in detail why a book is
objectionable, but a librarian does not have to tell us why it's acceptable and she has
our taxpayers' money and our children's minds.
In a day and age when massive government spending deficits threaten our
economic structure, don't we need accountability for funds spent in our schools?
(Flickinger, August 11, 1984a, p. 4)
Minot's Magic City Campus Librarian Edna Boardman wrote a letter to the editor of
The M inot Daily News on August 15, 1984, in response to Flickinger's letter:
In 1977, school board member Zoanne Flickinger began an impassioned campaign
for a citizens screening committee that would review all books put into the libraries
of the Minot Public Schools. After nearly two years of public debate, the proposal
was defeated. An occasional book has been reconsidered by request, but it is fair to
say that there has been no negative public outcry.
One book Mrs. Flickinger specifically criticizes contains the lines, "Run Dick
run, Run Jane run." That is poor literature, she says, and must be eliminated.
Those lines are from the Scott Foresman Co.'s beginning reader, which has been
used to teach reading to millions of people for over 50 years. The simple
vocabulary and repeated words on the first pages are followed by more complex
words and ideas. Literature? No. Useful? Yes.
Many other usef ul materials —reference books, newspapers, cookbooks, repair
manuals, almanacs, encyclopedias - lay no claim to literary quality in the traditional
sense. Books by popular authors such as James Michener, Louis L'Amour,
Carolyn Keene and Victoria Holt, enjoyed by many of us, are disdained as poor
literary value.
Much literature of the highest quality is difficult to understand by the average
reader, and totally incomprehensible to a student with learning difficulties. Indeed,
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some enduring works would likely be rejected out of hand by most citizen
evaluators.
Nor does literary quality mean the same thing as innocent or non-controversial.
Many books frequently attacked by censors are widely regarded as masterpieces.
Several years ago, Mrs. Flickinger gave us a list of classic titles our libraries
should have. A check of our holdings in the junior and senior high schools
revealed that we had almost all of them.
The librarian's job is to serve the complex information needs of young people
and to update this material constantly. The difficulty of doing this is recognized by
the state, which requires that we have a B.S. degree, teaching experience, plus an
additional credential and possibly a master's degree. It's a simple matter to pull
things off the shelf; far more knowledge is needed to create a useful, interesting
library in the first place.
The librarians of the Minot Public Schools thank the people of Minot and Minot
Air Force Base for their quiet support all these years. Now, as we are again under
attack; we once more need to have you speak up for us openly. (Boardman,
August 15, 1984, p. 4)
Connie Lach, of Minot, wrote a letter to the editor on August 22, 1984:
I am saddened by people like Betty Rogstad ("Readers' Rostrum," Aug. 3) who
twist every suggestion or recommendation Zoanne Flickinger has.
What is so wrong about reviewing the new material going into the library? We
can't leave it all up to the public schools. When our children are growing up it is
our responsibility as parents to monitor and supervise the direction our children are
going. We all know there are many parents having serious problems with their
children.
I have always liked to listen to Mrs. Flickinger's ideas Decause I know
children's welfare is her main concern.
I was a childhood friend of their daughter and have seen the beautifully close
and wonderful f amily they have. If my children have as much success in their
academic studies and careers as hers have, I will be blessed. (Lach, August 22,
1984, p. 4)
Former Minot School Board member Betty Rogstad wrote the following letter the
the editor:
Let us pursue the matter of citizens' committees in the Minot public school system
logically. Clearly we need such a committee on every coach's bench to oversee
decisions affecting the hearts, minds and bodies of public school children. Even
more important, principals who wield awesome powers affecting our children
should clear all decisions with a self-appointed group of volunteers. I do hope the
Minot School Board will see to this promptly.

Since burning at the stake has gone out of style of late, let us brand all librarians
andE Latimer with a scarlet "E". It is important we identify these people for what
they -ally axe — "educators." (Rogstad, August 25, 1984b, p. 5)
The last letter to the editor of in August was from Judy Hovde of Minot:
Just because humanism isn't understood by most professional educators (teachers)
>r by most parents does not mean that it isn't in the Minot public schools.
Eight years ago I didn't understand what Humanism was, and so began to study
the issue. It became very clear to me that humanism is an enemy of Christianity
and that it is insidious, creeping in slowly so as to manipulate without raising
suspicion. The fact that many people don't understand humanism only aids its
cause, which is to indoctrinate impressionable students in ways that are contrary to
Christian morals and ethics.
After finding a notebook of our daughter's, which was used for one of her
fourth-grade classes last year and which is filled with objectionable material, my
husband and I have decided to enter our two younger children in a Christian school
this fall.
It’s a pleasure knowing that the Christian school endeavors to be an extension of
the family; it’s also a big relief to know that their library won’t contain objectionable
material! (Hovde, August 27, 1984, p. 5)
Jacob Sandler of Kenmare, North Dakota, wrote a letter to the editor regarding
Flickinger's review committee:
Zoanne Flickinger's plan to form a committee to review school and library books
follows the plan used by the Gablers in Texas to screen books available to children
in libraries and to edit, to their satisfaction, the textbooks of that state. Because the
fundamentalist religious groups sponsoring them have been so far successful, in
Texas, the same tactic is being pushed in other states, as well as efforts to exempt
church schools from state supervision and regulation. North Dakota, South
Dakota, and Nebraska have been particularly targeted for these efforts.
Should Flickinger proceed with forming the committee to review books, the
likelihood of its members being drawn from any but fundamentalist religious
groups within the community is doubtful. The Gablers have available for such
communities a list of key words to use in screening. Included in that list is the
word "democracy." Because fundamentalism is authoritarian in nature, democracy
is in diametric opposition to their purpose, i.e., to train children to be obedient to
the authority of the church.
Any literature that promotes freedom of thought, training in decision making,
comparative judgment and individual rights is subject to their wrath and expulsion
from library and curriculum. Any material that teaches children to think, reason or
make decisions for themselves is considered "humanist, subversive and immoral."
By the way, partly due to the fundamentalist influence in the Texas education
system, their schools have been so eroded that a passing grade for promotion is

now 58 percent, wi th a reduction to 55 percent considered for the future. (Sandler,
September 15, 1984, p. 5)
Board member Zoajine Flickinger continued her efforts to form a committee to
review the books in the school libraries (Watterud, August 31, 1984b, pp. 1,7). At the
Thursday, August 30, 1984, school board meeting, Flickinger said, "I am forming a
committee. We will review the libraries and what's in them" (Watterud, pp. 1,7). She
said that the committee had not been formed yet and that she had no date when she planned
to begin review of the books. Assistant Superintendent Lowell Latimer responded:
I certainly believe our libraries have nothing to hide. I would hope that if people
have books they're unhappy with they'd share them with us. I would find it
unacceptable to have large numbers of people in the library on any given day,
though. (Watterud, p. 1)
Board member Stuart Summers said to Flickinger, "I feel someone is being accused of
purposely bringing books into our libraries that will undermine our youth" (Watterud, p.
1). Flickinger agreed with Summers, adding that the humanists are at fault. Latimer said,
"I want her to tell me who are the humanists" (Watterud, p. 1). Flickinger stated that she
was not accusing any one person but that she objected to the humanist curriculum of some
classes. Flickinger said that humanistic curriculum is "godless," (Watterud, p. 1) bringing
no mention of religion into the class and undermining the morality of students. "I'm
blaming it on the curriculum;, not the people," (Watterud, p. 1) Flickinger said. Kaye
Rudser, the library aide at Dakota Elementary School, addressed Flickinger, saying, "We
don't just go through a list, we read the reviews on books before we get them. When we
get the books we also go through them. We ask teachers to read the books, too"
(Watterud, p. 1). "You mean you read the books?" (Watterud, p. 1) Flickinger asked.
"Yes," (Watterud, p. 1) Rudser replied. "I'm pleased to hear they're being read,"
Flickinger stated (Watterud, August 3 1 , 1984b, p. 1).
At the August 30 school board meeting, Assistant Superintendent Latimer
responded to Flickinger's continued concerns over school books:

We never have a specific in these discussions. I never get the name of a book on
request. I don't even get them across the table. We've told you people for years
that those books are carefully reviewed. Zoanne seems to think it's a new thing. 1
really want to know the specifics. There's no way we can do what you want done
without specifics. (Watterud, August 31, 1984b, pp. 1,7)
Flickinger responded, "We'll have specifics for you," (Watterud, August 31, 1984a, p.l)
referring to the committee she planned to form.
Also at that meeting, Flickinger read from the minutes of the previous board
meeting on July 5, 1984, w hich said that the board approved the textbook for the
"Marriage and Family Living" course (Watterud, August 31, 1984, p. 1) She disagreed,
saying that she had not approved the textbook, and made a motion to send back the books
and look for new ones. Flickinger also said that she felt that the books were ordered before
the board had even approved them because they had arrived at the school so quickly.
Assistant Superintendent Latimer denied that allegation. The board then voted four to one
to keep the books with Flickinger casting the lone negative vote (Watterud, August 31,
1984b, pp. 1, 7).
Next, Flickinger questioned a film used in the "Marriage and Family Living" course
at the Magic City Campus. The film discussed birth control and was shown to the students
by the First District Health Unit. Board member Michael Kelly had filed a complaint
against the film, but Magic City Campus Principal, Richard Olthoff, had dismissed the
complaint after a committee had reviewed the film and approved its use. Flickinger made a
statement about the film:
I feel the whole board should ;ee it. I feel it should be brought to the board and
shown to us. I think mostly mothers should see it. I think we ought to see it and
see if it's really the type of thing we want our children to see. (Watterud, August
31, 1984b, p. 1)
Kelly, who had filed the complaint against the film, said, "My position is that we have no
business teaching birth control in the school system. I had no problems with the film,
though" (Watterud, p. 1). A parent, Judy Hovde, said that she had seen the film and that
"it was very distasteful to me. I just don't think it has any place in a senior high school
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class" (Watterud, p. 1). The board voted three to two to view the film at their next meeting
to be held on September 13, 1984 (Watterud, August 31, 1984b).
Two letters to the editor of The Minot Daily News were printed on September 8,
1984. The first letter v/as from Dr. Anthony Citrin of Minot:
One who protects an immoral person or persons is as guilty of immorality as is
the perpetrator. This is an accepted convention of the Judeo-Christian ethic. In an
article appearing in The News on Aug. 31, Zcanne Flickinger is reported to have
been asked by the assistant superintendent of schools, Lowell Latimer, to identify
the person or persons within our school system currently teaching humanism.
Once again, as on other occasions, Flickinger failed to respond with names or
specific factual information.
Flickinger replied to Latimer's question by stating that she was not accusing
individuals, but rather was making reference to the existence of humanistic
curriculum in some classes. Obviously, Flickinger must have some firsthand
knowledge of such classes, the individuals teaching these classes, and the authors
of the curriculum involved. A lack of the aforementioned information would reduce
Flickinger's accusations to mere supposition.
At this time, as one who has followed Flickinger's many complaints of
humanistic teaching, I call upon her to reveal all the factual information in her
possession such that we might properly protect the children from subversive
influences. It would seem unfathomable that Flickinger has been subjecting the
community to nothing more than her personal fantasies. Such could not be the
actions of a responsible school board m em ber.. .as we all know Flickinger to be.
Certainly Flickinger is aware of the biblical commandment, "You shall not bear
false witness against your neighbor" (Exodus 20:16). By clear and apparent logic
Flickinger must produce factual information about humanistic teaching in the Minot
Schools, continue to suppress her information about humanistic teaching, thus
aiding the humanist movement, or let it be clearly seen that she has bom false
witness againsi: her neighbors.
Come forwiird, Mrs. Flickinger, and let all of Minot see your morality clearly.
Since you have often taken it upon yourself to judge morality, you should certainly
not object to now being judged. I and the community will await your immediate
response. (Citrin, September 8, 1984a, p. 5)
The second letter to the editor was written by Barbara Adam of Minot:
No doubt Zoan ne Flickinger considers herself a patriot, perhaps even a
superpatriot. If so, she should reassess herself. She seems to have forgotten that
church and state are constitutionally separated in this country and that that tenet is
basic to our foim of government.
Flickinger's complaint that "it (humanistic curriculum —her definition) brings no
mention of religion into the class and undermines the morality of students" is so
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ridiculous as to require no rebuttal, except that her official position gives her
statement more publicity than it deserves.
She must know that religion is not supposed to be mentioned in the classrooms
of public schools. Religious beliefs are the business of home and church. It would
be proper to offer a course in comparative religion, one that explained the facts
about the many religions that inhabit the Earth. But Zoanne wouldn't like such a
course because it would be humanistic, that is, it might open minds to an
understanding that some other peoples have different beliefs from hers. She, like
all of us, is entitled to her opinions, but she is not entitled to push hers via the
school system.
In further considering the non-question of U.S. separation of church and state,
Zoanne might think about Iran, the current example of a church-ruled state. Not
that Christians have been exempt from bloody misbehavior in this regard: Catholicvs.-Protestant disorders in 17th century England come to mind, as well as the
outrages perpetrated in Mexico by Catholic "missionaries." AH in all, even
Flickinger, apparently a zealot of the first water, should realize that separation of
church and shite is fundamental and must not be abrogated even in the small
environs of the Minot school district. (Adam, September 8, 1984, p. 5)
There were 50 people were in attendance at the September 13, 1984, school board
meeting where the beard members voted unanimously not to view "Choosing a Method of
Birth Control." Board president Dennis Lilleberg said, "This or any other film of this
nature won't be shown" (Watterud, September 14, 1984d, pp. 1-2). Lilleberg reported
that he and five others, Assistant Superintendent Latimer, Principal Olthoff, Superintendent
Mundy, Teacher LaDonna Elhardt, and Teacher Kathy Vilandre, had decided last Friday
that the film was not necessary for the course. State Representative Janet Wentz,
Republican of Minot, asked if the group had held a public meeting. Lilleberg said that it
was not announced because it was not a school board meeting and he was the only board
member present. Botird member Zoanne Flickinger moved that all films that included
"anything that might concern parents" (Watterud, p. 1) be reviewed first by the board.
Board member Michael Kelly said that the motion was too broad because "controversy can
be anything" (Watterud, p. 1). Lilleberg said that the board members did not have time to
review all materials that could be possibly controversial and that such reviews might cause
distrust between board members and administrators (Watterud, September 14, 1984d).
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At the board meeting, a report was made by the committee that board member
Zoanne Flickinger had long promised. Flickinger and Judy Hovde, a mother of schoolaged children, had visited the library of Minot High School Magic City Campus that week
and had checked out one book each, the maximum allowed to adults by library policy,
according to librarian Edna Boardman. Boardman would not release the names of the
books for privacy reasons. Hovde volunteered only that hers was on homosexuality and
said, "We're not only looking for bad books; we're looking for good books. We were
impressed; they had a lot of good books there" (Watterud, September 13, 1984c, p. 1).
Boardman said that the women had followed proper procedure by checking into the office
before going to the library and that neither of them had made any comments to her about the
books. She also said that what was ironic was that a magazine, The Book Report, which
was an aid to librarians, had declared that week, September 11-17, 1984, as Banned Book
Week, a week to celebrate the right to read. Boardman further stated that librarians feel that
the right to read is very important and "there is far more danger in youngsters not having
access to material. We try to have more than one point of view represented here. There's
no way in the world I can anticipate what they're [Flickinger and committee] looking for"
(Watterud, September 13, 1984c, p. 1).
On September 14,1984, Eleanor Connole of Minot wrote a letter to the editor of
The Minot Daily News in response to the September 8 letter of Dr. Anthony Citrin:
A professor of psychology at Minot State College of Anthony Citrin's position
and eloquence should do more study on humanism with which to comment
intelligently ("Readers' Rostrum," Sept. 8). Why is it Zoanne Flickinger's
responsibility to educate Citrin?
Flickinger has for many years been stating that humanism is in the books.
Teachers are using the textbooks designated for their classes and for which they had
only a slight choice. Teachers who are shown clearly what humanism is, and what
its methods are, can recognize that humanism is an anti-religion. Why must
methods used on the mentally ill now be used on healthy students?
If the teachers do not know about humanism, Flickinger has repeatedly offered
to show them in a workshop or demonstration just exactly what she is meaning,
what her sources are, and will answer questions. This information cannot be given
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in depth at a school board meeting. Naming the teachers who are "teaching
humanism" is unfair to the teachers. The problem is to speak the issue and not
attack the person.
Flickinger is under no obligation to Citrin "to reveal all factual information in her
possession." When did Citrin acquire the power to subpoena, even though he has
placed himself as Flickinger's judge and jury, somewhat like Gerry Ferraro's
judgment of President Reagan's Christianity? (Connole, September 14, 1984, p. 4)
The Minot Daily News reported on September 19,1984, that several people had
offered to help school board member Zoanne Flickinger and Judy Hovde review the library
books in the Minot Public Schools. Committee members had checked four books out of
the library at Minot High School Magic City Campus, according to Edna Boardman,
librarian. Boardman stated that Flickinger and another person had checked out Familiar
Faces, Hidden Lives by Howard Brown and Liberal Parents, Radical Children by Midge
Decter on Wednesday eind that they had checked out Phoebe by Patricia Dizenzo and
Crimes Without Victims by Edwin M. Schur on Thursday. Boardman said that Brown
drew on his own experiences to reveal the truths about homosexual men in society. The
Decter book discussed the conflict between generations during the 1960s and the Dizenzo
book discussed the life of an unmarried girl who became pregnant. The subtitle for the
Schur book described its contents: Deviant Behavior and Public Policy: Abortion,
Homosexuality, Drug Addiction. Boardman related that she would tell the students when
they checked out the Schur book that "I don't really think these are victimless crimes"
(Watterud, September 19, 1984e, p. 2).
The school was reluctant to annou
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Flickinger and Hovde (Watterud, September 14, 1984e, p. 2). State Representative Janet
Wentz, Republican of Minot, gave the first two titles to the newspaper after talking to
Principal Olthoff. Wentz stated, "He gave them to me alter 1 told him it was a matter of
public record" (Watterud, p. 2). Boardman then provided the names of the other two
books. Flickinger said that the policy to allow adults to check out only one book per day
made reviewing difficult. She also said that several of the people who wanted to review
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books did not want to go into the libraries because they had children who felt they would
be ridiculed if their parents were in the news as part of the book review committee. "It's
making it very difficult for the others to read,” (Watterud, p. 2) Flickinger said. Members
of Flickinger’s committee included Judy Hovde, Colleen Johnson, Barb Bethel, Gail
Krans, Harriet Epstein, Mary Elizabeth Holland, and Joan Folkert, as well as several
others who did not want to be named. Committee members Epstein, Folkert, and Holland
said they did not think such a committee should exist, but, because it had been formed,
they had offered their time because they felt there should be varied viewpoints. Holland
said, "I'm not going in to throw books out. I'm just concerned with what Zoanne is
doing" (Watterud, p. 2). Librarian Boardman stated that she felt that all parents should
read the books their children read if they are concerned about them. "I would really like to
see parents go to their child's library, look around and take out a book" (Watterud, p. 2).
She suggested that if they had any objections to a book, they could present it at a ParentTeacher Association meeting, and it could be acted upon through that channel. Boardman
said, "We could make it kind of a committee of the whole. I think it would be an antidote
to the fear that is around" (Watterud, September 14, 1984e, p. 2).
The January 1985 issue of the Newsletter on Intellectual Freedom, reported much
of the same information as had been printed in The Minot Daily News. The journal
reported that Superintendent Mundy said, "The rule [one book per night per adult] may
have been in force before the announcement that a committee had been formed. It was,
however, made a district-wide rule after the announcement to ensure that library materials
would be available for student use" ("Censorship Dateline," 1985a, p. 9).
Flickinger, in a later interview on Minot's KHRT Radio in 1984, said the
following:
T h e y .. .have this rule that says that we can only take out one book a night. So
that's what we've teen doing, we take out one book a night and I'm pretty tired of
reading every night, but I'm doing it and, ah, Judy Hovde's been doing it and our
other ladies have been doing it and I have parents that have been calling.. .and
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they'll tell me about a book that they've, their kid has brought home or whatever
a n d ,.. .so we're getting a pretty good overall picture, it will take us quite some
time though because it's only one book a night. (Z. Flickinger, personal
communication, October 4,1984)
Molly Brunner of Minot, wrote a letter in response to Adam's letter of September 8:
Barbara Adam ("Readers' Rostrum," Sept. 8), what is "so ridiculous" about
stating that "humanistic curriculum brings no mention of religion into the class and
undermines the morality of students"? Perhaps Adam should inform herself, so she
can give more fact, because what she calls ridiculous is true.
Adam is correct when she speaks of the Constitution prohibiting the
establishment of a state religion. However, when the subjects of justice, authority,
civil rights, peace or contraception are discussed in class (they are in fact and in
detail discussed), the subjects are of themselves carrying inescapably religious
implications. What values and, more importantly, whose values are to be used to
discuss these subjects?
Adam is also coirect when she calls attention to the many injustices which have
occurred throughout history when evil people with evil purposes have hidden
behind religion. Adam unfortunately causes nearly all of her points to be lessened
by her open hostility and attack on Zoanne Flickinger, who in good faith is doing
the best she can for our children.
If Adam wishes her children to be taught to be tolerant of humanism, that is her
choice. However, many parents do not want and will not allow their children to be
taught that the Ten Commandments are relative to the circumstances of the situation,
which is humanism, recognized as a religion by the U.S. Supreme Court.
(Brunner, September 15, 1984, p. 5)
The Minot Daily News carred an article entitled "Committee Checks Out More
Books" on September 19, 1984. It was reported that four more books had been checked
out by Zoanne Flickinger iind Judy Hovde. Checked out on Monday were The Love
Bombers by Gloria D. Miklowitz, A Treasury o f Witchcraft and Devilry by Mane Gupta
and checked out on Tuesday were Home Before Dark by Sue Ellen Bridgers and Creative
Divorce by Mel Drantzler. Magic City Campus Principal Richard Olthoff said that no
formal complaints had been made about the books. Colleen Johnson of Minot said she did
not want to be categorized as a certain type of person because she was a member of the
committee and stated, "I resent being called a like person... .I'm interested and I care.
That's why I'm on the committee" (Watterud, September 19, 1984f, p. 2). Johnson also
said that Flickinger didn't care what her [Johnson's] views were when she volunteered to
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be on the committee arid that, "She didn't interview me and ask me my motives. I've been
reading school books for 25 years" (Watterud, p. 2). Johnson stated that she had always
looked at the library books her children have brought home and also that, "Parents supply
the children to the schools, they pay the teachers' salaries, and now we're paying more
than $90,000 for books. . . .It's nice to know what's there" (Watterud, September 19,
1984f, p. 2).
The Minot Daily News printed an article entitled "Librarian Explains Policy For
Selecting Material" on September 20, 1984. It was reported that in light of the questions
which had arisen concerning the contents of the libraries in Minot's public schools, Magic
City Campus Librarian Edna Boardman released the criteria followed by school librarians
when selecting material (Watterud, September 2 0 ,1984g, p. 2). The criteria reported in
the September 20,1984, article were reported in Chapter IV under the Minot, North
Dakota, "1978-1979" section.
Three letters to the editor of The Minot Daily News appeared on September 20,
1984. The first letter was from board member Zoanne Flickinger:
In answer to Anthony Citrin ("Readers' Rostrum," Sept. 8):
In our School Board meetings, I have on numerous occasions shown material
that is humanistic. I have voted against the family living course, educational TV,
the Aware Program, New Model Me, psychology, and futuristics, that are in the
humanities curriculum.
All of these courses are slanted toward the religion of humanism, making young
adults question their parents' values and all authority and believe all morality is
relative (no right and no wrongs).
I will not respond with names of teachers and visiting lecturers in the classroom
using humanism, because many are not aware of the fact they're expounding on
humanistic princi pies.
The strategies of the humanists and their world view may be represented in any
class (not every) at any time.
Many parents and teachers call and wish to remain anonymous about problems
occurring in the schools. I will not betray their confidence. Humanists love to
attack the person and this way not address the issues. (Flickinger, September 20,
1984b, p. 5)
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The second letter was written by Margaret Rogers of Minot:
It's getting to be a bit disgusting to continually read articles in The News about
Minot School Board member Zoanne Flickinger and her attempts to monitor the
material used in the Minot school system.
It creates an impression that teachers are not qualified to choose the appropriate
material for classroom use. It also implies that the school administration is not
capable of hiring qualified instructors and our colleges are not training teachers to
make intelligent decisions.
The opposite is true. Our school administration is good, and our institutions of
higher learning provide a well-rounded education for the student. Zoanne should
leave the administration and teaching to those who are qualified, and The News
should stop givinn her all the publicity. (Rogers, September 20, 1984, p. 5)
The thii u letter was written by James Soltis of Minot:
As a parent with a child in the Minot school system, I would like to thank Mrs.
Flickinger for giving me the confidence to inquire about some of the things I didn't
agree with or undei*stand that were happening in the classroom. I am so
appreciative to her for her sincere caring for my child and yours. (Soltis,
September 20, 1984, p. 5)

Robert Anderson o f Minot wrote a letter to the editor of The M inot Daily News on
September 21, 1984:
I am the parent of four children in Minot's school system. Last school year a
student teacher shouted an obscenity at one of my daughters in a school hallway. 1
called the teacher, who admitted it had happened, and he would look into it.
Nothing happened
I called Dr. Mundy, who assured me he would look into it. Nothing happened.
I went to see Dennis Lilleberg. Nothing happened. I called Zoanne Flickinger.
Within one week things began to happen. Dr. Latimer called my daughter in and
apologized to her for the teacher's remark. He called me and apologized to me for
the teacher's remark. He adjusted her schedule around that instructor, and she was
happily back in school.
And you say Zoanne doesn't follow up, doesn't take action, doesn't respond to
people's needs?
It's time our concerned parents woke up and found out who gets things done,
before they start passing judgments.
Zoanne Flickinger can't walk on water and she can't part the Red Sea, but she
can recognize our problems and take the proper actions. All she needs is some
cooperation from the rest of the. . .board. (Anderson, September 21, 1984, p. 4)
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Two letters to the editor were printed on September 22, 1984. The first letter was
by Eve Christianson, Jane Snyder, and Rose Farrell, all of Minot:
As parents of school-age children, we would like to know what gives Zoanne
Flickinger the right to form a committee to screen and censor books in the public
school system libraries. What are the credentials of this committee? Just because
these people have children in school doesn't give them the right to censor reading
material. We completely trust the teachers and librarians, who are professionals
in their field, to select books for our youngsters. How would Flickinger feel if an
individual having completely opposite political or religious beliefs went through
every library book wanting to discard those books that did not support that person's
point of view?
Education is gaining all the knowledge available to an individual through
whatever source is available. Flickinger does not have the right to deny our
children this type of education. Is she denying the fact that the world is comprised
of various sectors of people with different ideologies? Children should not be
compromised by learning values of merely one socio-economic group. Our
Constitution was founded upon principles which were to enforce freedom of speech
and press, which also includes freedom of literary expression. Who has the right to
reinterpret the Constitution to legitimate personal values while blatantly turning a
deaf ear to the original meaning of freedom of speech?
Furthermore, what gives Flickinger the right to pontificate in this manner, and
what makes her think we all have the same values or desire to ascribe to those
values?
Children have the right to be exposed to the material which will facilitate learning
and present a mulifaceted overview of various world views. We deeply resent her
unjustified intrusion upon our childrens' education concerning reading materials.
Perhaps her meddling has gone too far. We also care about our childrens'
education. (Christian, Snyder, & Farrell, September 22, 1984, p. 5)
Mrs. Lynn Orville of Minot wrote the second letter on September 22, 1984:
I have been following with interest the controversy concerning Zoanne Flickinger
of the Minot School Board.
I am amazed at the one-sidedness of the controversy. Flickinger has
consistently talked issues, be it humanism, sex education or, now, library books.
Never once has she commented publicly about any one person, let alone attempted
to assassinate the character of someone who disagrees with her. Just as
consistently, the opposition to Flickinger has been content to adamantly attack her.
Flickinger is one member out of five on the school board. She is, admittedly,
outspoken and different from the majority of the board, but does the opposition
have the right to attack her because she is of a different opinion?
I haven't seen or heard any evidence, or even a logical explanation, of the
opposition's views to the issues surrounding this controversy. Perhaps it is easier
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to attack someone than to work hard to defend what one thinks. If one silences the
offending voice, then one will never have to deal with the issues.
Flickinger is not the issue! And besides, "me thinks the opposition doth protest
too much." (Orville, September 22, 1984, p. 5)
At the September 27, 1984 school board meeting, Jane Clark, a reading aide at
McKinley and Roosevelt schools, told the Minot School Board that the library book review
committee headed by board member Zoanne Flickinger should clarify its goals so that
librarians would know what to expect from committee members. She also said, "I think
that if there are some goals established the staff will know better how to react" (Watterud,
September 28, 1984h, p. 10). At that point, Flickinger's committee had checked out 17
books from Minot's Magic City Campus. The latest books to be checked out were Women
Who Drink by John Langone and Complaints and Disorders by Barbara Ehrenreich and
Deirdre English. Board member Stuart Summers provided the audience a reminder:
Mrs. Flickinger does not represent the board on the committee. She is acting as a
private citizen. It is not the school board that is involved in this. I would
personally like to reaffirm my trust in the administration, librarians and instructors.
(Watterud, September 28, 1984h, p. 10)
Summers then stated that Flickinger had said that Call the Keeper by Nat Hentoff, a book
about the inner city, was in the Minot Central Campus library. Summers said, "It wasn't.
It is not in the system" (Watterud, September 28, 1984h, p. 10). Assistant Superintendent
Lowell Latimer said that the book was in the library six years ago but was removed because
of a complaint. Flickinger said, "That's censorship. That's what they're accusing me of"
(Watterud, p. 10). Summers said, "Isn't that what you're doing?" (Watterud, p. 10).
"Certainly not," Flickinger responded, "my purpose is to let the public know what their tax
money is buying for the libraries" and "I'm not here to get rid of books" (Watterud,
September 28, 1984h, p. 10).
An audience member then asked Flickinger if her committee ever held meetings
(Watterud, September 28, 1984h, p. 10). Flickinger said, "We don't have to meet.
They're going into the libraries and looking at books" (Watterud, p. 10). Summers asked,
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"Who are?" (Watterud, p. 10). Flickinger responded, "Parents" (Watterud, p. 10). Joan
Folkert, who had volunteered for the committee along with several others, said that she had
never been notified of a meeting. Folkert had been unofficially contacted but had not been
given any instructions as to how to proceed, nor had she been told the aims of the group.
When Flickinger was asked how committee reports would be released, she said, "They'll
probably come out in the paper" (Watterud, p. 10). Latimer said he hoped that the
information was given to the administration or to the school board before the press. He
added, "I'm led to believe there are some lists of books that are not desired on our library
shelves. Give us the list and we'll find them for you. We have nothing to hide"
(Watterud, p. 10). The board agreed, without a formal vote, that the book committee was
not a school board issue and took no further action on it (Watterud, September 28,
1984h).[No committee reports or lists were ever given to the press or school officials.]
In a later interview on Minot's KHRT Radio, Flickinger referred to Joan Folkert
and some of the other women who had volunteered to serve on her committee:
. . .So we formed a committee. . .1 really didn't. . .know who was going to be on
the committee. I asked the Lord's help and five w om en.. .four other women and
myself said. . .they would do it. Ah, I didn't tell 'em what they were gunna'.. .do
.. .they just volunteered, they said, well, I'm interested in what my kids are doing
so I'll join. Well, then at the meeting we, of course, we had three women from,
ah, that obviously were not interested in the committee, they were there to make it a
big fiasco and they made their points in the paper and I . . .just thought well, I'm
not even gunna' bother with 'em i f . . .that's what they wanna' do on the
committee, if they are ju s t.. .to .. .cause trouble, fine. That's their business.. .
I'm not gunna' worry about 'em. (Z. Flickinger, personal communication, October
4, 1984)
A letter to the editor written by Anthony Citrin of Minot of was printed in The
Minot Daily News on September 28, 1984:
Zoanne Flickinger listed the following humanistic items she has opposed as a
Minot School Board member the family living course; educational TV; the Aware
Program, New Model Me, psychology; and futuristics. It was noteworthy that
Flickinger failed to mention her Newsweek caper, or the scientific creationism
fiasco. Also absent were a variety of literary escapades and her current much
debated library crusade. Flickinger notably failed to inform her readers that in each
instance her arguments were found wanting by her peers, and thus soundly rejected
for lack of substantive evidence. Even the much debated New Model Me program
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died more of a natural death than as a result of Zoanne's efforts. How can
Flickinger wave such an abysmal record in the face of this community and proclaim
it with pride?
Let's take a clear, rational look at the school system which so concerns
Flickinger and her faithful following. It is a system which am boast some of North
Dakota's best personnel. It is a system which meets the needs of youngsters of all
description regardless of handicap or gifts. It is a system with an enviable record of
success, as can be evidenced by the extremely large number of youth who proceed
on to a successful college, trade school, industrial and military careers. It is a
school system astonishingly free of financial crisis and internal strife among
employees.
In simple fact, few school systems anywhere could exceed the success of ours.
Compare our rate of drug and alcohol abuse, juvenile delinquency and promiscuity
to that of similar size cities. Look at the large number of our youth who participate
in worthy public service and are successful part-time employees of our many
business enterprises. If ever a community existed which had reason to rejoice in its
educational triumphs, it is Minot.
If humanism is a denied of God, as Flickinger and her followers proclaim, then
the Minot school system certainly stands as a shining rebuke of such a philosophy.
For certainly God could not so richly bless those who would defy Him. One might
speculate that the God we worship must sadly deplore the ingratitude of those who
would undermine and disrupt His efforts. How certainly God would rejoice if only
we could be thankful enough to give his servants, the educators of this community,
one year free of contrived strife and grievance. (Citrin, September 28, 1984b, p. 4)
The Minot Daily News printed four letters to the editor on September 29,1984.
The first letter was written by Glory Kramlich of Minot:
Though saddened by Jacob Sandler's misinformation ("Readers' Rostrum," Sept.
15), the Mel Gablers of Longview, Texas, send by phone prayers and thank you's
to all the wonderful people Norma met when she visited Minot in the 1970s.
Norma and Mel review the textbooks proposed for Texas schools. They do not
have the power to make the final decision on any book. The Gablers offer what
they find in the books at hearings to inform the Education Agency and the people of
Texas. The Education Agency decides.
Often Mel ancl Norma are more concerned with that which they do not find in the
textbooks. They do not find such traditional American values as love of country,
courage, hope, justice, and the rewards of long endeavor; values upon which our
beloved country was founded and which are held by 75 percent or more of the
people today in the United States, especially since the Olympics in Los Angeles.
Who has censored out these values and for what reason?
The Gablers are deeply committed to all American children, and have not
targeted North Dakota, South Dakota and Nebraska. Publishers of textbooks do
not print a book which they sell only in Texas; it is not good business, and other
states tend not to purchase books which have been rejected in Texas.
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Mel and Norma want all children to have the freedoms of the Constitution, and
have no screening list of words to which they are "in diametric opposition," such as
democracy. Though; uncertain what the "authoritarian nature of fundamentalism"
is, the Gablers hold God as the Supreme Being and Creator (as did the
Constitution), but would never favor a state religion "to train children to be obedient
to the authority of (that) church."
The office of the deputy commissioner of the Texas Education Agency, Grace
Grimes, states that Texas House Bill 246 legislates 70 percent as a passing grade,
not 58 percent as Sandler states. Why attack Zoanne Flickinger and the Gablers
with untruths? (Kramlich, September 29, 1984, p. 5)
The second letter was written by David Rossmiller of Rolla, North Dakota:
I object to the frivolously shallow, not to mention ridiculously incorrect, use of a
quotation from "Hamlet" by Mrs. Lynn D. Orville ("Readers' Rostrum," Sept. 22)
in reference to the continuing Flickinger-humanist war blazing in the boulevards of
Minot.
In imitation of the line "The lady doth protest too much, methinks," spoken by
Queen Gertrude after watching a play in which her own foibles and transgressions
were parodied, Orville writes, "me thinks the opposition (to Zoanne Flickinger)
doth protest too much." I resent the fact that this phrase, so pregnant with
understated meaning, is reduced to serving a sentence in a political diatribe, and
what's even worse, used in a way that makes no sense whatsoever.
In "Hamlet," the phrase means that the lady in the play, by her excessive
denials, has shown that she really wouldn't find the thing she is protesting against
as objectionable as she claims. Can that be applied in any reasonable way to the
foolish business being constantly rehashed in Minot: I don't think so. It seems
more likely that the writer meant to say that she wishes the opposition would shut
up for a while, a suggestion which, if it had been expressed in that manner and
extended to cover bath sides, I would most heartily endorse.
Surely there are enough ways to say what was intended without having to twist
and crunch a literary reference to try to fit the sordid world of political invective.
Stated another way, why should we have to put up with synthetic banalities when
there are more than enough authentic banalities around for the taking? (Rossmiller,
September 29, 1984, p. 5)
Mary Whitacre of Minot wrote the third letter to the editor on SeptemK..i 29,1984:
I am in favor of the lxx>k review committee that Zoanne Flickinger has formed
and am pleased that there is a cross-section of people on the committee. I agree
with Harriet Epstein that there should be a variety of opinions, as there should be
on any committee.
However, I am extremely distressed at Epstein's attitude about her reluctance to
join the committee. She says she felt for her to join would "legitimize" the
committee. Mrs. Epstein, are you saying that it was "illegitimate"? Are you saying
that because certain people do or do not serve on a certain committee that the
committee's decisions carry less weight, but now that you have decided to be a part
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of this committee, somehow any decision made by this committee would be more
valid? In case you didn't catch the implication of your remark, your attitude is as
self-righteous as the one you accuse Flickinger of.
I find it interesting that when someone of a more "liberal" or "humanistic" point
of view takes on a task such as this, somehow their motives are of a more pure
nature, but when someone of a "conservative" or "fundamentalist" point uses the
same means and avenues, then their motive is to surpress. Whose public school
system is this, anyway?
Maybe this committee isn't the ideal answer, and perhaps Flickinger, since she
is a member of the school board, shouldn't be chairing such a committee, but until
someone comes up with a better answer, I would suggest that we as parents and
residents of Minot support and encourage a group of people who have decided to
take action. You don't have to agree to participate.
I would like to offer a few words of caution to this committee. There is a real
possibility that with a little tolerance and compassion on everyone's part,
friendships and mutual respect could develop. You need to remember that the
reason that all of you are on this committee is because you are all concerned about
our children, and a committee made up of this kind of concern can't be all bad.
(Whitacre, September 29, 1984, p. 5)
The fourth and Final: letter to the editor was written by Marilyn Olson, who signed
the letter as president of the Delta Kappa Gamma Nu chapter in Minot:
We, as professional women educators, would like to express our concern
regarding the recent reviewal of classroom teaching materials and censorship of
library books.
We understand and share the concern of the community in having all children
receive a quality education. To do this, parents must trust those who are
knowledgeable and skilled with the selection of an appropriate curriculum and
necessary teaching materials.
Today's teachers have received extensive training in their teach-r education
programs in the areas of curriculum and book selection.
We believe that the library staff, the teachers and the administrators of the Minot
public school system are of the highest caliber. Let us give them our trust and
support as they continue to provide excellence in education in our fine city. (Olson,
September 29, 1984, p. 5).
On October 25, 1984, Edna Boardman, librarian of Minot's Magic City Campus,
wrote the following letter addressed to the "School Board and Administration of the Minot
Public Schools":
I think that you will appreciate a report on the materials checked out by the
committee that has been visiting the Magic City Campus Library during the past six
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weeks. You have received reports through the media, but I do not believe that is
the appropriate vehicle for communication between us.
Two committee members, School Board member Zoanne Flickinger and Judy
Hovde, a parent, have checked out the titles attached to this sheet, with the
exception of A Bell for Adano, which was taken by School Board member Stu
Summers.
No goals or purposes for this committee have been given to me. Do you have
information on this?
The committee visits combined with statements to the media are creating a highly
stressful teaching situation for me this year.
I invite you to communicate with me. As a teacher in the Minot Public Schools,
I need the open support of School Board members and administrators. If any
Board member or other members of the public would like to read these or other
library materials, you are welcome to do so. (E. Boardman, personal
communication, October 25,1984)
The list attached to Boardman's letter contained 35 titles, some of which were Creative
Divorce by Mel Krantzler, Death by Decision by Jerry B. Wilson, Lying, Despair,
Jealousy, Envy, Sex, Suicide, Drugs and the Good Life by Leslie H. Farber, 1001 Ways
to Avoid Getting Mugged, Murdered, Robbed, Raped, or Ripped O ff by Vivo Bennett,
Some Sins Are Not Crimes by Alexander B. Smith, Witchcraft by Charles Alva Hoyt,
Straight Talk about Sex fo r Teenagers by Jane Burgess-Kohn, and Suicide in Different
Cultures by Norman Farberow (E. Boardman, personal communication, October 25,
1984).
On December 11, 1984, The Minot Daily News reported that by a three to two vote,
the Minot School Board refused to contribute 350,000 dollars to the All Seasons Arena
Commission for its planned addition to the arena. Flickinger, who voted in favor of the
donation, said, "I would rather see these children on the ice than in the libraries as of now"
(Watterud, December 11, 1984i, pp. 1-2). Further discussion of budget matters revealed
98,000 dollars budgeted for the purchase of library books and that only 18,000 dollars had
been budgeted the year before. Flickinger said, "Even $18,000 is too much for what I'm
finding" (Watterud, p. 1). Board member Stuart Summers asked, "What are you finding?"
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(Watterud, p. 1). Rickinger answered, "You'll find out" (Watterud, December 11, 1984i,
p. 1). [Rickinger never revealed her "findings."]
On Januaiy 16, 1985, Kay Bertoch, Jim Hill Junior High School librarian, reported
in a telephone interview with The Minot Daily News that nine books had been checked out
of the library in the previous week by Zoanne Rickinger, Judy Hovde, and Adair Nermyr.
They had checked out The Death Penalty by Leonard Stevens, Shoplifting by Dorothy
Francis, Girls Are Equal, Too by Dale Carlson, and others by authors such as Judy Blume
and Paula Danzinger. Rickinger and Hovde were reported to have also checked out seven
more books from the library at Magic City Campus. These seven books included The
Future o f Motherhood by Jessie Bernard, Breaking the Sex Role Barrier by Robert H.
Loeb, and others on subjects such as gun control and computer crime ("Book Reviewers,"
January 16, 1985, p. 12).
There was no further mention in The Minot Daily News of the controversy over
school books or humanism in the Minot Public Schools until the following letter to the
editor appeared on March 1, 1985. The letter was written by Michelle Saure, a Minot Jim
Hill Junior High student:
Recently two women have been coming into the Jim Hill Junior High School
library and checking out books overnight. It’s not that we're upset about their
checking them out, it's that they refuse to speak to us. We were informed by a
concerned teacher that they were compiling a "report" on certain books. Yet, being
they won't speak to us, we have no idea of exactly what kind of report.
Our only idea (being that books are being permanently removed) is that they are
looking for so-called "bad books." I read a lot and have never read a book that has
any reason for removal. Some books deal with sex, divorce or suicide, which are
parts of life that we must deal with.
Think for a minute of the real world. How can we really know what's beyond
our front door if it's slammed back in our faces? Books help us open that door and
realize what's out there, so we are aware of the different situations and people we
will encounter. There are deaths, kidnappings and murders out there.
Books that explain these problems don't make us have these problems. Instead
it makes us appreciate our awareness.
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Some people who have problems suddenly pop into their faces might commit
suicide or even turn to drugs to cope with everyday living. Many skilled writers
such as Susie Hinton (The Outsiders, Tex, Rumblefish) and the anonymous
author of Go Ask Alice know a side of life we haven't seen yet.
So, in conclusion, these women of the "censorship committee" should pause
and think for a minute of the lives you could save if you didn't remove that book —
even the lives of your own children. (Saure, March 1, 1985, p. 4)
On March 5, 1985, The Minot Daily News published an article entitled
"'Humanism' Meeting At School Canceled." It was reported that Principal Harlow
Magnusson of Longfellow Elementary School in Minot had been invited to a meeting at the
home of Donna Knutson, a parent of a Longfellow student, held on February 26, but that
he was unable to attend the meeting. The topic of the February 26 meeting was humanism,
according to Magnusson, and was presented by board member Zoanne Flickinger.
Knutson told The Minot Daily News that she would rather not comment about what was
discussed at the eariier February 26 meeting at her home. Because Magnusson was unable
to attend the February meeting, Knutson agreed to schedule a meeting at Longfellow school
on Monday, March 4. Prior to the meeting at Longfellow, Magnusson learned thai
Flickinger was unable to attend and the meeting was thus canceled. It was not rescheduled
("'Humanism' Meeting," March 5, 1985, p. 2).
The Minot Daily News reported on March 13, 1985, that a workshop for public
school librarians, teacheis, administrators and other interested persons concerning
censorship and intellectual freedom was to be held on Saturday, March 16, at the Minot
Public Library. The workshop was to be led by Mary Brataan, chair of the North Dakota
Intellectual Freedom Committee, and was to feature a panel discussion, led by Minot State
College Librarian Ron Rudser. The workshop was to focus on practical techniques for
dealing with censorship in schools and libraries, basic principles of intellectual freedom,
and development of p r o c u r e s for handling citizen complaints. Scheduled panel members
were Minot School Board member Michael Kelly, District Judge Wallace Beraing, Minot
School District Librarian Edna Boardman, and Minot Public School English teacher
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Gordon Upton. The workshop was sponsored by the Souris Valley Library Association
("Censorship Meeting," March 13, 1985, p. 2). The Minot Daily News provided no
further coverage of that meeting.
On March 15, 1985, The Minot Daily News reported that a lengthy discussion on
the "Operation Aware" program for sixth-graders in Minot took place. The program was
both praised and criticized at the meeting. Operation Aware was a peer pressure program
designed to help students understand peer influence and provide information to assist
students in making choices when confronted with negative peer influence. While the study
of the program did not deal with censorship or challenge efforts of textbooks and
supplemental reading materials, board member Zoanne Flickinger's actions and comments
at the board meeting specifically raised the issue of school books. At the end of the
discussion of Operation Aware, Flickinger moved that a study be conducted on forming
two schools, one that would teach traditional subjects and one "for social problems"
(Watterud, March 1 5 ,1985a, p. 2). Flickinger was reported to have said that in the social
problems school, parents could make available for their children "all the social cha/ige, all
the dirty books they want" (Watterud, p. 2). Flickinger's motion died for lack of a second
(Watterud, March 15, 1985a).
Judy L. Hovde wrote a letter to the editor of The Minot Daily News on March 16,
1985:
It's the premise of some folks that "nobody was ever harmed by a book." If this
were true, logic would demand the conclusion that nobody was ever helped by a
book. Everybody knows that both statements are false. Books influence.
People are what they think. Lawlessness, violence, promiscuity —all exist first in
the mind. What goes into the mind comes out in conduct.
The question here is not whether publishers have a right to publish, or whether
libraries have a right to carry such books. The question is: Who decides which
books are placed in the libraries of tax-supported schools?
Obviously some books are accepted by the school librarian and others rejected.
This power of prior decision constitutes pre-emptive censorship.
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There is a difference between children and adults in ability to make decisions and
handle responsibility. Realizing this, lawmakers have wisely set age limits on
driving, voting, buying alcoholic beverages, going to certain movies, etc. To
encourage or allow students in their immaturity to read all books regardless of
content is to hand them mental and emotional explosives they are unequipped to
handle. Without a doubt, this is one of the most prevalent forms of child abuse!
School libraries have become powerful instruments for social change,
undermining traditional values while trying to eliminate the rights of parents and
taxpayers from having any voice in this vital phase of education. Parents have
primary rights and responsibilities in their child's education, of which books are an
integral part. (Hovde, March 16, 1985a, p. 5)
The following letter to the editor appeared on April 1, 1985, written by Jean M.
Rostad of Minot:
The ABC-TV program "Benson," aired Friday night (March 29) must have been
aimed at Minot. I was hoping, the whole time I watched it, that Mrs. Flickinger
and group were also tuned in. But then I wondered if they did watch it, would they
get the message?
For those who did not see the program, it dealt with censoring school library
books. Robert Guillaume (Benson) played a powerful part. His speech, during a
TV debate with the state senator who wanted to force his ideas of "acceptable"
books on the public, was terrific.
To condense the speech briefly, everyone has their own ideas of what is
"acceptable" and, under our Constitution, has a right to those ideas. Someone else
may not agree with them, and that is their right. It says nowhere in that same
Constitution that we can force our ideas on anyone else. You learn what is
"acceptable" to your family, in your own home.
In other words, if you feel that certain books or authors are not "acceptable,"
that is your privilege and you can keep your family from reading them, but don't
try to force your ideas on everyone else! People are not robots, they have minds,
they can use their minds to decide for themselves. We are guaranteed this right.
As Katy said in the show, "If there were any dirty books in the school library,
the boys would gel: library cards."
It would be nice if someone had taped the show. It would make great viewing
for Mrs. Flickinger and group. I am hoping they don't resort to book-burning
before they are through "cleansing" our school libraries. (Rostad, April 1, 1985,
p. 4)
In response to Rostad's letter above, Judy L. Hovde wrote a letter to the editor.
Hovde was a member of Flickinger's committee to review books:
I don’t watch the T V program "Benson" —never even heard of it before reading
letter to the editor on April Fool's Day.
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For the record, we, "the group," have not removed one single sleazy book. We
have only reviewed them —which doesn't leave lots of time for watching
meaningless TV shows.
Proverbs 28:1 tells us that the wicked flee when no one is even pursuing them.
Amen! (Hovde, April 6, 1985b, p. 5)
Helga Soltis, from Minot, wrote the following letter on April 6, 1985:
In response to the letter written by Jean Rostad ("Readers' Rostrum," April 1)
concerning book censorship in the schools, first of all, it really offends me to be
labeled as "Flickinger's group" if I happen to have an opinion contrary to Rostad's.
I happen to be an adult human being who can make judgments of my own.
Secondly, it must be wonderful to have such an advantage as Norman Lear and
others of his beliefs to have such a huge platform as a TV show such as "Benson."
This is nothing new, Ms. Rostad. Nine out of 10 TV shows advocated liberal and
immoral behavior, and if anyone dares criticize it, we are automatically
"Flickinger's group." Even the movie industry has a rating system and decides
which shows "they" feel are appropriate for kids. Are those people part of
"Flickinger's group"? You make Zoanne Flickinger's group sound very appealing!
I wish "Benson" would have a show on teen-age suicide, alcoholism, drug abuse,
pregnancy (all of which have risen 10-fold over the last 10 years.)
Also, Ms. Rostad, how many kids, if they want to read a book their parents
consider pornographic, are going to ask first? I don't call any of this censorship. I
call it common sense, and I don't want my tax dollars spent on inappropriate
books.
Look, I wrote this letter all alone. Not once did I call Flickinger or her "group"
for their advice. (Soltis, April 6, 1985, p. 5)
The next letter to the editor of on April 20, 1985, written by Dorothy Steffen of
Minot
I do not agree with Jean M. Rostad ("Readers' Rostrum," April 1). Zoanne
Flickinger and the group that is working with her are doing an admirable job. 1
don't think she will be involved in a book-burning project. It would, without
doubt, make front-page news if she did. I'm sure there are parents who would like
to see some books removed from the library shelves and disposed of in a proper
manner!
I did not see the TV show "Benson." From Rostad's description of it I think it
would have been a waste of time. Personally, I would not base my ideas of what is
right and what is wrong upon a TV show.
Rostad stated, "It says nowhere in the same Constitution that we can force our
ideas on anyone else." If she believes that to be true, one would expect her to be a
champion for this cause of parents who do not approve of the way that sex
education is being taught in many schools.
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Thomas Bailey Aldrich once said, "A man is known by the company his mind
keeps.” Why would anyone want to pollute his mind by reading, viewing or
listening to a lot of smut?
I would suggest that Rostad establish her code of ethics not upon a TV show,
but upon the greatest book of all time, the Bible (Philippians 4:8). (Steffen, April
20, 1985, p. 4)
On May 25, 1985, The Minot Daily News printed the following letter to the editor
from David McCormack of Minot:
I am disturbed by Zoanne Flickinger's repeated insinuations that our school
libraries are plagued by terrible books. She has not taken action to name and
remove such bools, however.
Our school system has provided a means by which books can be removed. My
wife and I can vouch for that, because during the past year our son brought home
a book which we found objectionable. We made the appeal as provided in school
policy; the review committee of parents and teachers met; and the book was
removed from all elementary school libraries. The system works! Flickinger, in the
interest of our children, should have done this with her list of books, rather than cry
"wolf."
Flickinger has had my vote in previous elections. This year I have to choose
Ruby Crites and Wade Davick, feeling that they will continue to build the excellent
school system we have, rather than criticize it unjustly. (McCormack, May 25,
1985, p. 5)
The removal of the books spoken of by McCormack was not reported in The Minot Daily
N ews.
On May 31,1985, it was reported that there were five candidates running for
election to the Minot School Board. The candidates were Bernard Sieracki, Ruby Crites,
Toby Knutson, the Reverend Wade Davick, and incumbent Zoanne Flickinger. Flickinger
spoke at a forum regarding the issue of school and library books and said, "I don't have
any plans for the library. If anyone here can prove I've taken out a book, I'd like to see
them come up here and prove it" (Watterud, May 3 1 , 1985b, pp. 1,5). Flickinger told the
audience that she quit going to the libraries after about 24 times, as "It was almost too
depressing to continue" (Watterud, p. 1). The other candidates did not voice an opinion on
the books in the library or classrooms at the forum (Watterud, May 31, 1985b).
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The Minot Daily News reported on June 1, 1985, that candidate Toby Knutson was
the only one to agree with Flickinger that an investigation of library books was necessary.
Candidates Sieracki, Crites, and Davick each stated that they had confidence in the
librarians and teachers to choose age-appropriate materials. Davick said, "It's my
understanding that there is a procedure by which books may be reviewed, and what I'm
contending is that we allow the procedure to do its work" (Watterud, June 1, 1985c, pp. 1,
3). Knutson said that he had spoken with a former small-town librarian who had told him
that there are a lot of books librarians don't like, but that, "We had to fill our quota so we
didn't read them all. We just put them on the shelf" (Watterud, p. 1). Flickinger said, "My
goal is to change the selection process to achieve balance in viewpoints and to secure books
that complement the school's goals in educating the child" (Watterud, p. 3). Flickinger
went on to suggest that since librarians couldn't read all the books they had to purchase that
each book be reviewed beforehand by at least one person in the community. Flickinger
told the paper that when she visited the libraries she had found books on human sexuality
in the junior and senior high libraries that contained material that could not be printed in the
newspaper. Flickinger said that that was so because the newspaper had a code of ethics:
Should our school libraries not have a code of ethics for our children? I feel that the
library could become a powerful instrument for social change undermining
traditional values and our heritage while trying to eliminate the right of parents and
taxpayers to have any voice in this vital phase of education. (Watterud, June 1,
1985c, p. 3)
Flickinger backed up her statements with several examples of what she found
objectionable. One example she gave was from Then Again, Maybe I Won't by Judy
Blume. Flickinger painted out that the cover showed a boy peering through binoculars and
re a d ," 13-year-old Tony was not bird watching or star gazing, but engaging in his favorite
pasttime, watching Lisa, his 16-year-old neighbor, undress every night" (Watterud, June
1, 1985c, p. 3). Flickinger continued by reiterating many points she had made before
about the potential harm to students of certain books and by saying that the reading of
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certain books causes students to become like the characters described by the author.
Flickinger again refused to release the titles of books she had been looking for in the school
libraries [Flickinger never released a list of books as she often promised] and said that she
could find none of the at least seven books written by "Phyllis Schlafly, one of the top 10
American women, third to Nancy Reagan and Mother Teresa" (Watterud, p. 3). Flickinger
finished by stating that she had found "many, many books" that were anti-family or dealt
with abortion, euthanasia, single life, homosexuality, role reversal, divorce, sterility, and
other similar issues (Watterud, June 1, 1985c, p. 3).
The Minot Daily News reported on June 5,1985, that incumbent candidate Zoanne
Flickinger had been defeated for reelection to the Minot School Board after serving for nine
years. It also reported that the record turnout resulted in Ruby Crites and the Reverend
Wade Davick being elected to the board (Watterud, June 5 , 1985d, p. 1).
On July 26, 1985, it was reported that the Minot School Board unanimously
approved two literature books to be used in grades 9 and 10. The textbooks were chosen
by a committee which consisted of parents, teachers, and administrators. Committee
member Donna Knutson [her husband Toby supported board member Flickinger's idea for
book reviews and was unsuccessful in his bid for election to the school board in June of
1985] told the board that she had some reservations about the books because "Some of the
stories lead more toward violence and death —the downers" (Watterud, July 26, 1985e,
pp. 1, 5). The Minot Daily News carried no further news or letters to the editor regarding
the Minot School Board until February 1986.
1985-1986
On February 25,1986, Dr. Lowell Latimer, Assistant Superintendent for Minot
Public Schools, said that two Shel Silverstein books had been pulled from the elementary
libraries in anticipation of a parent complaint. The books were A Light in the Attic, which
had been on The New York Times best seller list for 154 weeks, and Where the Sidewalk
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Ends. It was reported that a source informed the newspaper that the complainant was a
school employee. Latimer said, "That's possible" (Watterud, February 25, 1986a, pp. 12) but would not identify the person. The source said that Latimer was "horrified"
(Watterud, p. 1) by the content of the books. To that, Latimer said, "I'm not horrified,
I'm disappointed," and added that parts of the books were "excellent" (Watterud, p. 1).
The source told The Minot Daily News that Shel Silverstein had written "pornographic"
(Watterud, p. 1) books for adults. One of them, entitled Different Dances, had illustrations
similar to illustrations in the books pulled from the shelves by Latimer. Stating that he had
checked the books out, Latimer said that a review committee would decide the fate of the
books. No formal complaint had been filed, but Latimer "was expecting a parental concern
regarding one or two of the books" (Watterud, p. 1). Removing books for "similar
complaints" had happened in the past. Latimer said the books of poems and drawings
were "very popular" among students, making a review committee very important
(Watterud, February 25, 1986a, pp. 1-2).
The complaint form regarding the Silverstein books whicn Latimer had signed said,
"members of the community have expressed concern" about the books and that community
members had said there were "suggestive illustrations, sexual" ("Spaeth: School Case,"
March 12, 1986, p. 9) on several pages of the Silverstein books. It was reported that in
the complaint signed by Latimer, he responded to the question of what might be the result
of using the material, he said, "Exposure to youth of inappropriate sexual messages"
("Spaeth: School Case," p. 9). Also on the complaint form, when asked what was the
theme or purpose of the material, Latimer wrote, "Light verse, off-the-wall humor, meant
to be entertaining or recreational reading" ("Spaeth: School Case," March 12, 1986, p. 9).
According to district policy, the procedure for reconsideration of educational
material included a formed complaint submitted to the principal of the school (Watterud,
February 25, 1986a). The review committee was then to consider the complaint. The
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committee would include a librarian, teachers, parents, and others appointed by the
principal. The review committee would then determine whether the book was to be
removed from student use or retained for general use. The principal would then inform the
complainant of the committee's decision. If the complainant were not satisfied with the
decision, an appeal could be made to the school board within one month. The story of the
removal of the Silverstein books from Minot's libraries was also covered by the Newsletter
on Intellectual Freedom in May, 1986. It was reported that in 1985 an unofficial review
committee headed by board member Zoanne Flickinger had called for the removal of at
least 40 titles from school libraries ("Censorship Dateline," 1986, p. 80).
On February 27,1986, it was reported that Assistant Superintendent Lowell
Latimer said, "The parly who was going to sign the complaint [against the Silverstein
books] has chosen not to do so" (Watterud, February 27, 1986b, p. 2). Latimer also
stated that because of all the publicity in the community about the books he felt no need to
wait for a formal complaint before the review process was started (Watterud, February 27,
1986b).
It was reported in the February 28, 1986, issue of The Minot Daily News that
Minot School Board President Michael Hummel was selected to chair the book review
committee of nine people. The committee included one junior high school librarian, two
elementary school teachers, one junior high and one senior high school teacher, two
parents of elementary school pupils, one parent of a junior high and one parent of a senior
high school student. At the school board meeting on Thursday, February 27, 1986, board
member Stuart Summers asked why the books had been removed from the shelves before
the review. Assistant Superintendent Lowell Latimer stated that that was usually done so
there would be enough copies available for committee members to view, but he also said
that he probably wouldn't have needed to remove them from all the libraries ("Review
Committee," February 28, 1986, p. 5).
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JoAnn Samuelson of Minot wrote a letter the editor of The Minot Daily News:
It would appear that one again censorship has reared its ugly head in the Minot
Public School system. I was very upset and angry when I learned that two of the
children's favorite books have been pulied from the shelves of the grade school
libraries in Minot. Where the Sidewalk Ends and A Light in the Attic, both
written by Shel Silverstein, have been "brownbagged" in the back room by Minot's
school adminstration. My understanding is that there has been a complaint that
these two books of poetry contain phallic illustrations. I personally have looked at
these books a number of times and until these "dirty pictures" were pointed out to
me, and even after, I could not see the symbolism that has been professed to be
there. Someone with a very perverted mind has spent a great deal of time to
discredit these bools and their author. I realize, of course, that Silverstein has
written stories and articles for Playboy and other such magazines, but that does not
disqualify him as an author of children's poetry, any more than Beethoven's
deafness ruled him out as a composer of music, or Christ's relationship with Mary
Magdelene colored the other wonderful and miraculous things he accomplished.
I think that we as parents have the right to have these books available to our
children, but with that right comes the responsibility to screen those things that they
should or should not have. However, for a select few to dictate what is or is not
good for all smacks of socialism and censorship. I believe that it is the duty of the
administration of Minot Public Schools to weigh all of the pros and cons of an
issue in an open and above-board manner and not to run scared at the accusations
of a few. Even Zoanne Flickinger was told that her objections to certain materials
had to go before a committee. Has that committee now been disbanded. If not,
why were these books jerked from the shelves before that committee held a hearing
concerning them? Why did one person from the administration take it upon himself
to personally travel to each of the schools and pull these books? These are
questions that I feel need to be answered before this goes any further. (Samuelson,
March 2, 1986, p. 7)
In March, Assistant Superintendent Latimer told The Minot Daily News that the
review committee meetings would be closed:
It's been past practice for us not to i ave the meetings open to the public. In the
event the action of the committee is not satisfactory to the citizens concerned, it
could be referred to the school board, and that would be an open meeting.
(Watterud, March 11, 1986c, pp. 1-2)
McDonald, the attorney for the North Dakota Newspaper Association, said that the
scheduled meeting could not be closed to the public under state law and that "Government
meetings are open regardless of the composition of the committee" (Watteruu, p 1).
Latimer reported that he had invited two people to testify in favor of the boonis and two to
testify who have complaints about the books (Watterud, March 11, 1986c).
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When consulted aljout the open meeting law, Attorney General Nicholas Spaeth
said that state law was unclear on the question of whether or not meetings of a committee
appointed to review Minot School library books had to be open to the public. Attorneys
for the news media conferred in advance of the four o'clock meeting of the review
committee on March 11,1986. Terry Greenberg, editor of The Minot Daily News, said
that reporters from the newspaper and other local organizations had planned to cover the
meeting of the nine-member committee. Assistant Superintendent Latimer said that the
session would be closed because he wanted to protect the members from undue publicity
and outside influence.
On March 12,1986, the following editorial appeared in The Minot Daily News:
The school board and administration of the Minot Public Schools seem to have
forgotten the message of the 1985 election. Wearied by years of controversy —the
Newsweek flap in 1982 and the school library investigation of 1984 —Minot
voters voted 3 to 1 to elect two mainstream candidates over two proponents of a
"religious right" educational agenda. There was hope that the shadow of
censorship would be lifted. But nine months later, when an opportunity arose to
exercise their influence, these new board members and their colleagues didn't
raise a finger after an administrative action that we seriously question.
The assistant superintendent should never have pulled the two Shel Silverstein
children's books "in anticipation" of a parental request for review. This is not to
say that the libraries should be immune from scrutiny. We support the school's
procedures on book reviews when books are found which are determined to be
unsuitable for some of the district's libraries. But in this case, the administrator
should have returned the books to the libraries when no formal complaint
materialized. Instead, he signed the complaint himself. And the board, while
admitting it was put in an "uncomfortable position," raised no serious objections.
These actions play into the hands of the book-banners, who prefer to work in
secrecy. They perpetuate an unhealthy climate of self-censorship, which inhibits
academic freedom and stifles the development of democratic values. And they
prey on the habits of administrators, who naturally emphasize authoritarian virtues
such as discipline, order, and the maintenance of "positive" spirit. Children, after
all, need to be conixolled. But these children soon grow into adults with the rights
of citizens. To properly exercise those rights, they must be able to judge opposing
values and opinions. These abilities cannot be taught in a school atmosphere
allowed to be sterilized by zealots of a particular political or religious persuasion. It
is essential that a public school system respect minority rights, instill toleration for
dissent, and foster freedom of expression.
Unless there's a real good reason —and no one requested a review this time —
leave the books alone. (Editor, March 12, 1986, p. 6)
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A letter to the editor of The Minot Daily News on March 27, 1986, was written by
Sandy Anderson of Cheyenne, Wyoming:
When I first heard that some residents of Minot were trying to remove a couple
of Shel Silverstein's books from the libraries, I had to see what all the commotion
was about. I had heard of him as an author but never read any of the books.
I went to the library in the school where I work and checked out A Light in the
Attic. I had to wait a few days until it was returned, as it's a very popular book
the librarian told me.
I read it from cover to cover trying to find something offensive. All I
discovered were charming illustrations and delightful verses.
Both of my children had read the book and did so again when I brought it home.
To say there an; sexual connotations is ridiculous! An innocent child reading this
book would only enjoy it, as mine did, and many thousands of others. Only the
adults who "read into things" make it dirty.
This gives me flashbacks of when The American Heritage Dictionary was
pulled off the shelves. Not Newsweek again? (Anderson, March 27, 1984, p. 6)
The meeting was open to the public after Superintendent Mundy held talks between
media and school district attorneys (Watterud, March 1 3 ,1986d, pp. 1-2). There were 23
people including 8 from the news media in attendance at the meeting. Glory Kramlich, a
parent, testified against the books at the meeting. Kramlich asserted that Silverstein had
produced pornography as well as children's books, citing his Different Dances as an
example of pornography. Some people believe, Kramlich said, "there might be a chance
that his adult type subjects could be found, also, in his children's literature but that that
would be impossible to prove. Children learn from a very, very early age to look for
hidden things," (Watterud, pp. 1-2) noting that they are often asked to find hidden objects
in puzzles and pictures. Joan Folkert, a parent, testified in support of the Silverstein
books. Folkert argued that "Silverstein's other works should not and cannot be allowed as
evidence against his children's books" (Watterud, p. 2). She referred to many authors,
including Judy Blume, Mark Twain, and William Shakespeare, who wrote for both
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children and adult audiences. If that were the criteria, Folkert added, "The only sale books
would be those written by children" (Watterud, March 13, 1986d, p. 2).
The review committee recommended to retain the Shel Silverstein books. School
Superintendent R. Edward Mundy accepted the recommendation made at the committee
meeting (Watterud, March 13, 1986, p. 2).
Board president Michael Hummel said, "The policy itself works. It's just time (for
re-evaluation), since the policy itself is 10 years old" (Watterud, March 13, 1986d, p. 1).
Commenting on when the books should have been removed from the shelves, Hummel
said, "In this particular situation, I'm not sure that was appropriate, to pull the books
before the review" (Watterud, March 13, 1986d, p. 1).
On the next day, Superintendent Mundy announced that the book review policy
would be revised. Mundy said, "It was my feeling they looked at the books pretty
thoroughly. I think it was 100 percent consensus that the books should be put back on the
shelves" (Nies, March 14, 1986, p. 7). School board member Stuart Summers said, "I
think there was a lot more hubbub over this than there needed to be" (Nies, March 14,
1986, p. 7).
On May 2, 1986, it was reported that the Minot School Boaiu decided that
educational materials that were challenged must remain available to students until a review
process is completed. Thai: change came about as a result of revisions made by the board
to the book review policy (Watterud, May 2, 1986e, p. 5). The Minot removal and
subsequent return of two of Shel Silverstein's books from the school libraries was reported
in detail in The Good Stuff , a publication of the NDLA (Podrygula, May 1986, pp. 6-7).
That journal also reported that in 1985 an unofficial review committee headed by board
member Zoanne Flickinger had called for the removal of at least 40 titles from school
libraries ("Success Stories," 1986, p. 172).
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1989-1990
For almost three and one-half years there were no attempts to remove textbooks or
library books in the Minot Public Schools. Minot School Board member Zoanne
Fiiekmger left the board and ran for the North Dakota House of Representatives. She was
defeated soundly in that election. The last time that she spoke publicly on the issue of the
public schools was in a letter to the editor of The Minot Daily News on October 30, 1989:
I told you So!
Trite indeed! I told you so! Well, the survey is out and our administration has
admitted to the results that the Aware program and Quest (the old "New Model Me"
revisited) have not worked. Fifty-two percent of the 518 students who were
juniors last year fell into the "alcohol misusers" category. Forty-four percent of
high school freshmen and 17 percent of seventh graders said they drink regularly.
The majority of these students have been through these treatment programs of
"Aware" and "Quest."
So what does our administration do? Do they remove these programs that have
encouraged the use and abuse of alcohol and drugs? No, they're going to add
another program. And then, financiers of this expensive educational system, will
be added H.B. 1604 which will include the same type waste in every classroom:
Comprehensive Health Education.
A Stanford University research team led by psychologist Richard H. Blum
completed data analysis for Drug Education Results and Recommendations
(Lexington Book:;, 1976). That book and a follow-up study of 1978 should have
put an end to hopes for feeling-centered, decision making oriented classrooms —in
the educators' locution "affective" classrooms —almost as those hopes were voiced
for the Blum study demonstrated that psychotherapeutic methods misfire in
classrooms. They produce an opposite effect from which parents and responsible
educators intend. They point inexperienced students toward drug use.
In the Pediatric Journal (1989, 83:375-379), James W. Stout, M.D. et al.,
reported that Five studies were identified in which the effects of sex education in the
schools (as a method of altering sexual behavior, contraception, and adolescent
pregnancy outcomes) were evaluated: "The available evidence indicates that there is
little or no effect from school-based education on sexual activity, contraception, or
teenage pregnancy."
You know this whole thing seems some kind of joke and I would laugh —but I
can't when I realize the things that are being foisted on our children in the name of
education. (Flickinger, October 30, 1989, p. 4)
Since being defeated in June 1985 for the Minot School Board and for election to
the North Dakota House of Representatives, the above letter to the editor has been
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Flickinger's only attempt to influence the curriculum of the Minot Public Schools. The
Minot Public Schools have had no reported incidents of censorship attempts since
Flickinger left the school board in 1985.
Napoleon. North Dakota. 1987-1988
This researcher sent a letter to Napoleon High School English teacher John
Kambeitz on November 28, 1995, asking him for information on the censorship episode
beginning in November, 1987, in Napoleon, North Dakota. Kambeitz, the English teacher
involved in the incident, returned a lengthy letter, a copy of the notes he took while the
censorship case ensued, copies of the letters written by the complainants to the school
officials and the board of education and the consequent complaints that were filed, a copy
of a note he received in the mail, and copies of letters he received offering him support.
Kambeitz also provided some personal and community background and took issue with
some of the statements made by the complainants and others who wrote letters to the editor
(J. Kambeitz, personal communication, n. d.).
Kambeitz stated that he came from a successful family in the Napoleon community.
He said that most of the people were upset because of who he was; some people did not
like him because they did not like his family. His father was a successful businessman in
Napoleon, a decorated war veteran, and "a past president of just about every organization
Napoleon ever had." His mother was the 1983 North Dakota Mother of the Year (J.
Kambeitz, personal communication, n. d.).
The Incident
Beginning in September 1987, a censorship incident took place in Napoleon, North
Dakota, a town of ‘930 people in the south central part of North Dakota. The high school
had 140 students in grades 9 through 12.
In September 1987, J. D. Salinger's The Catcher in the Rye was banned from the
sophomore English class of Napoleon High School (Materi, September 26, 1987a, pp. 1,
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6). "The Catcher in the Rye, first published in 1951, is a fictional first-person account of
the life of Holden Caulfield, a mercurial 17-year-old dropout from prep school with a
penchant for pranks and neglecting his studies" ("Catcher In The Rye," September 27,
1987, p. 6). The decision to remove the book was made by Superintendent Bob Tollefson,
Principal Wayne Lucht, and sophomore English instructor John Kambeitz after a group of
about eight parents and other citizens complained about the book's profanity and sexual
references (Materi, September 26, 1987a, pp. 1,6). The decision was made, according to
Kambeitz, "because we wanted to avoid the public meetings and the side-taking that we
believed would have resulted if we had protested. We are not saying we did anything
wrong, or that there is anything wrong with the book" (Materi, p. 1). The book had been a
part of the sophomore English curriculum for the past four years without a complaint. One
complainant, Mrs. Pat Bitz, refused to comment about her objections to the book but did
say, "It's a community issue. It's been settled as far as I am concerned, and there is no
more to say about it" (Materi, p. 1). Kambeitz, suspecting there may have been more to the
matter than simply the book, said, "I had a run in with Mrs. Bitz's son last year, so it may
be personal. However, she [Mrs. Bitz] denies that" (Materi, p. 1). Kambeitz did not think
that any of those with complaints had read the book cover to cover. He said, "They think
because it has bad words, it is a bad book. Using that logic, a book with no profanity or
sex is automatically a good book, according to the group" (Materi, September 26, 1987a,
P- 1).
The book was banned by school officials without consulting the Napoleon School
Board (M aten, September 26, 1987a, pp. 1, 6). Ben Volk, President of the Board, said,
"We have faith in our superintendent" (Materi, p. 1). School officials stated that they were
somewhat reluctant to remove the book because it might be dangerous to set such a
precedent. Kambeitz said, "What's next, is any book with any kind of profanity going to
be banned? What about biology? Is teaching evolution going to cause controversy?"
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(Materi, p. 1). Principal Lucht said, "The school hasn't decided on a book to replace the
banned book. That decision won't be made until next week" (Materi, p. 1). Kambeitz
said, "Some students have asked for copies of the book. Those students are referred to the
school library, which has not removed the book" (Materi, September 26, 1987a, p. 1).
The coverage of the incident in the local newspaper did not come until a few days later, on
September 30, 1987, because The Napoleon Homestead was published only one time per
week. The September 30 article in The Napoleon Homestead article was the first time that
Kambeitz was quoted, as saying, "The students were offered a choice if they didn't want to
read Catcher in the Rye when they first started reading the book" ("Controversial Book,"
September 30, 1987, p. 1).
On the next day, September 27, 1987, other North Dakota newspapers, including
The Grand Forks Herald and The M inot Daily News, covered the story of the book
banning in Napoleon. Two days later, on September 29, 1987, Frederic Smith wrote his
regular "Opinion Page" in The Bismarck Tribune. Smith made the point that The Catcher
in the Rye should not have been a part of the sophomore curriculum in Napoleon in the first
place:
Dear Lord, get braced for the hue and cry. They've gone and banned Catcher in
the Rye in Napoleon, and right after People for the American Way was in
Bismarck last week warning us about just this sort of thing.
Man the bulwarks, liberals! The bookbumers are coming, and probably Joe
McCarthy right behind them.
Before the rest of us start foaming at the mouth and falling with the freespeechers, let's look at what really happened in Napoleon. First, Catcher was not
banned in any absolute sense. It is still available in the school library, where I'm
sure it will do a brisk business.
Rather, the book was banished, at the urging of eight parents and other citizens,
from one 10th grade classroom. Quite properly so, in my view, if perhaps for the
wrong reason.
Before we: get into that, let's agree that, even though the National Education
Association doesn't approve, education is too important to be left to the educators,
and the interest and participation of the people who supply the kids and the money
are healthy and desirable.
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In the Napoleon case, the ei »ht citizens who discerned a bad book in their school
were doing their job when they brought it to the attention of the administration.
Similarly, the superintendent, principal and English teacher were doing theirs when
they agreed to quit teaching the book.
They would also have been doing their jobs if they had got on their high horse
and said hell no, or if they had insisted on thrashing the matter out in a public
meeting. They chose not to do so.
End of the story, as far as I am concerned. Napoleon's business and nobody
else's.
It so happens that Catcher is pernicious, if not for the profanity and sexual
references... .And if, as the English •’cher charges, the eight arrived at this
conclusion without having completely read the book, they are to be commended as
efficient and instinctive critics.
Much worse to have actually read 'Catcher' and judged it fit for the classroom.
Catcher is a prolonged whine of a tale and the sorriest piece of dross that ever
acquired an inflated literary reputation. It had a vogue on college campuses
beginning about 30 years a g o .. . .The author, J. D. Salinger, mercifully dried up
shortly afterwards, but his book, like a bad penny, keeps turning up.
The novel's protagonist, 16-year-old Holden Caulfield, is as critical of the
phony world he lives in as he is endlessly pitying and excusing of himself. He is
also cynical, with a thoroughness that is believeable in the author but hardly in his
youthful subject.
The harm in all this for younger readers is that it seems to put the stamp of
authenticity of fsicl their own callow feelings of rebellion, encouraging them in the
false belief that, yes, everybody is out of step but themselves. Moreover, because
Holden never gets wised up, they are not helped to identify their own infirmity —
adolescence —for the passing phenomenon that it is.
[Holden says,] "That's the thing about girls. Every time they say something
pretty, even if they're not much to look at, or even if they're sort of stupid, you fall
half in love with them, and then you never know WHERE the hell you are. Girls.
Jesus Christ. They can drive you crazy. They really can.
Napoleon can do better than this for its kids.
But it's your kids and your school. (Smith, September 29, 1987, p. 4)
In a letter written to this researcher on December 9,1990, Kambeitz referred to Leo
and Pat Bitz as the "instigators" of the book controversy. They had called him and
expected him to stop usmg The Catcher in the Rye. When Kambeitz refused, "things got
crazy." Leo and Pat Bitz then conducted a telephone campaign to inform other parents of
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the reading material to which their children were being exposed, and they drove around the
community pointing out: the language used in the book. Kambeitz did discontinue use of
the book in the classroom after meeting with Superintendent Tollefson and Principal Lucht.
Kambeitz said, "They [Bitzs] called our superintendent and told him that they were
planning a petition drive to get rid of me." Mr. Bitz said, "We got rid of a president
[Nixon] and we can get ride of him [Kambeitz] too" (J. Kambeitz, personal
communication, December 9, 1990).
Soon after the Bitzs' call to Kambeitz, according to Kambeitz's notes, 15 parents
showed up at his classroom stating that they had permission from the principal to visit.
Kambeitz went to the principal, Wayne Lucht, who said that "they are the public and they
have the right." They did not visit the classroom but held a meeting with the principal and
superintendent. Kambeitz was told that, during the meeting in Lucht's office, Mr. Bitz
said, "I'll get rid of Kambeitz yet." Superintendent Tollefson then told Bitz, "My
impression is that the issue was the book and not Mr. Kambeitz." The meeting then ended
(J. Kambeitz, personal communication, December 9,1990).
Three letters to the editor appeared in the The Napoleon Homestead on September
30, 1987. The first was written by Virginia Fettig, who lived next door to John
Kambeitz's parents:
In regard to Catcher in the Rye.
As a concerned parent and taxpayer of Logan County, I don't believe that any
book with bad hmguage or sex should be allowed in our schools, especially in
English class, where you're supposed to learn and use good language.
Our teachers in Napoleon are getting very good wages from every taxpayer in
the school district and we as taxpayers do not want our hard-earned tax dollars to be
spent this way. We are paying our teachers very good wages and we expect them
to do the best job they can in educating our children.
After all, when a child says the word 'ain't' the teacher corrects the child by
telling them that; ain't is not a word and not to use it. Well, 1 can assure you that
there are a let worse words in the book, Catcher in the Rye, than ain't. Also,
when a child says a bad word on the playground or football field, the teacher will
punish the child. For example, one child said a bad word on the playground and
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the teacher kept the child in for three days in a row for every recess. Another
teacher made one child run around the football field three times without ever
stopping to rest, but just a few hours before that same child sat in that English class
and it was alright to use this word.
As a parent and taxpayer of Napoleon School, I think we have a right to say
what our children can and cannot read and any teacher who teaches trash and crud
like this, especially in an English class, and says there's nothing wrong with the
book, should not be teaching. Trash like this belongs in the trash, not in our public
schools.
It's just too bad that this and any other books like it weren't removed from the
school two years ago as promised to one parent by the teacher, principal, and
superintendent, but it just goes to show that one parent alone can't do anything, as
this book was used again this year by the same E nglish class, just because the
teacher and principal thought there was nothing wrong with the book.
That's why we, as parents and taxpayers, must wake up and realize what is
taught in our schools today. I personally feel that this book and any other books
like it should all be banned from the school. (Fettig, September 30, 1987a, p. 2)
The second letter to the editor was from Mrs. Duane Svanes:
I am a Christian and I object very much to the book Catcher in the Rye, that has
been taught in the Napoleon School. Two years ago, I objected to the use of the
book when my son had to read it.
The Bible tells me, "Thou shalt not take the nai;,e of the Lord thy God in vain;
for the Lord will not hold him guiltless that taketh his name in vain." Exodus 20:7.
The Bible also says in I Thess. 4:3, "This is God's will — your sanctification,
that you keep yourself from sexual immorality." Mark 9:40 says not to cause any
little ones to stumble into sin.
We, being farmers, are very much concerned in choosing good seed to produce
an abundant harvest. Are we less concerned with what is being sown in the minds
of our students?
We, as parents, are accountable to have our children grow up as responsible
adults, knowing right from wrong.
Our children hear bad language at school, but it doesn't have to be taught.
I have nothing against Mr. Kambeitz as a teacher, but I disapprove of the book
he is teaching. (Svanes, September 30, 1987, p. 2)
The third letter to the editor was written by Pastor David Reese of the Full Gospel
Assembly church. He commended the parents who had the courage to take a stand and
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oppose the required reading and also the school administrators for their support of the
concerned parents:
No one should be required to read something they find objectionable to their values
or faith. I've addressed this in this week's "Pastor's Desk," but I wanted to go on
record as saying I'm proud to be a part of a community where people care enough
about their values to speak out.
The news media would like to make us believe the wishes of these parents and
administrators were steps backwards, but whenever people have the courage to say
ENOUGH! to the erosion of our values, I'd say that's a giant step forward.
(Reese, September 30, 1987b, p. 2)
As noted, Pastor Reese wrote a column for that issue of The Napoleon Homestead.
He again stated that mandatory reading of a book people feel is unfit for their youth was not
proper:
First, I would have liked to inform my readers concerning the book, Catcher in the
Rye by writing some direct quotes, but the objectional parts would have been
considered indecent for publication in the newspaper. Isn't it strange that language
can be too indecent to publish in the news for the general public, yet we require
school kids to read it?
It's been argued that the book has been around for years and that it is widely
accepted as a literary work. Since when did the length of time something has been
around have anything to do with whether or not it is acceptable? Prostitution has
been around since the earliest recorded history but that doesn't mean it is moral.
Marxism and Communism have been in existence for the better part of a century
and these "isms" are adhered to (at times by force) by over a third of the world's
population, but those who cherish freedom would hardly call these beliefs
'acceptable.' The length of time something has been around or the number of
people accepting a thing should not be our measure of right and wrong.
It's been said concerning the obscenities in the book that everyone either uses
that kind of language or is exposed to it, that the book just presents real-life
situations —the way things really are. I represent a lot of parents who don't use
obscene language in their homes, and though their children are exposed to bad talk,
object to having their kids read it. Some still believe it's wrong to take the Lord's
name in vain, and that profanity is sin. I would rather have my daughter feel shock
or embarrassment when she first hears profanity than to think, Oh well, that's just
real life!
That the books has it's good points, that it promotes a cause, has also been a
point to defend it. To quote a proverb, "Carrying clean water in a dirty bucket
makes it bad for drinking."
I think it is important to remember that the concerned parents opposed the
required reading of the book. If some parents would like their kids to read the book
you can get it from the library. Some parents don't. No one should be forced to
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read something that violates their values. The Apostle Paul said, "whatever is
noble, whatever is right, whatever is pure, whatever is lovely, whatever is
admirable —if anything is excellent or praiseworthy - think on these things."
(Reese, September 30, 1987a, p. 2)
Robert Tollefson, Superintendent of Napoleon Schools, received the following
letter signed by James J. Hilzendeger, Grand Knight, on behalf of the Knights of
Columbus Council 4496:
At the regular meeting of St. Lawrence Council 4496 on Monday, September 28,
1987, the book Catcher in the Rye was brought before the council for discussion.
A copy of the book was brought forth and several paragraphs and pages of the
book were read aloud to all members present. St. Lawrence Council has a
membership of approximately 225 members. Members are from the St. Philip's
Neri Parish, St. Bonifice Parish, St. Claires Parish of Bumstad, and St. Michael's
Parish.
SL Lawrence: Council 4496 applauds the School Board members and the school
administration for removing this book from the classroom as mandatory reading.
We, as a council, unanimously voted to recommend that you also go one step
further and remove this book from the library also. We feel that this book is very
offensive reading material for school children and adults and does not belong in our
school system. Further more, we feel that this book has no educational value.
Thank you. (J. Hilzendeger & Knights of Columbus, personal communication,
September 30, 1987)
Actually, according to John Kambeitz, the vote at the Knights of Columbus Council 4496
was not unanimous, because his father and several others at the meeting were not in
agreement (J. Kambeitz, personal communication, December 9,1990). Tollefson replied
to the letter by Hilzendenger and informed him that he had enclosed a copy of the "Citizen's
Request For Reconsideration Of A Book" form and that he would temporarily remove The
Catcher in the Rye from the library once he had received the official complaint form from
Hilzendeger. Tollefson also stated that he would make certain that the process was
followed under the "Challenged Materials Policy" (R. Tollefson, personal communication,
September 31, 1987). Hilzendeger and the Knights of Columbus then filled out the form
and returned it to the Superintendent as requested. The "Citizen's Request For
Reconsideration Of A Book" form (Appendix D) said that the Knights of Columbus
considered the book to be "rambling trash." Hilzendeger stated that he did not know what

232
the theme of the book was and asked that the book be withdrawn from all students at
Napoleon High School (J. Hilzendeger & Knights of Columbus, personal communication,
n. d.).
The next letter requesting the removal of the book from the library of Napoleon
school was written on October 1, 1987, by Mr. and Mrs. Dennis Schulz. Ben Volk was
the President of the School Board:
Dear Mr. Volk and Members of the Board:
We too would like to take this opportunity to express and share our position on
the questionable reading materials that have been a requirement in our public school
system. We would further express our appreciation for the prompt action taken by
our school administrators in removing the book "The Catcher in the Rye" from the
classroom.
As Christians, our desire is to pattern our own lives and the lives of our children
upon the moral principles as contained in the holy and inspired Word of God.
We have no particular concern as the determination that has been made and
printed in the U. S. News and World Report and quoted in recent newspaper
articles as to the public rating of this book. It is very likely that the magazine's
book of the month club listing was compiled by a perverted individual or
individuals such as the one who actually authored the book in question.
We do not dou bt that the attitude and lifestyle as suggested in the plot of The
Catcher in the Rye may well be accepted as the "norm" by non-christians and
atheistic individuals in many parts of our country. There still are, however, many
common, ordinary folks in rural communities such as ours that still hold fast to the
Christian principles and biblical morals that support and strengthen our sincere faith
in an Almighty God.
We would request that the administration action already taken be carried one step
further, in that this book and any other book containing such profanity and sexual
suggestiveness be removed entirely from our school system including its libraries.
We hope that the administrators of both the elementary and high school will
more closely scrutinize the material that is being taught and required within our
school system.
Thanking you for the opportunity of expressing our feelings on this important
subject we remain
Yours very truly. (D. & C. Schulz, personal communication, October 1, 1987)
The schoo1 board forwarded that second letter to Superintendent Tollefson who wrote a
letter to the Shulzs asking them to fill out the form for reconsideration. The Schulzs
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proceeded to fill out the form (Appendix E) and to return it to the superintendent as
requested. The "Citizen's Request For Reconsideration Of A Book" form stated that the
Schulzs objected to the "profanity and sexual suggestiveness" in the book and that they
believed that The Catcher in the Rye "instilled a negative attitude in a young reader's mind."
The Schulzs also said that they had not read the whole book and that "only a person who is
accustomed to a perverted vocabulary and lifestyle could possibly get any satisfaction in
reading the book from cover to cover." They stated that the theme of the book was "being
a loser in life is alright," and they asked the school to withdraw the book from all students
in the school. They asked for the book to be replaced with a book "in which the plot would
provide students with a more positive and realistic outlook on life" (D, & C. Schulz,
personal communication, n. d.).
During this time period, Kambeitz received an anonymous note which stated,
"Hello John, teaching the book Catcher in the Rye will not send you to Hell! But not
repenting will get you to Hell! Give your life to Jesus and these things will pass! You will
have peace in your heart! It's not worth the fight! May the Lord be with you! A Christian
Friend." The only identification was a Bismarck cancellation on the envelope's postmark
(Anonymous, personal communication, n. d.).
John Kambeitz was not without supporters. His first letter of support came on
October 7,1987, from Paulette Nelson, then chair of the Intellectual Freedom Committee
for the NDLA. The letter informed Kambeitz about the Intellectual Freedom Committee
and offered him the committee's support. He also received an "Intellectual Freedom
Handbook" and was asked to fill out and return an "Incident Report Form" (P. Nelson,
personal communication, October 7, 1987).
There were three letters to the editor printed in The Napoleon Homestead on
October 7,1987. The first was from Pastor David Reese, who wrote to correct a statement
he had made in his September 30, 1987, letter to the editor as well as in his column "From
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the Pastor's Desk." In both pieces, he had stated that The Catcher in the Rye was a
required book and thus was mandatory reading. Reese stated that he had since learned that
students could have requested to read another book if they had desired. Reese said, "In
that case, it would be more correct to say the book was assigned rather than required"
(Reese, October 7, 1987c, p. 2).
The second letter was from "A Concerned NHS Student." This letter was the first
of a number of letters to the editor allowed to be printed without the writer's signature. [At
a later date, the publisher would reverse that policy.] The concerned student's letter read as
follows:
With the talk about "The Catcher in the Rye", a highly controversial novel by J.
D. Salinger, I would like a few words from the students' point of view.
Nearly all of this year's sophomore class liked the book, of what they got to
finish. Some thought of it as the only book they would really enjoy reading, not
because of the language, but because it was good.
The bock was proposed by John Kambeitz and accepted by Wayne Lucht,
principal.
I understand that the book "Of Mice and Men" has also recently been read and
considered unfit by Mr. Lucht. That book has been taught to fifth graders in other
schools. "Catcher in the Rye" has been taught in Catholic schools I know of.
What's wrong with this school?
If parents would read the book instead of sitting around in a huddle looking for
naughty words, they would think it was good, if not excellent. It is over 30 years
old and is considered a classic to those who read it.
To those who said if you did not go and complain about the book you were a
bad Christian, or to those who had ideas of kicking Mr. Kambeitz out of certain
church functions, should be ashamed. Those ideas are only hurting the
community. Out of town people have put down Napoleon since the banning of the
book.
When "The Catcher in the Rye" was read by students, to themselves or by Mr.
Kambeitz, outloud, the profanity was skipped over and no big deal was made out
of it. Mr. Kambeitz does not accept profanity in his class, just like all teachers. As
for the sexuality in the book, worse can be heard on many prime time television
programs. Worse language is heard walking down the halls of NHS or just sitting
in the cafe. I am proud to say without English classes I would not have been able
to write this letter. 1 believe many NHS students have the same opinions as I do on
this matter. (Concerned NHS Student, October 7, 1987, p. 2)
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The third letter to the editor was signed "A Concerned Citizen Of Napoleon Public
School District":
Many times it is far better to not respond to a fool. The letter signed 'concerned
parent and taxpayer' Virginia Fettig was a fool's letter, but a response is necessary
to set a fool straight.
It is admirable that Mrs. Fettig finds profanity so disgusting. It's amazing that
this type of language seems to be so tolerable and used among her and her family
members.
Mrs. Fettig's statement of a parent being told by the superintendent and principal
that the book was to be rem oval is false. No superintendent or principal ever told
Mr. Kambeitz to discontinue the use of this book. One call to Mr. Kambeitz would
have shown this to be untrue, but of course, that would have made too much sense
to go to the source.
Also, if Mrs. Fettig was so informed, she would know that no court in the
country would support permanently removing a book from a school.
Mr. Kambeitz presented a book from a state approved recommended reading list
that admittedly contained 'objectionable' language. He never said that he approved
of this talk, rather he said the exact opposite. Anyone in his classes would tell you
that. He never said that the students should talk this way or that they should think
like this troubled teenager in the book. It is up to the student to evaluate this piece
of literature. This book should have been treated the same as a section of a
government class where world religions and communism are discussed.
Here it is, believe it if you want; like it if you want.
If Mrs. Fettig and her followers think that they are to be admired for the way that
they approached this situation, they are in serious trouble. (A Concerned Citizen,
October 7, 1987, p. 2)
The last entry on October 7, 1987, was from Paster Mike Elias of Trinity Lutheran
Church, writing in "From the Pastor's Desk." Elias did not mention the book incident but
admonished readers to refrain from judging others:
Many people want to set down the law and create rules for others to live by.
Anyone who falls short of these expectations, these lofty goals, is seen as a second
rate Christian. Their response is that if you really had faith, or a strong enough
faith, you could pull yourself out of the fallen human condition. To all the rules
and expectations both Luther and Paul would say, the true Christian is subject to no
one except God alone. (Elias, October 7, 1987a, p. 7)
The Fargo Forum carried an article entitled "A Little Bit Of Freedom Can Be A
Dangerous Thing" by their "Lifestyle" columnist, Cathy Mauk, on October 11, 1987:
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The book, the parents say, is dangerous because it explores the alienated world of
an disillusioned teen-ager. His name is Holden Caulfield, and he spends most of
his days getting depressed about things like the rollerskating routine at Radio City
Music Hall, the phoniness of his peers, the hypocrisy of his superiors and the fact
that his mother keeps barging in on him in the bathroom to have little heart-tohearts as she chain smokes cigarettes. He also says bad words, which the
Napoleon parents say, makes the book bad.
So the school officials said "uncle" and pulled the book from the reading list,
but not from the library shelf.
The parents are right, of course. Holden's world is a dangerous place.
Impressionable kids who read the book might learn, among other things, that
adolescence isn't the best time of anyone's life. They might realize that they're not
the only kids in the world who've ever felt depressed, confused, disillusioned.
They might leam that life is unfair, and that parents make mistakes and can be
irritating, and that problems can't be solved by putting on a happy face or mouthing
platitudes or just saying "no."
Further, they might catch on to the notion that well-crafted words are capable of
moving people to great emotion —the most dangerous concept of all.
Since some parents in Napoleon are so nervous about Holden, his outlook on
life and a few naughty words, they might be surprised to know that somewhere in
their high school library is a bit of writing a great deal more dangerous than
anything J. D. Salinger wrote 26 years ago.
And if they think Salinger is capable of inciting the colective ids and emerging
intellects of their children, then they might want to take a long, hard look at
another bit of writing that's become something of a cult classic. I know it's there.
It's in most school libraries, even though it's not well-read.
At the time it was written, it was regarded by the establishment as one of the
most seditious, traitorous tomes ever written.
[It] actually declares that The Big People can't be in charge without having
to answer to The Little People —the high school kids, if you will.
Running through its 12 articles and 26 amendments is a common theme: People
don't need to be protected against ideas. People need to be protected from other
people who decide what ideas are dangerous. Talk about dangerous writing! It's
enough to start a revolution. It's called the United States Constitution. If you
parents in Napoleon truly want to protect your children from radical ideas mouthed
by disillusioned radicals, you might consider removing it from the high school
curriculum.
Before you do, though, you might want to read it. (Mauk, October 11, 1987, p.
1)

A letter to the editor written by Gerald Chapweske of Gascoyne, North Dakota,
appeared in The Bismarck Tribune on October 11, 1987. Chapweske stated that while the
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sophomore year was a little too soon to be reading The Catcher in the Rye, he would like to
see Napoleon High School use it for its junior or senior class curriculum. He had read the
book 17 years ago when his high school English teacher, "a very conservative nun, saw
something in it that made it worth teaching alongside Shakespeare and Chaucer"
(Chapweske, October 11,1987, p. 2). Chapweske took issue with the "sarcasm and
condescending attitude" (Chapweske, p. 2) of The Bismarck Tribune columnist Frederic
Smith in his September 29, 1987, column:
As for those who hope to protect students by banning books, I am reminded of
what Mark Twain said about Adam: He did not want the apple for the apple's sake;
he wanted it only because it was forbidden. Salinger must see some humor in
people banning a book whose title is a reference to the main character's desire to
protect the innocence of children. (Chapweske, October 11, 1987, p. 2)
Three more letters to the editor appeared in the The Napoleon Homestead on
October 14, 1987. The first letter was from the Reverend Joseph Mentel, asking the
community to stop the name calling:
Dear friends of the Homestead:
There is a heated discussion going on over a school book which was regarded
by the parents and some students as improper reading because of the profanities
used.
First, we all believe and are guaranteed the freedom of speech and freedom to
express our opinion. We should respect this freedom and also the courage others
have to speak up. If we like to reserve it lor ourselves, we also must respect it for
others.
Second, parents have always had a right and obligation to check on what their
children are reading and on their progress in education. This right is denied only in
communist countries, where there is no freedom and no rights. If parents object to
some teaching material, it should be respected by school officials, since they are
working for the community and are paid by taxpayers.
Third, in a public discussion there should never be name calling, nor should we
become personal. One may say, keep your cool and don't allow your passions to
take over! In a discussion, one should know with whom one is talking or writing.
If we don't have the courage to show our face, or to give our name under a letter, it
means that we don't have the courage to stand up for our opinions. Letters of that
kind should not be published. (Mentel, October 14, 1987, p. 2)
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Arlys Kemmet, signing her letter as 'A Concerned Parent,' wrote to the editor on
this same day, October 14,1987. Kemmet congratulated those who had spoken against the
book and also Pastor Reese for his boldness. Referring to the person who had called Mrs.
Fettig a 'fool,' she said, "I believe you're putting a book above another human being. The
type of language the Fettig family uses is not the issue, the book is!" (Kemmet, October
14, 1987, p. 2). Kemmet went on to say that profanity is always disgusting and that "a
person does not have to be educated to use profanity, so why are we using it to educate?"
(p. 2).
The third letter to the editor was signed "The Fool, Virginia Fettig, Also A
Concerned Parent And Taxpayer" (Fettig, October 14, 1987b, p. 2). Fettig, in responding
to the unsigned letter published on October 7, 1987, all but named the person she supposed
was the author of the lettei in which she was called a "Fool" (p. 2). She pointed at John
Kambeitz, whose parents lived next door to her, as the author of the letter:
In response to the biggest chickens and fools (student and citizens) who wrote the
unsigned letters last week. At least this fool had enough guts and was woman
enough to sign her name because she wasn't ashamed for what she had to say. It
sure wasn't very hard to figure o: who the citizens were who wrote the dirty letter,
because like 98% of Napoleon people said on Wednesday night, there's only one
citizen who could write a letter like that. If the citizen wouldn't have been such a
fool and given himself away at a Napoleon business place that afternoon, some
people wouldn't have believed it, but he was good enough to give himself away
and cook his own goose.
If the student and citizens think that letter changed my mind about the book, it
hasn't one b it I still say this book and any other trash like it should be in the trash
or burned and not in a public school.
Now, about using profane language in my home, that's my business and only
my business. Not my "NEIGHBOR'S" or anyone else's, but the profanity that is
used in English class is every taxpayer's business. Because every taxpayer is
helping to pay for that teacher's salary and is expecting him to teach his best.
Now the reason I didn't go to the teacher for this matter before I wrote my letter
was because I figured he would just make a fool of me and tell me false things, just
like he did to the papers, radio stations, etc. That's why we as parents talked to the
head of the school a few years ago when the first complaint was made. When he
told us the story we knew where we stood and that's all we needed, because that
was proof enough.
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Another point I'd like to bring out is "Yes," the students were given a choice to
read another book, but they were not told what other book they could read because
that one was probably just as dirty as this one, or dirtier. Who knows, they never
found out what the other book was.
I would like to say I am not ashamed of writing that letter two weeks ago and
expressing my feelings and opinion on the dirty books used in our school. But
what I can't figure out, is they always say that parents don't want to get involved
now days because they're afraid that the teacher might take it out on their child.
Then when we as parents and taxpayers do get involved like I did, they think they
can step all over us, but this "cookie" is a fighter and she won't step down that
easy.
The whole issue of the matter was not family feuding, the matter was to remove
this book and any others like it from our school, because these books were
purchased with our taxpayers money. (Fettig, October 1 4 ,1987b, p. 2)
Virginia Fettig also wrote the following letter to the editor of The Bismarck Tribune
on October 17, 1987:
I'd like to make a correction to the article entitled "America's most banned book,"
which was in your October 11 Sunday Bismarck Tribune. It stated that last month
school officials decided that Catcher in the Rye was not good company for high
school sophomores. I'd like to correct you and say it was not the Napoleon school
officials who decided this; it was "the Napoleon school parents" who decided it.
The parents are still working to get it out of the school library, because what good
is it to take it out of the school classroom and leave it in the school library. (Fettig,
October 17, 1987c, p. 4)
On October 18, 1987, The Bismarck Tribune quoted John Kambeitz as having said
"he would have fought to keep the book Catcher in the Rye in his classroom if he had
known it would get this crazy" (Materi, October 18, 1987b, pp. 1, 16). Kambeitz said that
the NDLA had offered to help if he had chosen to fight the censorship of the book from his
classroom. The article also said that a parent and other Napoleon citizens had stated that
they had the right to challenge the content of curriculum materials in use in their tax
-supported schools and that other books were already under review by some parent groups.
It was reported that since the removal of the book, the controversy had raged on, with
townspeople taking sides and debating the issue in letters to the editor of the The Napoleon
Homestead. As reported by The Bismarck Tribune, Kambeitz said, "This is just the kind
of uproar we thought we would be avoiding when we took the book out of the class"

(Materi, p. 1). He also saicl that he was the object of a personal attack by some of the
people who had complained about the book. Kambeitz went on to say "Some of the people
have genuine feelings about the book, and I respect their opinion, but many of them are
trying to intimidate me for whatever reasons they may have, and they are using Catcher in
the Rye as a means to that end" (Materi, p. 1). He contradicted the claims that the book
was mandatory' reading because he had offered the students alternate books to read. "Not
one student in the class indicated to me that he or she would rather not read Catcher in the
Rye" (Materi, p. 1). Kambeitz said that a number of factors were considered >n the
decision to use The Catcher in the Rye in his sophomore class, noting that one of them was
that it was recommended by the North Dakota Department of Public Instruction:
I guess the main reason is that I like the book. I teach it so as to down play the
profanity and help the student understand it. I know it is in the library at the
Assumption Abbey. And it is also being used in classes at Fargo Shanley and
many other schools. Of course all that means nothing to those who claim to object
to it. As far as they're concerned any book with such profanity simply can't have
literary merit. (Materi, October 18, 1987b, p. 1)
The October 18 article in The Bismarck Tribune reported that Kambeitz said he did
not understand why those who did not want the book were not as vocal about other
examples of apparent immoralities:
It's no secret there are minors drinking at just about every wedding dance held in
town. It's the same thing at the graduation party. Everyone knows minors are
drinking. Why doesn't anyone complain about that? If Napoleon is to be an island
of morality, why not go all the way? (Materi, October 18, 1987b, pp. 1, 16)
Virginia Fettig, who had twice denounced The Catcher in the Rye in letters to the
editor, spoke with The Bismarck Tribune:
Kambeitz's point about illegal drinking is irrelevant. We're not talking about kids
drinking. We're talking about our tax money being used to buy trash, which is just
what that book is. He has no right teaching that book to his class. We're the
people who pay his salary, then we should have some say about what is being
taught to our kids. (Materi, October 18, 1987b, pp. 1, 16)
When asked by The Bismarck Tribune in the October 18 article to respond to
another letter writer’s claim that the content of The Catcher in the Rye was no more
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offensive than things said on prime time television or in the halls of Napoleon High
School, Fettig said that she would have objected to the use of such language in those
situations as well. "If kids are talking like that in the halls, our principal should put a stop
to it. Of course, they probably think that if its OK to use those words in English class, it's
OK to use them anywhere" (Materi, October 18, 1987b, pp. 1, 16). Fettig said that she
knew of people who had been reviewing other books used in classes at the school, but she
said it was too early to say if there would be more protests or requests for removal. "I
personally feel that Catcher in the Rye and all books like it should be banned from the
school" (Materi, October 18, 1987b, p. 1).
Paulette Nelson, chair of the Intellectual Freedom committee of the NDLA, wrote a
letter dated October 22, 1987, to Ben Volk, President of the Napoleon School Board:
As chair of the Intellectual Freedom Committee, several accounts of the censorship
incident within your community have been brought to my attention. We fully
support your efforts and the efforts of Mr. John Kambeitz in his fight for
Intellectual Freedom.
As a librarian and former teacher, I have worked with young people for a
number of years. In working with these young people I have found that they need
several things: they need to find out that they have certain ideas and feelings and
that those ideas and feelings are shared by others, they need to reinforce the ideas
they have already formed, they need to reject or accept new ideas. That chance for
many would not be available for many if they did not have supportive teachers and
administrators who believe in the ethic of Intellectual Freedom. Please keep in
mind that these young people are not so different than when you and I were
younger, searching for the same new ideas or support for ideas already formed. As
stated before we of the North Dakota Library Association fully support your actions
and the actions of Mr. John Kambenz in your struggle to protect Intellectual
Freedom within your school and community. (P. Nelson, personal
communication, October 22,1987)
Pastor Mik° Elias of Trinity Lutheran Church wrote "From the Pastor's Desk" for
The Napoleon Homestead three days later, on October 21, 1987. His letter seemed to be
yet another ministerkil plea for healing in the community:
We are made free to better serve those who God has called us to serve. This may
include our family, those in the community, fellow members of the church to which
we belong. It also includes those who are different from us, those that do not
speak the same language we speak, those who we would prefer not to be near, and

those who we would call unworthy and unloveable. (Elias, October 21, 1987b, p.
7)
On October 27, '987,John Kambeitz received a letter from Bemnett Reinke, a
Dickinson State faculty member
I am writing to let you know that I, as a North Dakotan and parent, appreciate your
opposition to the censorship of Catcher in the Rye. The Napoleon school district
is indeed fortunate that you are there to speak up for "intellectual freedom" and
"freedom of choice."
It is unfortunate; that some individuals or groups feel that what is objectionable to
them must be offensive to others. However, this is not always the case, as the line
between what is acceptable varies from individual to individual. Fortunately, we
live in a country where we are allowed freedom of choice on our reading. If we
find something offensive we simply do not have to read it. We have no right to
restrict others from reading it.
If I were a parent with a child in the Napoleon school system, I would be very
upset that others are trying to dictate what my child can or can not read. I hope that
the school administration and people of Napoleon come to their senses and realize
the threat to their ' freedom of choice."
If I can be of any help in your stand against censorship, please let me know.
(B. Reinke, personal communication, October 27,1987)
The Napoleon Public Schools' Library Committee met on October 22, 1987. The
committee was comprised of Librarian James Olig, Principal Wayne Lucht, and two other
faculty members. The meeting was called by Principal Lucht to review and act on the
complaint filed by Dennis and Claudia Schulz. After reading the complaint, the committee
made the following recommendations:
1) The Catcher in the Rye will not be used in the classroom as assigned material.
2) The Catcher in the Rye will not be removed from the high school library.
3) All books and supplemental reading materials used in classes in grades 7-12 will
be reviewed and approved by the superintendent, the high school principal, and the
library committee.
4) The Napoleon School personnel will go on record as being opposed to blanket
censorship. They will encourage and seek other means of resolving problems or
conflicts. (Napoleon Public Schools' Library Committee, personal communication,
October 22, 1987)
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A letter containing the recommendations was then sent from Superintendent Tollefson to
the Napoleon School Board. The letter also stated that because the complaints made by
Schulz and the Knights of Columbus were about the same book, the recommendations
should apply to both (Napoleon Public Schools' Library Committee, personal
communication, October 22,1987).
On October 28, 1987, The Fargo Forum reported the following words by Principal
Lucht:
There has been no controversy in Napoleon about the book removal, but the issue
has been blown out of proportion by the media, which has really made the town of
Napoleon look bad. It is just a little local issue that was settled a long time ago.
It's done. It's been taken out of the classroom and it's settled and that's it. What
has been said in the paper is ridiculous. (Spaeth, October 28, 1987, p. 8)
Newspapers statewide carried stories on the library committee's recommendation to
keep The Catcher in the Rye in the school library. In The Bismarck Tribune, Principal
Lucht was reported as saying, "We're not going to say anything (more) unless we're
forced to. We've gotten, some bad publicity over this issue and we don't need any more"
(Materi, October 24, 1987c, p. 3).
The Napoleon Public School Board of Education voted three to one on November
9, 1987, to return The Catcher in the Rye to the high school library. That action was
reported by several North Dakota newspapers, including The Fargo Forum and The Minot
Daily News. The Napoleon Homestead, on November 18, 1987, carried the following
headline on the front page: "Cover Closed On Controversial Book?":
Four parents anc! two ministers attended the regular meeting of the Napoleon
School Board last week to see what action would be taken regarding a controversial
book in the high school library.
The board, by a 3-2 vote decided to leave the book as recommended by the
library review baard and Superintendent Robert Tollefson. The three male
members of the aoard voted in favor of keeping the book in the library, while the
two female mem bers voted against it.
The book, Catcher in the Rye, had been used in the sophomore English class,
but several parents requested that it be removed after seeing the book. This was
then done.
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Two written requests were received to remove the book from the school library.
When these requests were received the book was removed from the library and the
review board me t to make a recommendation to the school board.
At the meeting last week, Rev. Robert Logan questioned whether the board
would also permit "Playboy" in the library. The board said the issue at this time
was the other book and there is a written school policy on selection of books for
the library. Rev Logan then asked if there was a Bible in the library, and the board
thought there was, but they weren't certain.
In checking f arther, it was found that there is more than one Bible in the high
school library.
Father Joseph Mentel said, "We protect ourselves from water and pollution,
why not protect our minds from this?" He also said the Napoleon Ministerial
Association found the book objectionable.
Leo Bitz asked the board how many people called regarding the book and were
more people in favor or against the book? He was informed that some people
objected to having the book in class.
Superintendent Tollefson said he contacted legal services of the school board
association and they felt removing the book from the school library could result in
some legal ramifications. Board member Bob Johnson said he didn't like the idea
of some group telling the local board what they could or could not do, but he felt
the students should have a choice of whether or not they want to read the book.
Member Dale Johnson felt students in grades 7 through 12 should have freedom
of choice and they should be able to decide whether or not they want to read a book
such as this.
When asked about the last time the book had been checked out of the library,
High School Principal Wayne Lucht said it was a student who graduated in 1982.
The board then voted to concur with the findings of the library board and the
superintendent to not use the book in the classroom as assigned material, but to
leave the book in the high school library. ("Cover Closed," November 18, 1987,
p. 1)
The return of the book The Catcher in the Rye to the Napoleon library was reported
nationwide. The entire saga was reported in the January 1988 issue of the Newsletter on
Intellectual Freedom, a publication of the ALA ("Censorship Dateline," 1988, p. 10).
The Napoleon Homestead was soon silent on the book controversy. On November
18,1987, the editor wrote the following:
With the action of the Napoleon school board last week regarding the book,
Catcher in the Rye, we felt the following letter appropriate. However, we will
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not accept any more letters on this subject, as we feel the matter has been aired
enough and it is time to go to more important matters.
We encourage letters to the editor, however they must be signed. We have in
the past left the name of the writer off if they requested it, but the signature must
have been on the letter.
We are making a change in this policy. Effective immediately, all letters must be
signed, as in the pzist, and we will use the name of the writer on each letter we
print.
We reserve the right to determine when to quit accepting letters on a certain
subject. (Editor, November 18, 1987, p. 2)
In that November 18 edition, The Napoleon Homestead carried one last letter to the
editor. From Bill Mitzel, a former resident of Napoleon, the letter lamented the personal
attacks of residents upon residents in the local newspaper and noted the time such scars
take to heal:
I was dismayed to pick up my Homestead and read about the "Catcher in the Rye"
controversy in Napoleon. It is not so much the issue of the literary value of the
book or the morality of the language it contains that alarms me. What concerns me
is how an incident like this can split a community and leave very deep scars among
decent people that can last for years.
The first week, The Homestead contained what I thought to be a very objective
article and the solution to the problem which was decided upon by school officials,
as stated in that article, seemed to be sound and proper. Indeed, the article was
reflective of that rare commodity —good judgment coupled with common sense —
which I've always associated with the fine people of Nap>oleon. A letter to the
editor in that same Homestead, was emotional and tended to be personal to some
extent —but still dealt with the issue of the value of the book. However, the next
edition of the Homestead contained several letters, one of which started with a twoparagraph attack on a Napoleon resident and ended with a very negative comment
involving the family of that individual.
As I had feared when I read the previous week's Homestead, the issue has
rapidly deteriorated into personal attacks —very public personal attacks —that are,
in my judgment, far worse than the issue that caused the problem to begin with. A
further deterioration can be expected to occur, and probably will.
I'm reminded of stories of old feuds that raged on between, and sometimes
within, families for generations —until the original cause for the feud was long
forgotten —by all piarties involved. All that remained was bitterness and hate. The
pattern has been set. History is about to repeat itself —right in Napoleon. Another
feud has been bom. I am dismayed. It goes against the grain. I have bragged to
my children and friends about the wonderful life I had —the advantages —of
growing up in Napoleon. Napoleon is my Lake Woebegon, where all the women
are strong, the men are good-looking, and all the children are above average.
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I won't give up that image. Not for "Catcher in the Rye." Not because an
issue —no matter how im portant.. .causes these good people of my memory to
turn to personal attack, hate and vindictiveness. We have enough of that in the
world. We. . .do not need more. Not in Napoleon. (Mitzel, November 18, 1987,
p. 2)
I also interviewed John Kambeitz on the telephone on the afternoon of December 9,
1990. Kambeitz was eager to talk about the time three years earlier when The Catcher in
the Rye was pulled from use in his classroom and the Napoleon High School library. The
book was later returned to the library but not to Kambeitz's sophomore English classroom.
In the telephone interv iew, Kambeitz further described how he felt that the complainants
were not after the book at all but rather after him as a person. He stated that he was treated
poorly and said, "I've got my shit together, I wouldn't treat people that way" (J. Kambeitz,
personal communicati on, December 9,1990).
Summary
Attempts to censor public school textbooks and supplemental reading materials in
North Dakota have taken place in many cities across the state. The incidents of censorship
that have received the most attention are those that took place in Drake, Minot, and
Napoleon.
The effects of censorship on North Dakota public schools have been considerable.
In Drake, books were burned and a teacher was fired. In Minot, several books and a
magazine were removed, many of which were later returned. In Napoleon, a book was
removed from the classroom, later to be returned to the school library. In all three cases,
the local and often national newspapers reported the events and citizens voiced their
opinions in letters to Ihe editor. "Sides" were chosen early on in the events and insults and
accusations were plentiful. As with similar incidents of censorship across the United
States, the incidents in Drake, Minot, and Napoleon, North Dakota, had a considerable
effect on school personnel and community members.

CHAPTER V
PRESENTATION OF DATA
The purpose of this study was to examine the extent of censorship in North Dakota
public high schools and to determine what policies and procedures are used by North
Dakota high schools to handle challenges to educational textbooks and supplemental
reading materials. A m odd policy and procedures for use in North Dakota school districts
are recommended.
The following research questions guided this study:
1) What types of textbooks and supplemental books were challenged from 1989 to
1994 in North Dakota high schools?
2) What groups or individuals challenged textbooks and supplemental books from
1989 to 1994 in North Dakota high schools?
3) What were the reasons for the challenges made to textbooks and supplemental
books from 1989 to 1994 in North Dakota high schools?
4) What types of self-censorship of textbooks and supplemental books took place
from 1989 to 1994 in North Dakota high schools!
5) What policies, related forms, and procedures are used by North Dakota school
districts to respond to challenges to textbooks and supplemental books?
6) What are model policies, related forms, and procedures to address challenges to
textbooks and supplemented books in North Dakota school districts?
The purpose of this chapter is to present the data collected from the survey
developed for this study. Participants were asked to respond to questions on challenges to
textbooks and supplemental books which took place in North Dakota high schools during
247
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the period of 1989 to 1994. I mailed the survey on April 24, 1995, to the superintendents,
high school principals, high school librarians, and high school English teachers in all the
school districts surveyed. I sent the survey to the nine largest (based on student
enrollment) school districts in North Dakota (Bismarck, Fargo, Grand Forks, Minot, West
Fargo, Mandan, Dickinson, Jamestown, and Williston). The survey was also sent to a
random selection of the remaining school districts (every tenth one in the listing of the 1993
1994 Educational Directory published by the North Dakota Department of Public
Instruction). There were 76 responses to the 163 mailings of the survey for an overall
response rate of 47%. The survey is located in Appendix A.
Respondent Data
Survey respondents were asked to indicate their current professional positions
(superintendent, high school principal, high school librarian, and high school English
teacher) and how long they had been in these positions. Data in Table 1 indicate the
positions of the respondents in the nine largest districts, he response rate for each group,
and the average number of years they had been in their present positions.

Table 1. Respondents and Their Professional Positions in the Nine Largest School
Districts in North Dakota.
A v e r a g e years in
P o s itio n

N u m b e r o f resp on d en ts

R e sp o n se rate

p r e se n t p o s itio n

8 of 9

89%

7

H ig h s c h o o l p rin cip a l

10 o f 18

56%

11

H ig h s c h o o l lib rarian

1 0 o f 18

56%

17

7 o f 18

78%

18

35 of 54

62%

-

S u p erinten dent

H ig h s c h o o l E n g lis h tea c h e r
T o ta ls
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Of the 35 respondents, 8 were superintendents, 10 were high school principals, 10
were high school librarians, and 7 were high school English teachers. The response rate
was 89% (8 of 9) for the superintendents, 56% (10 of 18) for the high school principals,
56% (10 of 18) for the high school librarians, and 39% (7 of 18) for the high school
English teachers. The superintendents had an average of 7 years of experience, the high
school principals had an average of 11 years of experience, the high school librarians had
an average of 17 years of experience, and the high school English teachers had an average
of 18 years of experience. The overall response rate of respondents from the largest
districts was 62%.
Data in Table 2 indicate the positions of the respondents in the selected smaller
districts, the response rate for each group, and the average number of years they had been
in their present positions.

Table 2. Respondents and Their Professional Positions in the Selected Smaller School
Districts in North Dakota.
A v e r a g e y ea rs in
P o s it io n

N u m b e r o f resp o n d en ts

R e sp o n se rate

p resen t p o s itio n

17 o f 2 5

68%

10

H ig h s c h o o l p rin cip a l

9 of 34

26%

9

H ig h s c h o o l lib rarian

6 of 34

18%

15

H ig h s c h o o l E n g lis h tea c h e r

9 of 34

26%

14

4 1 o f 127

32%

-

S up erinten dent

T o ta ls

O f the 41 respondents, 17 were superintendents, 9 were high school principals, 6
were high school librarians, and 9 were high school English teachers. The response rate
was 68% (17 of 25) for the superintendents, 26% (9 of 34) for the high school principals,
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18% (6 of 34) for the high school librarians, and 26 % (9 of 34) for the high school
English teachers. The superintendents had an average of 10 years of experience, the high
school principals had an average of 9 years of experience, the high school librarians had an
average of 15 years of experience, and the high school English teachers had an ;r rage of
14 years of experience. The overall response rate of respondents from the self

ed smaller

districts was 32%.
Data in Table 3 show the positions of the respondents in the school districts of
North Dakota selected for the study, the response rate for each group, and the average
number of years they had been in their present positions.

Table 3. Respondents and Their Professional Positions in School Districts in North Dakota
Selected for Study.
A v e r a g e years in
P o s itio n

N u m b e r o f resp on d en ts

R e sp o n se rate

p resen t p o s itio n

S u p erinten dent

25 of 34

73%

8

H ig h s c h o o l p rin cip a l

19 o f 4 3

44%

10

H ig h s c h o o l lib rarian

16 o f 4 3

37%

16

H ig h s c h o o l E n g lis h tea ch er

16 o f 4 3

37%

16

T o ta ls

7 6 o f 163

47%

-

Of the 76 respondents, 25 were superintendents, 19 were high school principals,
16 were high school librarians, and 16 were high school English teachers. The response
rate was 73% (25 of 34) for the superintendents, 44% (19 of 43) for the high school
principals, 37% (16 of 43) for the high school librarians, and 37% (16 of 43) for the high
school English teachers. The superintendents had an average of 8 years of experience, the
high school principals had an average of 10 years of experience, the high school librarians
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had an average of 16 yeais of experience, and the high school English teachers had an
average of 16 years of experience. The overall response rate of respondents from all of the
selected school districts in North Dakota was 47%.
Research question number one: '’What types of textbooks and supplemental books
were challenged from 1989 to 1994 in North Dakota high schools?" Respondents were
asked to indicate the type and number of textbooks and supplemental books that were
challenged from 1989 to 1994 in their district or /school. Data in Table 4 indicate the type
and number of textbooks and supplemental books challenged from 1989 to 1994 in the nine
largest North Dakota school districts.

Table 4. Challenges to Textbooks and Supplemental Books in the Nine Largest School
Districts in North Dakota.

T y p e o f te x tb o o k s a n d su p p lem e n ta l b o o k s c h a lle n g e d

E n g lis h /la n g u a g e arts tex tb o o k s
w .-j.jjlem en tal E n g lis h /la n g u a g e arts b o o k s (n o t te x tb o o k s)

N um ber o f b ooks

1
18

H e a lth te x tb o o k s

5

S u p p le m e n ta l h e a lth b o o k s (n o t te x tb o o k s)

4

S o c ia l stu d ie s te x tb o o k s

0

S u p p le m e n ta l s o c ia l stu d ie s b ook s (n o t te x tb o o k s)

3

M ath te x tb o o k s

0

S c ie n c e te x tb o o k s

1

O th er (a ll s p e c ifie d a s library b o o k s b y r e sp o n d en ts)

10

T o ta ls

42
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There was 1 challenge to English/language arts textbooks and 18 challenges to
supplemental English/language arts books. There were 5 challenges to health textbooks, 4
challenges to supplemental health books, no challenges to social studies textbooks, and 3
challenges to supplemental social studies books. There were no challenges to math
textbooks and 1 challenge to science textbooks. There were 10 challenges reported under
the category "Other," all of which were identified as library books. There were 42
challenges reported by the survey respondents from the nine largest school districts in
North Dakota to the eight categories of textbooks and supplemental books from 1989 to
1994.
Data in Table 5 indicate the type and number of textbooks and supplemental books
challenged from 1989 to 1994 in the selected smaller North Dakota high school districts.

Table 5. Challenges to Textbooks and Supplemental Books in the Selected Smaller School
Districts in North Dakota

T y p e o f te x tb o o k s a n d su p p lem e n ta l b o o k s c h a lle n g e d

N u m b e r o f c h a lle n g e s

E n g lis h /la n g u a g e arts te x tb o o k s

11

S u p p le m e n ta l E n g lis h /la n g u a g e arts b o o k s (n o t te x tb o o k s)

10

H e a lth te x tb o o k s

4

S u p p le m e n ta l h e a lth b o o k s (n o t te x tb o o k s )

0

S o c ia l stu d ie s te x tb o o k s

0

S u p p le m e n ta l s o c ia l stu d ie s b ook s (n o t te x tb o o k s)

0

M ath te x tb o o k s

1

S c ie n c e te x tb o o k s

0

O th er ( s p e c ifie d a s lib rary b o o k s b y r e sp o n d en t)

1

T o ta ls

27
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There were 11 challenges to English/language arts textbooks and 10 challenges to
supplemental English/language arts books. There were 4 challenges to health textbooks,
no challenges to supplemental health books, no challenges to social studies textbooks, and
no challenges to supplemental social studies books. There was 1 challenge to math
textbooks and no challenges to science textbooks. There was 1 challenge reported under
the category "other," which was identified as a library book. There were 27 challenges
reported by the survey respondents from the selected smaller school districts in North
Dakota to the 8 categories of textbooks and supplemental books from 1989 to 1994.
Data in Table 6 indicate the type and number of textbooks and supplemental books
challenged from 1989 to 1994 in the school districts of North Dakota selected for the stud .

Table 6. Challenges to Textbooks and Supplemental Books in the School Districts in
North Dakota Selected for Study.

T y p e o f te x tb o o k s an d su p p lem e n ta l b o o k s c h a lle n g e d

N u m b e r o f c h a lle n g e s

E n g lis h /la n g u a g e arts te x tb o o k s

12

S u p p le m e n ta l E n g lis h /la n g u a g e arts b o o k s (n o t te x tb o o k s)

28

H e a lth te x tb o o k s

9

S u p p le m e n ta l h e a lth b o o k s (n o t te x tb o o k s )

4

S o c ia l stu d ie s te x tb o o k s

0

S u p p le m e n ta l s o c ia l s tu d ie s b o o k s (n o t te x tb o o k s)

3

M ath te x tb o o k s

1

S c ie n c e te x tb o o k s

1

O th er ( s p e c ifie d a s lib rary b o o k s b y r e sp o n d en ts)

11

T o ta ls

69

254
There were 12 challenges to English/language arts textbooks and 28 challenges to
supplemental English/language arts books. There were 9 challenges to health textbooks, 4
challenges to supplemental health books, no challenges to social studies textbooks, and 3
challenges to supplemental social studies books. There was 1 challenge to math textbooks
and 1 challenge to science textbooks. There were 11 challenges reported under the
category "Other," all of which were identified as library books. There were 69 challenges
reported by the survey respondents of the selected school districts in North Dakota to
textbooks and supplemental books.
Narratives were provided by 23 respondents about one specific challenge to
educational materials or books that they had faced. Their verbatim responses are given
below:
Responses:
1) The challenge of Robert Cormier's The Chocolate War. Parent wasn't concerned about
his child reading the book: He felt his child could make the appropriate decision. His
primary concern was the other children in class, that they did not have the ability to make a
sound judgment about the book and its material. The challenge began at the teacher level,
grew to the department level, from there became a building committee issue, and
culminated at the district level, where the issue was resolved.
2) An English supplemental book was challenged (high school level) and the parent carried
it through all the steps provided in our enclosed policy. He accepted the final committee's
decision because of the make-up of that group (die policy calls for a citizens group while
the earlier steps in the process call for educator review). He didn't agree with the decision
but he felt the community committee was fair and thorough and not vested as directly in the
decision as educators might be.
3) Parent challenged a book in our library (Clan of Cave Bear) while visiting school during
Back to School Night. We have a specific Board of Ed. policy that spells out clearly the
process to be followed. There is an informal and formal process than can be followed.
This particular case the formal process was used. An 8 member reconsideration committee
reviewed the book. The decision was to keep the book in the library. The supt. upheld the
decision. The matter ended at that point. The process does allow for an appeal to the
Board.
4) Only one I've had challenged was a book called, Black Boy. The compliant fsicl
centered around the use of the word "nigger" and some other profanity. We are still using
the book.
5) One parent objected to The Crucible on the witch craft basis —I allowed his student an
early start on the next selection The Scarlet Letter.
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6) The Chocolate War by Robert Cormier was the book challenged. We went through a
formal review process and the book was retained. It is also in our library. Also, students
have a right to ask for an alternate assignment.
7) Parent objected to Sophomore class use of Steinbeck's "Of Mice and Men", for the
rough language in the book. We followed school-district procedures. Book was not
withdrawn from classroom use.
8) Student and his parent requested that he did not read The Hobbit because the cover
picture was eerie and there are references to good and bad magical —powers. The teacher
offered an alternate reading and the parent said she did not want her child omitted from a
class reading and activity, therefore he (child) and his parent read the book together (as
suggested by the instructor). No problems resulted.
9) Grapes of Wrath was seen as to fsicl profane by a student and her parents. We
substituted another novel.
10) A parent objected to the vulgar language of a book by randomly previewing pages and
reading words out of context. The parent demanded removal of the book, our policy for
censorship was enacted. The first step is for the objector to read the entire text. The issue
was dropped.
11) I changed literature books for English literature and went to a series that had Hamlet
instead of Macbeth. Some parents in the community felt that Macbeth promoted Satanism.
12) The informal concerns dealt with witchcraft and language. On one or two occasions
students read another book in English. We have never removed anything from either class
or library. We have been lucky.
13) Thank goodness, I have yet to face a controversy over texts used in our system. I have
taught for seven years.
14) One parent of a second grader questioned a library book about Indians and their
worship of the sun as a "religion." The question was answered/explained to the parent's
satisfaction.
15) We have had a program in our counseling program challenged this year. The name of
the program is DUSO. A religious group is challenging this program on a wide basis in
our country. I read the objections to it —I believe it has to do with mind control, a form of
self hypnosis and satanic symbols. Our board of Ed. voted to suspend the DUSO program
until the counselor can investigate it further. We're doing another program instead.
16) We have had a few informal concerns from parents about materials. All of these
concerns have been addressed & problem resolved. No formal challenges have been made
in the years I have been here. The informal concerns dealt with 1. witchcraft, 2. language.
On one or two occasions students read another book (paperback) in English. We have
never removed anything from either class or library. We have been lucky.
17) The most recent incident of this type involved a parent challenge of one act play
selections being used in theater class. Their concern related to profanity and inappropriate
subject matter such as homosexual activity & interactions. The material had not been
screened by the teacher before it was given to students as optional projects. The teacher
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withdrew the material when she became aware of its contents and the parent concerns that
were evolving. The students were not happy about the censorship but accepted it when
they realized parents & educators were united in their position.
18) To my knowledge we have had no challenges at our school in the last 5 years in our
school.
19) All challenges have been resolved without formal review process.
20) Nothing has been challenged in the last 5 yrs. Last thing we had was Shel Silverstem
books taken thru the process by [name of person with their title] about 6 yrs. ago.
Obscene. 2 books. Books were placed back on the shelves.
21) No challenges.
22) [name of city] has been fortunate in that we have not experienced any challenges.
(Guess all efforts were concentrated on the other side of the river — [name of city],
23) To my knowledge no books have been challenged.
Research question number two: "What groups or individuals challenged textbooks
and supplemental books from 1989 to 1994 in North Dakota schools?" Respondents were
asked to indicate the groups or individuals who challenged textbooks and supplemental
books from 1989 to 1994 in their district or school. Data in Table 7 indicate the group or
individual who challenged textbooks or supplemental books in the nine largest school
districts in North Dakota. "Students" were responsible for 4 challenges, "Parents" for 19
challenges, "Teachers" for 1 challenge, a "Community group" for 1 challenge, and a
"Church or religious group" for 6 challenges. The category "Other" showed 1 challenge,
with the respondent indicating that the "superintendent" was the "Other." There were 32
groups or individuals who challenged textbooks and supplements 1 oks in the nine largest
school districts in North Dakota from 1989 to 1994.
Data in Table 8 indicate the group or individual who challenged textbooks or
supplemental books in the selected smaller school districts in North Dakota. "Students"
were responsible for 5 challenges, "Parents" for 14 challenges, "Teachers" for 1 challenge,
a "Community group" for no challenges, and a "Church or religious group" for 2
challenges. The category "Other" showed 3 challenges, with the respondents indicating

Table 7. Groups or Individuals Chalk aging Textbooks and Supplemental Books in the Nine Largest School Districts in North
Dakota.
E n g lis h /

S u p p lem en tal

S u p p lem en tal

G roup or in d iv id u a ls

lan guage

E n g lish /la n g u a g e Health

S u p p lem en ta l

resp on sib le for c h a lle n g e s

arts texts

arts x>oks

h ea lth b ook s

texts

S o c ia l stud ies so c ia l stu d ies
tex ts

books

"Other"
M ath

S cie n c e

(library

texts

tex ts

b o o k s)

T o ta ls

0

2

0

1

0

0

0

1

0

4

Parent

1

9

2

2

0

i

0

0

4

19

Teacher

0

1

0

0

0

0

0

0

0

1

C om m u n ity grou p

0

0

1

0

0

0

0

0

0

1

C h u rch /religiou s group

0

2

1

1

0

0

0

0

2

6

O ther (superintendent)

0

0

1

0

0

0

0

0

0

1

T otals

1

14

5

4

0

1

0

1

6

32
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Student

Table 8. Groups or Individuals Challenging Textbooks and Supplemental Books in the Selected Smaller School Districts in North
Dakota.
"Other"

S u p p lem en ta l

E n g lish /

S u p p lem en tal

G roup or in d ivid u als

lan guage

E n g lish /la n g u a g e H ealth

S u p p lem en ta l

S o c ia l stu d ies so c ia l stu d ie s

M ath

S cie n c e

(library

resp on sib le for c h a lle n g e s

arts texts

arts b o o k s

h e a lth b o o k s

tex ts

texts

texts

b o o k s)

texts

books

T o ta ls

2

2

0

0

0

0

1

0

0

5

Parent

4

6

3

0

0

0

0

0

1

14

Teacher

0

0

0

0

0

0

1

0

0

1

C om m u n ity grou p

0

(

0

0

0

0

0

0

0

0

C hu rch/religiou s group

1

1

0

0

0

0

0

0

0

2

O ther (superintendent)

1

1

1

0

0

0

0

0

0

3

T otals

8

10

4

0

0

0

2

0

1

25
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Student

Table 9. Groups or Individuals Challenging Textbooks and Supplemental Books in School Districts in North Dakota Selected
for Study.
"Other”

S u p p lem en ta l

E n g lis h /

Supplem ental

G roup or in d iv id u a ls

lan gu age

E n glish /lan gu age Health

S u p p lem en ta l

S o c ia l stu d ies so c ia l stu d ies

M ath

S cien ce

(library

resp on sib le fo r c h a lle n g e s

arts te x ts

arts b ook s

h ea lth b o o k s

texts

texts

texts

b o o k s)

texts

books

T o ta ls

2

4

0

1

0

0

1

1

0

9

Parent

5

15

5

2

0

1

0

0

5

33

Teacher

0

1

0

0

0

0

1

0

0

2

C o m m u n ity grou p

0

0

1

0

0

0

0

0

0

1

C h u rch /religiou s group

1

3

1

1

0

0

0

0

2

8

Other (superintendent)

1

1

'f
id

0

0

0

0

0

0

4

T otals

9

24

9

4

0

1

2

1

7

57

259

Student

260
that the "superintendent" was the "Other." There were 25 groups or individuals who
challenged textbooks and supplemental books in the selected smaller school districts in
North Dakota from 1989 to 1994.
Data in Table 9 indicate the group or individual who challenged textbooks or
supplemental books in the school districts of North Dakota selected for the study.
"Students" were responsible for 9 challenges, "Parents" for 33 challenges, "Teachers" for
2 challenges, a "Community group" for 1 challenge, and a "Church or religious group"
for 8 challenges. The category "Other" showed 4 challenges, with the respondents
indicating that the "superintendent" was the "Other." There were 57 groups or individuals
who challenged textbooks and supplemental books in the school districts of North Dakota
selected for the study.
Research question number three: "What were the reasons for the challenges made to
textbooks and supplemental books from 1989 to 1994 in North Dakota high schools?"
Respondents were asked to indicate the reasons for the challenges made to textbooks and
supplemental books from 1989 to 1994 in their district or school. Survey respondents
were asked to check all reasons that applied. Data in Table 10 indicate the reasons given
for the challenges to textbooks and supplemental books and the number of respondents
citing each reason in the nine largest school districts in North Dakota. The categories were
"Vulgar/obscene/inappropriate language," "Religious message," "Anti-religious message,"
"Portrayal of women/men in traditional roles," "Portrayal of women/men in nontraditional
roles," "Negative portrayal of minority persons," "Positive portrayal of minority persons,"
and "Other." Respondents defined "Other" as library books. English/language arts
textbooks received 1 challenge for "Vulgar/obscene/inappropriate language." Supplemental
English/language arts books received 14 challenges, 8 for "Vulgar/obscene/inappropriate
language," 2 for "Anti-religious message," 2 for "Portrayal of women/men in
nontraditional roles," 1 for "Negative portrayal of minority persons," and 1 for "Other."

Table 10. Reasons for Challenges to Textbooks and Supplemental Books in the Nine Largest School Districts in
North Dakota.
P ortrayal o f P ortrayal o f

V ulgar/
ob scen e/

A n ti-

N eg a tiv e

m e n /w o m e n m en /w o m e n portrayal

P o s itiv e
portrayal

G roup an d /or in d iv id u a ls

inapprop.

R e lig io u s

r e lig io u s

in traditional in n o n -

of

of

r e sp o n sib le fo r c h a lle n g e s

lan guage

m essa g e

m essa g e

roles

m in o r ities

m in o r ities "Other"

trad, roles

T o ta ls

1

0

0

0

0

0

0

0

1

S upp. E n g ./la n . arts b o o k s

8

0

2

2

0

1

0

1

14

H ealth texts

0

1

0

0

0

0

0

1

2

S up p. h e a lth b o o k s

3

0

0

0

0

0

0

1

4

S o c ia l stu d ie s texts

0

0

0

0

0

0

0

0

0

S up p. s o c ia l stu d ies b o o k s

1

0

0

0

0

1

0

0

2

M ath tex ts

0

0

0

0

0

0

0

0

0

S c ie n c e texts

0

0

0

0

0

0

0

1

1

"Other" (library b o o k s)

4

0

2

0

0

0

0

0

6

T o ta ls

17

1

4

2

0

2

0

4

30
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Table 11. Reasons for Challenges to Textbooks and Supplemental Books in the Selected Smaller School Districts
in North Dakota.
P ortrayal o f

V ulgar/
o b scen e/

Portrayal o f N eg a tiv e

P o s itiv e

A nti-

m e n /w o m e n m e n /w o m e n portrayal

portrayal

G roup an d /or in d ivid u als

inapprop.

R e lig io u s

relig io u s

in trad itional in n o n -

of

of

r e sp o n sib le for ch a lle n g e s

lan gu ag e

m essage

m essage

roles

m in o r itie s

m in o r ities "Other"

trad, r o les

T o ta ls

4

0

0

0

\

0

0

0

5

Sup p. E n g ./la n g . a its b o o k s

4

0

1

0

1

0

0

1

7

H ealth tex ts

0

0

1

0

1

0

0

1

3

Supp. h e a lth b o o k s

0

0

0

0

0

0

0

0

0

S o c ia l stu d ie s tex ts

0

0

0

0

0

0

0

0

0

Supp. s o c ia l stu d ie s b o o k s

0

0

0

0

0

0

0

0

0

M ath tex ts

0

0

0

0

0

0

0

0

0

S c ie n c e tex ts

0

0

0

0

0

0

0

0

0

"Other" (library b ook s)

0

1

0

0

0

0

0

0

1

T otals

8

1

2

0

3

0

0

2

16

26 2
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Table 12. Reasons for Challenges to Textbooks and Supplemental Books in School Districts in North Dakota
Selected for Study.
P ortrayal o f P ortrayal o f N eg a tiv e

P o s itiv e

A nti-

m e n /w o m e n m e n /w o m e n portrayal

portrayal

V u lgar/
o b sc e n e /
G roup an d/or in d ivid u als

inapprop.

R e lig io u s

re lig io u s

in traditional in n o n -

of

of

re sp o n sib le for c h a lle n g e s

la n g u a g e

m essa g e

m essage

ro les

m in o r itie s

m in o r itie s "Other"

trad, roles

T o ta ls

5

0

0

0

1

0

0

0

6

Sup p. E n g ./la n g . arts b o o k s

12

0

3

2

1

1

0

2

21

H ealth texts

0

1

1

0

1

0

0

2

5

Supp. h ea lth b o o k s

3

0

0

0

0

0

0

1

4

S o c ia l stu d ies texts

0

0

0

0

0

0

0

0

0

Supp. s o c ia l stu d ie s b o o k s

1

0

0

0

0

1

0

0

2

M ath texts

0

0

0

0

0

0

0

0

0

S c ie n c e texts

0

0

0

0

0

0

0

1

1

"Other" (library b ook s)

4

1

2

0

0

0

0

0

7

T o ta ls

25

2

6

2

3

2

0

6

46
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Health textbooks received 2 challenges, 1 for "Religious message" and 1 for "Other."
Supplemental health books received 4 challenges, 3 for "Vulgar/obscene/inappropriate
language" and 1 for "Other." Social studies textbooks received no challenges.
Supplemental social studies books received 2 challenges, 1 for "Vulgar/obscene/
inappropriate language" and 1 for "Negative portrayal of minority persons." Math
textbooks received no challenges. Science textbooks received 1 challenge for "Other." The
category "Other" (defined by respondents as library books) received 6 challenges, 4 for
"Vulgar/obscene/inappropriate language" and 2 for "Anti-religious message." There were
30 challenges to the types of textbooks and supplemental books reported by the nine largest
school districts in North Dakota.
Data in Table 11 indicate the reasons given for the challenges to textbooks and
supplemental books and the number of respondents citing each reason in the selected
smaller school districts in North Dakota. The categories were "Vulgar/obscene/
inappropriate language," "Religious message," "Anti-religious message," "Portrayal of
women/men in traditional roles," "Portrayal of women/men in nontraditional roles,"
"Negative portrayal of minority persons," "Positive portrayal of minority persons," and
"Other." Respondents defined "Other" as library books. English/language arts textbooks
received 5 challenges, 4 for "Vulgar/obscene/inappropriate language" and 1 for "Portrayal
of women/men in nontraditional roles." Supplemental English/language ai ts books received
7 challenges, 4 for "Vulgar/obscene/inappropriate language," 1 for "Anti-religious
message," 1 for "Portrayal of women/men in nontraditional roles," and 1 for "Other."
Health textbooks received 3 challenges, 1 for "Anti-religious message," 1 for "Portrayal of
women/men in nontraditional roles," and 1 for "Other." Supplemental health books, social
studies textbooks, supplemental social studies books, and math textbooks received no
challenges. The category "Other" (defined by respondents as library books) received 1
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challenge for "Religious message." There were 16 challenges to the types of textbooks and
supplemental books reported by the selected smaller school districts in North Dakota.
Data in Table 12 indicate the reasons given for the challenges to textbooks and
supplemental books and the number of respondents by category citing each reason the
school districts in North Dakota selected for the study. The categories were "Vulgar/
obscene/inappropriate language," "Religious message," "Anti-religious message,"
"Portrayal of women/men in traditional roles," "Portrayal of women/men in nontraditional
roles," "Negative portrayal of minority persons," "Positive portrayal of minority persons,"
and "Other." Respondents defined "Other" as library books. English/language arts
textbooks received 6 challenges, 5 f o r "Vulgar/obscene/inappropriate language" and 1 for
"Portrayal of women/men in nontraditional roles." Supplemental English/language arts
books received 21 challenges, 12 for "Vulgar/obscene/inappropriate language," 3 for "Antireligious message," 2 for "Portrayal of women/men in traditional roles," 1 for "Portrayal of
women/men in nontraditional roles," 1 for "Negative portrayal of minority persons," and 2
for "Other." Health textbooks received 5 challenges, 1 for "Religious message," 1 for
"Anti-religious message," 1 for "Portrayal of women/men in nontraditional roles," and 2
for "Other." Supplemental health books received 4 challenges, 3 f o r "Vulgar/obscene/
inappropriate language" and 1 for "Other." Social studies textbooks received no challenges.
Supplemental social studies books received 2 challenges, 1 for "Vulgar/obscene/
inappropriate language" and 1 for "Negative portrayal of minority persons." Math
textbooks received no challenges. Science textbooks received 1 challenge for "Other." The
category "Other" (defined by respondents as library books) received 7 challenges, 4 for
"Vulgar/obscene/inappropriate language," 1 for "Religious message," and 2 for "Antireligious message." There were 30 challenges to the 9 types of textbooks and supplemental
books reported by the school districts in North Dakota selected for the study.
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Research question number four: "What types of self-censorship of textbooks and
supplemental books took place from 1989 to 1994 in North Dakota high schools?"
Respondents were asked to indicate the types of self-censorship (decision not based on a
formal challenge) of textbooks and supplemental books that had occurred in their district or
school. Data in Table 13 indicate the types of self-censorship reported by the respondents
of the nine largest school districts in North Dakota.

Table 13. Self-censorship in the Nine Largest School Districts in North Dakota.

T y p e o f se lf-c e n s o r s h ip

N u m b e r o f re sp o n se s

T e a ch er's d e c is io n to ch a n g e tex ts to a v o id c o n tr o v e r sy

5

T e a ch er 's d e c is io n to n o t u s e te x ts to a v o id c o n tr o v e r sy

10

L ibrarian's d e c is io n to r e m o v e b o o k s fr o m o p e n s h e lv e s

6

S c h o o l's p o lic y to a llo w a lter n a tiv e tex ts o r b o o k s in ste a d o f standard te x ts/b o o k s

8

L ibrarian's d e c is io n n o t to ord er c e rta in b o o k s o r m a te r ia ls

10

O th er

1

T o ta l

40

There were 5 responses indicating that it was the "Teacher's decision to change
texts to avoid contrversy" and 10 responses indicating that it was the "Teacher's decision to
not use texts to avoid controversy." There were 6 responses indicating that it was the
"Librarian's decision to remove books from open shelves,” 8 responses indicating that it
was the "School's policy to allow alternative texts or books instead of standard
texts/books," and 10 responses indicating that it was the "Librarian's decision not to order
certain books or materials." There was 1 response to the category "Other," which the
respondents defined
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as "administrator and librarians agreeing a book is inappropriate." There were 40 responses
to the types of self-censorship listed.
Data in Table 14 indicate the types of self-censorship reported by respondents of the
selected smaller school districts in North Dakota.

Table 14. Self-censorship in the Selected Smaller School Districts in North Dakota.

T y p e o f s e lf -c e n so r sh ip

N u m b e r o f re sp o n se s

T e a ch er 's d e c is io n to c h a n g e te x ts to a v o id c o n tro v e rsy

8

T ea ch er's d e c is io n to n o t u se te x ts to a v o id co n tr o v e r sy

8

L ibrarian's d e c is io n to r e m o v e b o o k s fro m o p e n s h e lv e s

11

S c h o o l's p o lic y to a llo w a lte r n a tiv e te x ts o r b o o k s in ste a d o f standard te x ts /b o o k s
Librarian's d e c is io n n o t to o rd er certain b o o k s o r m a te ria ls

3
13

O ther

1

T o ta l

44

There were 8 responses indicating that it was the "Teacher's decision to change texts
to avoid contrversy" and 8 responses indicating that it was the "Teacher's decision to not
use texts to avoid controversy." There were 11 responses indicating that it was the
"Librarian's decision to remove books from open shelves," 3 responses indicating that it
was the "School's policy to allow alternative texts or books instead of standard
texts/books," and 13 responses indicating that it was the "Librarian's decision not to order
certain books or materials." There was 1 response to the category "Other," which the
respondents defined as "superintendent." There were 44 responses to the types of self
-censorship listed.
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Data in Table 15 indicate the types of self-censorship reported by the respondents
from the school districts in North Dakota selected for the study.
Table 15. Self-censorship in North Dakota School Districts Selected for the Study.

T y p e o f s e lf-c e n so r sh ip

N u m b e r o f r e sp o n se s

T e a ch er 's d e c is io n to c h a n g e te x ts to a v o id c o n tr o v e r sy

13

T e a ch er 's d e c is io n to n o t u s e te x ts to a v o id c o n tr o v e r sy

18

Librarian's d e c is io n to r e m o v e b o o k s fro m o p e n s h e lv e s

17

S c h o o l's p o lic y to a llo w a lter n a tiv e te x ts or b o o k s in ste a d o f standard te x ts /b o o k s

11

Librarian's d e c is io n n o t to ord er c e rta in b o o k s o r m a te r ia ls

23

O ther

2

T o ta l

84

There were 13 responses indicating that it was the "Teacher's decision to change texts
to avoid controversy" and 18 responses indicating that it was the "Teacher's decision to not
use texts to avoid controversy." There were 17 responses indicating that it was the
"Librarian's decision to remove books from open shelves," 11 responses indicating that it
was the "School's policy to allow alternative texts or books instead of standard texts/
books," and 23 responses indicating that it was the "Librarian's decision not to order
certain books or materials." There was 2 responses to the category "Other," defined as
"administrator and librarians agreeing a book is inappropriate" and "superintendent." There
were 84 responses from the school districts in North Dakota selected for the study to the
types of self-censorship listed.
Research question number five: "What policies, related forms, and procedures are
used by North Dakota school districts to respond to challenges to textbooks and
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supplemental books?" Respondents were asked to check one of three options regarding
their district's policies and any related forms designed to address challenges to textbooks
and supplemental books. Data in Table 16 indicate the responses from the nine largest
school districts in North Dakota, indicating the number of respondents who checked each
of the listed responses.

Table 16. Policies Addressing Challenges to Textbooks and Supplemental Books in the
Nine Largest School Districts in North Dakota.

R e sp o n s e s o n p o lic y a n d re la ted fo rm s

A c o p y o f ou r p o lic y a n d related fo r m s for a d d r essin g c h a lle n g e s to

N u m b e r o f r e sp o n se s

16

e d u c a tio n a l m a te ria ls are b e in g m a ile d to y o u
O u r d istr ic t p o lic y a n d re la ted fo r m s are n o t a v a ila b le fo r p u b lic u se

2

or k n o w le d g e
O ur d istrict d o e s n o t h a v e a p o lic y a n d r e la te d fo r m s fo r a d d ressin g

3

c h a lle n g e s to e d u c a tio n a l m a te ria ls an d b o o k s

Of the 21 responses, 16 respondents checked "A copy of our policy and related
forms for addressing challenges to educational materials are being mailed to you," 2
checked "Our district policy and related forms are not available for public use or
knowledge" and 3 checked "Our district does not have a policy and related forms for
addressing challenges to educational materials and books." All of the policies and related
forms returned by respondents of the nine largest school districts had the school district
name on them. Respondents from only one of the nine largest school districts in North
Dakota indicated that they did not have policies and related forms in place to handle
challenges to educational materials and books. Therefore, 89% (8 of 9) of the largest
districts had policies and related forms in place.
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Data in Table 17 indicate the responses from the selected smaller school districts in
North Dakota, indicating the number of respondents who Checked each of the listed
responses.

Table 17. Policies Addressing Challenges to Textbooks and Supplemental Books in the
Selected Smaller School Districts in North Dakota.

R e s p o n s e s o n p o lic y an d r e la ted fo rm s

A c o p y o f o u r p o lic y a n d rela ted fo rm s fo r a d d r essin g c h a lle n g e s to

N u m b e r o f re sp o n se s

13

ed u c a tio n a l m a te r ia ls are b e in g m a ile d to y o u
O u r d istr ic t p o lic y a n d re la ted fo rm s are n o t a v a ila b le fo r p u b lic u se

3

or k n o w le d g e
O ur d istric t d o e s n o t h a v e a p o lic y a n d re la ted fo r m s fo r a d d ressin g

11

c h a lle n g e s to e d u c a tio n a l m a te ria ls a n d b o o k s

O f the 27 responses, 13 respondents checked "A copy of our policy and related
forms for addressing challenges to educational materials are being mailed to you," 3
checked "Our district policy and related forms are not available for public use or
knowledge," and 11 checked "Our district does not have a policy and related forms for
addressing challenges to educational materials and books." Eight of the 13 policies and
related forms returned had the name of the school district name on them. O f the 13
returned, 5 were identical. 32% (8 of 25) of the selected smaller school districts in North
Dakota that responded had policies and related forms in place.
Fifteen respondents from districts with no policies and related forms provided
narratives to explain how challenges would be handled. One respondent, although
indicating that the district did have a policy in place, chose to respond as well. The
verbatim responses are given below:
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Responses:
1) Challenges would be taken seriously. If parent complains, then a meeting would be
called and complaint and book reviewed. Decision to discard or allow material would be
made by principal and/or superintendent. Hopefully it stops there. A policy does need to
be addressed and added to handbook.
2) I'll send you our library materials. We are working on the other areas now. Should be
in place by end of next year. Right now we use the library rules for textbooks as well.
3) Since we do not have an established policy I would have to work with the NDSBA and
their legal advise Isicl.
4) A committee of parents, community members, teachers, and librarians, principals and
Board members would be appointed by the Board to provide advice & recommendations.
The Board would likely act accordingly.
5) Classroom teachers, and building principals would try to resolve challenge; if not
resolved at this level Administrator, then Board of Education would intervene.
6) There have been no challenges. Occasionally there have been questions or comments.
These have been handled by individual teachers who, in writing explain/justify the use of
materials in the classroom. Any questions have been of a religious nature.
I ) If it could not be handled by the involved teacher directly, it would be addressed by the
administration and school board.
8) I meet and discuss the situation —I am always willing to give alternative reading if a
parent has a legitimate complaint.
9) We have had a few informal concerns from parents about materials. All of these
concerns have been addressed and problem solved. No formal challenges have been made
in the years I have been here.
10) A challenge goes to a principal, and; if necessary, to the Supt. If the Supt. receives
further "complaints," the Supt. has the authority to organize a review committee. The
review committee may be composed of teachers, parents, ministers, legal rep., health rep.,
social service rep., principal rep., and Board rep.
II) Our district has no formal policy at this time. If someone had a problem, he or she
would first discuss the problem with the teacher and/or superintendent. The superintendent
and/or teacher would be brought into the discussion. If the problem could not be resolved
amicably after this discussion, the person with a complaint would be asked to put it in
writing and it would be reviewed by the teacher, superintendent, and school board. The
persons involved would address the school board, which would have final say.
12) I believe it would be a board decision.
13) Common sense —mutual respect.
14) We follow librarian's policy.
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15) Our policy was developed and accepted in 1980. There is an annual review of the
policy. In 1981, Fairbanks, Alaska, & Atlanta, Georgia, schools requested copies of our
policy as they developed theirs. Since then, we have mailed more than two dozen copies to
schools around the nation.
Other Data
Data in Table 18 indicate the number of respondents who checked each of the listed
individuals or groups as responsible for the selection of textbooks in the nine largest school
districts in North Dakota. Some respondents marked more than one responsible party.

Table 18. Those with Primary Responsibility for Selection of Textbooks in the Nine
Largest School Districts in North Dakota.

R e s p o n s ib le party

N u m b e r o f re sp o n se s

In d iv id u a l tea c h e rs fo r th eir o w n c la s s e s

5

In d iv id u a l tea c h e rs w ith ap p roval fro m ad m in istration

5

D ep a rtm en t ch airp erson s

2

B u ild in g p rin cip a l

1

S u p erinten dent

1

S c h o o l b oard

0

A ll tea c h e rs o f a su b je c t area

13

S e le c tio n c o m m itte e :

14

M e m b e r s o f s e le c tio n c o m m itte e s:
T each ers

13

P arents

6

B o a rd m em b e rs

2

C o m m u n ity m e m b e r s

2

S tu d en ts

0

O th er (a d m in istra tio n )
O ther

10

2
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When asked who was primarily responsible for the selection of textbooks in their
districts, 5 respondents checked "Individual teachers for their own classes," 5 checked
"Individual teachers with approval from administration," 2 checked "Department
chairpersons," 1 checked "Building principal," 1 checked "Superintendent," none checked
"School board," 13 checked "All teachers of a subject area," 14 checked "Selection
committee" and 2 checked "other," 1 indicating the "district curriculum council" and 1
indicating "administration." Those who marked "Selection committee" were asked to
indicate who was on that committee. Thirteen checked "Teachers," 6 checked "Parents," 2
checked
"Board members," 2 checked "Community members," none checked "Students," and 10
checked "Other." All 10 of the "Other" responses indicated that an administrator was on
the selection committee."
Data in Table 19 indicate the number of respondents who checked each of the listed
individuals or groups as responsible for the selection of textbooks in the selected smaller
school districts in North Dakota. Some respondents marked more than one responsible
party.

Table 19. Those with Primary Responsibility for Selection of Textbooks in the Selected
Smaller School Districts in North Dakota.

R e s p o n s ib le p arty

N u m b e r o f re sp o n se s

In d iv id u a l tea c h e rs fo r their o w n c la s s e s

14

In d iv id u a l tea c h e rs w ith ap p roval fro m a d m in istra tio n

13

D ep a rtm en t ch airp erson s

3

B u ild in g p rin cip a l

6

S u p erin ten d en t

4
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Table #19 cont.
S c h o o l b oard
A ll tea c h e rs o f a su b jec t area
S e le c tio n c o m m itte e :

0
12
5

M e m b e r s o f s e le c tio n co m m itte e s:
T eachers

5

Parents

3

B oard m em b ers

2
2

C o m m u n ity m e m b e r s
S tu d en ts
O th er (adm inistrator)

3

O ther

When asked who was primarily responsible for the selection of textbooks in their
districts, 14 respondents checked "Individual teachers for their own classes," 13 checked
"Individual teachers with approval (from administration)," 3 checked "Department
chairpersons," 6 checked "Building principal," 4 checked "Superintendent," none checked
"School board," 12 checked "All teachers of a subject area," 5 checked "Selection
committee" and 1 checked "Other," indicating a "parent advisory committee." Those who
marked "Selection committee" were asked to indicate who was on that committee. Five
checked "Teachers," 3 checked "Parents," 2 checked "Board members," 2 checked
"Community members," 1 checked "Students," and 3 checked "Other." All 3 of the
"Other" responses indicated that an administrator was on the selection committee.
Data in Table 20 indicate the number of respondents who checked each of the listed
individuals or groups as responsible for the selection of textbooks in the school districts in
North Dakota selected for the study. Some respondents marked more than one responsible
party.
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Table 20. Those with Primary Responsibility for Selection of Textbooks in the School
Districts in North Dakota Selected for the Study.

R e s p o n s ib le p arty

N u m b e r o f r e sp o n se s

In d iv id u a l tea c h e rs fo r their o w n c la s s e s

19

In d iv id u a l teach ers w ith ap proval fro m ad m in istra tio n

18

D ep a rtm en t ch airp erson s

5

B u ild in g p rin cip a l

7

S u p erinten dent

5

S c h o o l b oard

0

A ll te a c h e r s o f a su b je c t area
S e le c t io n c o m m itte e :

25
19

M e m b e r s o f s e le c tio n c o m m itte e s:
T eachers

18
9

P arents
B oard m em b ers

4

C o m m u n ity m e m b e r s

4

S tu d en ts

1

O th er (ad m in istration )
O ther

13
3

When asked who was primarily responsible for the selection of textbooks in their
districts, 19 respondents checked "Individual teachers for their own classes," 18 checked
"Individual teachers with approval (from administration)," 5 checked "Department
chairpersons," 7 checked "Building principal," 5 checked "Superintendent," none checked
"School board," 25 checked "AH teachers of a subject area," 19 checked "Selection
committee," and 3 checked "Other." Those who marked "Selection committee," were asked
to indicate who was on that committee. There were 18 who checked "Teachers," 9 checked
"Parents," 4 checked "Board members," 4 checked "Community members," 1 checked
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"Students," and 13 checked "Other." All 13 of the "Other" responses indicated that
administration was the "Other" on the selection committee."
Research question number six: "What are model policies, related forms, and
procedures to address challenges to textbooks and supplemental books in North Dakota
school districts?"
For the purposes of this study, three forms for requesting reconsideration of
instructional materials will be included in the appendix. A sample of a form used by a
North Dakota school is located in Appendix F. A form created by the National Council of
Teachers of English (NCTE) is located in Appendix G. A shorter version of the form,
created by the American Library Association (ALA), is located in Appendix H. I
recommend the shorter form.
Common elements in the "Request for Reconsideration of Instructional Materials"
forms received from respondents and in the one provided by the NCTE (Appendix G)
include the name, address, and phone number of the complainant(s). The forms ask
com plainants) to give the author, title, and publisher of the work. They also ask the
com plainants) to identify what organization they represent, give a specific statement of
their objection (with page numbers), state what they feel might be the result of using the
material, state what they feel is the central theme of the material, and ask the complainant(s)
to state what they would like done with the material. Some of the choices provided the
complainant(s) are: "withdraw it from all readers/ students" and "do not assign/lend it to my
child."
There was little deviation in any of the policies provided by North Dakota school
districts from the NCTE (1982) "Request for Reconsideration form" (Appendix G). That
form has been used by school districts across the country since it was created and then
distributed by various organizations.
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Many individuals and groups have either failed or refused to use the form when
challenging a textbook. One reason may be that it was too difficult and complicated to
complete. Referring to the difficulty of the form, school board member Zoanne Flickinger
of Minot, North Dakota, said, "Do you think the average citizen would ever make out that
form?" (Murphy, December 23, 1977, p. 5). Also referring to the form, Minot School
Board member Franklin Huwe said, "The school district has a procedure by which a
complaint (against a book) can be written up. But that procedure.. .could be refined to
keep parents from becoming intimidated by educators when attempting to use the process"
(Murphy, p. 5). The ALA also recognized that the form for reconsideration of materials
and books was too complicated, and they shortened the form (Appendix H) in 1983. In a
telephone interview, I asked Judith Krug, editor of the ALA's Newsletter on Intellectual
Freedom and Director of their Office for Intellectual Freedom, "Why did the ALA shorten
its recommended form for 'Statement of Concern about Library/Media Center Resources'
to only four questions, as presented in Reichman's (1993) Censorship and Selection:
Issues and Answers fo r Schoolsl Krug said the following:
It's interesting that you should ask, as we just revised that again two weeks ago at
the ALA's national convention. We shortened the form for two reasons, both of
which I agreed with and pushed for: 1) The old form was too long and was
condescending to the complainant, expecting them to answer questions which they
were often not able to answer. The new form is more "user friendly." 2) The old
form promised what we weren't going to do, such as question number eight, which
was, "What would you like your library/school to do about this book?" One of the
possible responses was, "Withdraw it from all readers/students as well as my
child." This question might have caused the complainant to think that that was
indeed an option. The new form gives you a place where you can sit down and
start talking to people. (J. Krug, personal communication, July 6, 1995)
The shortened form contains only four questions, with the fourth question optional.
It asks complainant(s) to give the date, their name, address, and phone number. The ALA
form then asks them to identify the type of resource on which they are commenting, the title
of it, and the author/producer. It also asks them to state what brought the title to their
attention, to comment on the resource as a whole as well as to be specific in their concern,
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and to suggest additional resources on the topic in question (Reichman, 1993). The
shortened version of the form as created by the ALA is also recommended for use by the
National School Boards Association (NSBA) in Censorship: Managing the Controversy
(1989). I recommend that shortened form created by the ALA and recommended by the
NSBA as the "model" form to be used by North Dakota School Districts.
Chapter VI provides a summary of the findings from the survey and presents
conclusions based on the findings. Recommendations for policy development, action, and
further study are also included in Chapter VI.

CHAPTER VI
SUMMARY, CONCLUSIONS, DISCUSSION, RECOMMENDATIONS
The purpose of Chapter VI is to provide a summary of the findings from the survey
of North Dakota public high schools, to present conclusions based on the findings, to
provide a model policy and procedures for handling challenges to educational textbooks
and supplemental books, and to make recommendations for implementation of the findings
and for further study.
Challenges to educational textbooks and other materials have long been an issue for
educators across the United States. Educators in North Dakota have not been exempt from
these challenges. Teachers, administrators, school boards, and parents in North Dakota
need this study so they can become informed of the issues surrounding censorship, namely
the divisivness censorship incidents bring to communities.
This study examines the extent of censorship in North Dakota public high schools.
Case studies of incidents of censorship in Drake, Minot, and Napoleon, North Dakota,
illustrate the long-term impact of censorship in students, teachers, and the community.
This study provides the reader with a model policy to be used when an individual or group
wishes to challenge educational books and other materials. Through the use of such a
policy, the rights of students to read and the rights of community members to influence the
education of their children can both be protected.
Six research questions guided this study. The first four questions asked what types
of textbooks and supplemental books were challenged, what groups or individuals made
the challenges, what the reasons for the challenges were, and what types of self-censorship
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took place from 1989-1994 in North Dakota public high schools. The remaining two
questions are related to policies and related forms used to respond to challenges.
I developed a survey (Appendix A) to gather data on the six research questions. I
mailed the survey on April 24, 1995, to a selected sample of personnel in North Dakota
public school districts. Descriptive statistics were derived from the survey. The responses
were analyzed to address the research questions.
Summary
Of the 76 respondents from all the school districts surveyed in North Dakota, 25
were superintendents, 19 were high school principals, 16 were high school librarians, and
16 were high school English teachers. The response rate was 73% (25 of 34) for the
superintendents, 44% (19 of 43) for the high school principals, 37% (16 of 43) for the
high school librarians, and 37% (16 of 43) for the high school English teachers. The
superintendents had an average of 8 years of experience, the high school principals had an
average of 10 years of experience, the high school librarians had an average of 16 years of
experience, and the high school English teachers had an average of 16 years of experience.
Respondents of all the school districts in North Dakota were asked to indicate the type
and number of textbooks and supplemental books that were challenged from 1989 to 1994
in their school or district. It was reported that there were 12 challenges to English/language
arts textbooks and 28 challenges to supplemental English/language arts books. There were
9 challenges to health textbooks, 4 challenges to supplemental health books, no challenges
to social studies textbooks, and 3 challenges to supplemental social studies books. There
was 1 challenge to math textbooks and 1 challenge to science textbooks. There were 11
challenges reported under the category "Other," which the respondents indicated were
library books. There were 69 challenges reported by the survey respondents of all the
school districts in North Dakota combined to the categories of textbooks and supplemental
books.
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When asked who was responsible for the challenges to textbooks and supplemental
books, survey respondents from all the school districts in North Dakota combined said that
"Students" were responsible for 9 challenges, "Parents" for 33 challenges, "Teachers" for
2 challenges, a "Community group" for 1 challenge, and a "Church or religious group"
were responsible for 8 challenges. The category "Other" showed 4 challenges, with the
respondents stating that the "superintendent" was the "Other." There were a total of 57
challenges to textbooks and supplemental books from all of the respondents by category
citing each reason from all the school districts in North Dakota combined.
Survey respondents in all the school districts in North Dakota combined were asked
to check the reasons for the challenges they had faced. The categories were
"Vulgar/obscene/inappropriate language," "Religious message," "Anti-religious message,"
"Portrayal of women/men in traditional roles," "Portrayal of women/men in nontraditional
roles," "Negative portrayal of minority persons," "Positive portrayal of minority persons,"
and "Other." Respondents defined "Other" as library books. English/language arts
textbooks received 6 challenges for the 8 reasons provided. Supplemental
English/language arts books received 21 challenges for the 8 reasons provided. Health
textbooks received 5 challenges for the 8 reasons provided. Supplemental health books
received 4 challenges for the 8 reasons provided. Social studies textbooks received no
challenges. Supplemental social studies books received 2 challenges for the 8 reasons
provided. Math textbooks received no challenges. Science textbooks received 1 challenge
for the 8 reasons provided. The category "Other" received 7 challenges for the 8 reasons
provided. There were a total of 30 challenges for the 8 reasons provided to the 9 types of
textbooks and supplemental books reported by the survey respondents of all the school
districts in North Dakota combined.
Survey respondents were asked to report the type of self-censorship that had taken
place in their school district. Survey respondents from all the school districts in North
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Dakota combined gave 13 responses indicating that it was the "Teacher's decision to
change texts to avoid contrversy" and 18 responses indicating that it was the "Teacher's
decision to not use texts to avoid controversy." There were 17 responses indicating that it
was the "Librarian's decision to remove books from open shelves," 11 responses
indicating that it was the "School's policy to allow alternative texts or books instead of
standard texts/books," and 23 responses indicating that it was the "Librarian's decision not
to order certain books or materials," There were 2 responses to the category "Other." The
"Other" responses were defined as "administrator and librarians agreeing a book is
inappropriate" and "superintendent." There was a total of 84 responses from all the school
districts in North Dakota combined to the 6 types of self-censorship listed.
Survey respondents from all the school districts in North Dakota combined were
asked about their district's or school's policies and related forms for addressing challenges.
Of the 48 responses, 29 respondents checked "A copy of our policy and related forms for
handling challenges to educational materials are being mailed to you,” 5 checked "Our
district policy and related forms are not available for public use or knowledge," and 14
checked "Our district does not have a policy and related forms for addressing challenges to
educational materials and books." Of the responses, 16 of the 23 indicated that they had a
policy and related forms for handling challenges to educational materials in place. Of all the
school districts in North Dakota responding to the survey, 70% (16 of 23) had policies and
related forms in place. In Chapter I, it was assumed that the largest school districts in
North Dakota would be more likely to have policies and related forms in place for handling
challenges to educational materials. Data in the survey support that assumption. Of the
nine largest school districts in North Dakota, 89% (8 of 9) had a policy and related forms in
place, while only 32% (8 of 25) of the selected smaller school districts had a policy and
related forms in place to handle challenges to textbooks and educational materials. This
surv ey of 34 of the 191 public high school districts in North Dakota indicate that 47% (16
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of 34) of the districts surveyed had a policy and related forms in place for dealing with
challenges to textbooks and other materials.
Survey respondents from all the school districts in North Dakota combined were
asked who was primarily responsible for the selection of textbooks in their districts.
"Individual teachers for their own classes was checked 19 times," 18 respondents checked
"Individual teachers with approval (from administration)," 5 respondents checked
"Department chairpersons," 7 respondents checked "Building principal," 5 respondents
checked "Superintendent," no respondents checked "School board," 25 respondents
checked "All teachers of a subject area," and 19 respondents checked "Selection
committee." Those who marked "Selection committee," were asked to indicate who was on
that committee. "Teachers" was checked 18 times, 9 respondents checked "Parents," 4
checked "Board members," 4 respondents checked "Community members," 1 respondent
checked "Students," and 13 respondents checked "Other." All 13 of the "Other" responses
indicated that administration was the "Other" on the selection committee. The survey
contained yet another "Other" category for respondents that needed a category for additional
members on the sc ection committee The category "Other" was checked 3 times,
indicating that the "Distrio cunicuium council," the "Administration," and the "Parent
advisory committee fee ;>~eas such as health" were a part of the selection committee.
A goal of this r udy was to determine what are model policies, related forms, and
procedures to address challenges to textbooks and supplemental books in North Dakota
school districts. Three forms for requesting reconsideration of instructional materials will
be included in the appendix. A sample of a form used by a North Dakota school is located
in Appendix F. A form created by the National Council of Teachers of English (NCTE) is
located in Appendix G. A shorter version of the form, created by the American Library
Association (ALA), is located in Appendix H. This writer recommends the shorter form.
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Conclusions
Data from this study revealed several conclusions regarding the incidents of
censorship in North Dakota:
1) Supplemental English and language arts books (not textbooks) are most likely to
be challenged in North Dakota.
2) Parents are responsible for the majority of challenges to textbooks and
supplemental books in North Dakota.
3)

"Vulgar/obscene/inappropriate language" was the reason cited most often for

challenges to textbooks and supplemental books in North Dakota
4) Teachers are the most likely to exercise seif-censorship in North Dakota.
5) Many school districts in North Dakota have policies and related forms in place to
address challenges to textbooks and supplemental books.
6) The largest school districts in North Dakota are more likely than the selected
smaller districts to have policies and related forms in place to address challenges to
textbooks and supplemental books.
7) North Dakota school districts without policies and related forms in place for
addressing challenges to textbooks and supplemental books handle such challenges in a
wide variety of ways, usually informal.
8) All teachers of a subject area are most often primarily responsible for the
selection of textbooks in North Dakota school.
Limitations
1)

The response rate varied between groups of respondents and between the larger

and smaller districts. All 4 groups (superintendents, high school principals, librarians, and
English teachers from the nine largest districts had a response rate of well over 50%. In
contrast, from the selected smaller distrists, only the superintendents had a response rate of
over 50%. For the selected smaller districts, the high school principals, librarians, and
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English teachers each had a response rate of 26% or less. In order to generalize the
findings, a higher response rate would be needed from the respondents from the selected
smaller districts, with the exception of the superientendents.
2) Data on community relations between the individuals surveyed and their
constituents would have been helpful in determining if the challenges were to only
textbooks or more general complaints about the school.
3) Some respondents marked more than one response when one response was
requested. This misunderstanding inflated a few of the responses. Also, many
respondents failed to answer all questions. The reason for their failure to mark a response
is not known, but it affected the response rate on individual questions.
4) Most of the surveys and other materials received by the respondents had a school
district name on them. Despite that fact, data did not show differences in the number of
retentions or removals of challenged textbooks and other materials between school districts
that had policies and related forms in place.
5) Data also did not show that school districts without established policies and
related forms in place engaged in self-censorship any more or any less than districts that
had the policies and related forms in place.
6) The survey instrument contains some inconsistencies in wording. Throughout
the survey, when I referred to challenges to educational textbooks and other materials, the
following terms and phrases were used: 1) "textbooks," 2) "educational materials/books,"
3) "books," 4) "educational materials and books," and, 5) "educational materials and
methods." The intent of the survey questions would have been more clear if only one
phrase, such as "educational textbooks and supplemental reading materials" would have
been used.
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Discussion
Challenges to educational textbooks and supplemental books has been a significant
issue for public schools in the United States since the beginning of public education.
Parents and other community members must be made aware of what their role is in the
selection and reconsideration of public school textbooks and supplemental reading
materials. The ALA's "Workbook for Selection Policy Writing" (n. d.), stated, "This
authority [selection] should be delegated by policy to appropriate professionals for day-today exercise" (p. 3). The role of parents or other community members in the selection of
materials is not included in the ALA materials. The data from the survey completed for this
study showed that 29 of the respondents returned their school district's policies and related
forms that addressed challenges to textbooks and supplemental reading materials. Only
two included parent and other community member input in their selection of materials as
indicated in their district's policies and procedures. Those two North Dakota districts
allowed parents and community members to offer only "recommendations" or
"suggestions." Responses on the survey, though, indicated that 13 times parents and other
community members were included as members of the textbook selection committees. The
policies, procedures, and forms of the ALA and other national organizations involved in the
debate over challenges to school textbooks and other educational materials and the 29
policies and procedures for reconsideration provided by the North Dakota districts did
make it clear what the role of parents and community members was in the reconsideration
process.
When a public school district does not have established policies and procedures for
handling challenges to textbooks and supplemental reading materials, they are more likely
to remove the materials when challenges arise. This was the case in Drake, North Dakota,
where English teacher Bruce Severy sued the school district over their burning of Kurt
Vonnegut's Slaughterhouse Five. Severy said, "The lack of guidelines was most of the
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problem. The courts have said that where school boards have set no guidelines for teachers
to follow, the boards can't go back and put the blame on the teachers" ("Severy and
ACLU," February 14,1974, p. 1). Reichman (1993) said, "Where sound formal policies
and procedures are lacking —or are not observed —censorship efforts may quietly
succeed" (p. 17). Hentoff (1992), referring to challenges by groups and individuals on
public school materials, said, "By and large, those schools with a clearly worded and
structured review procedure can often withstand these attacks" (p. 376). Boardman (1993)
said, "Don't even think of running a library without a printed selection policy, complete
with a request for reconsideration process. If your school board refuses to adopt such a
policy, make it your library policy" (p. 4.12). Noble (1990) referred to a case where a
teacher said, "The department felt total abandonment by the school board because no
procedures were followed" (p. 21).
This study showed that there were a variety of reasons why individuals and groups
challenged textbooks and other materials. "Vulgar/obscene/inappropriate language" was
the most frequent reason given. In The Newsletter on Intellectual Freedom (1995) PAW
reported that the most freequent complaint against books in 1994 was that the treatment of
sexuality was offensive. Profanity was the next most frequent reason cited by PAW in
1994. In this study, respondents reported 84 incidents of self-censorship. Among the
most frequent types of self-censorship reported by North Dakota respondents were
"teacher's decision to not use texts to avoid controversy," and "librarian's decision not to
order certain books or materials." Burress (1989) stated that most agencies involved with
the issues of censorship and academic freedom believe that when challenges are made, the
best course of action is to have the matter publicized as much as possible. "Unless the
general public knows what is going on, the censors will win the day. On the whole, the
widest publicity seems most protective for intellectual freedom" (Burress, p. 30).
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Jenkinson (1979) said, "Few censors are willing to be exposed. They do not always want
their objections made known to the public" (p. 162).
Of the respondents from the North Dakota districts that I surveyed, 47% indicated
that they had policies and related forms in place to deal with challenges to educational
materials. Of the nine largest districts, eight indicated that they had policies and related
forms in place for a percentage of 89. Data showed that only 8 of the 25 smaller school
district surveyed in North Dakota for a percentage of only 32.
Of those surveyed in this study of North Dakota (superintendents, high school
principals, high school librarians, and high school English/language arts teachers),
superintendents had the highest response rate of 73%. The response rate for the other 3
groups surveyed were in the 30 and 40% range. The response rate for the other three
groups was considerably lower for the respondents from the selected smaller districts.
Respondents from all the North Dakota school districts combined indicated that
responsibility for the selection of textbooks was most frequently given to "all teachers of a
subject area." For the nine largest districts, it was reported that "all teachers of a subject
area" followed by "school board" were most frequently given the responsibility. For the
selected smaller districts, it was reported that the responsibility was most frequently given
to "individual teachers for their own classes," followed by "individual teachers with
approval from administration," and to "all teachers of a subject area." Challenges to
textbooks and other materials are more likely to take place when appropriate sharing of
information has not taken place between educators and their communities. Donelson
(1987) urged educators to recognize their responsibility for knowing their discipline,
keeping up-to-date on new ideas about teaching and about new materials. He said that
good teachers will be aware of what is new in adolescent literature by reading new books
and book reviews. Donelson stated that educators should prepare rationales for any long
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work to be taught to an entire class. He encouraged educators to seek support from parents
and other interested parties.
North Dakota school districts, large and small alike, use almost identical policies
and related forms to address challenges to textbooks and other materials as do national
organizations such as the National Council Against Censorship (NCAC), National Council
of Teachers of English (NCTE), and People for the American Way (PAW). In 1983, the
American Library Association (ALA) revised its form for reconsideration of educational
materials by shortening it to only 4 questions. The other forms (Appendices G & H) all
have at least 10 questions on them. The ALA shortened their form so it was easier to use
by citizens.
Observations and Issues
This study was designed to provide information to some of the various stakeholders
of public education in North Dakota. The following is a list of issues which this study
addresses:
1) North Dakota teachers need information regarding the types of challenges to
textbooks and supplemental books both nationwide and within North Dakota.
2) North Dakota teachers need to be aware of ways to prepare for censorship
attempts and challenges to textbooks and supplemental books and how to handle them once
they arise.
3) North Dakota teachers require the knowledge necessary for them to exercise
their academic freedom in their selection of textbooks and supplemental books.
4) North Dakota school administrators and school boards need the necessaiy
knowledge about challenges to academic freedom as they make decisions about textbooks
and supplemental books.
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5) North Dakota school board members and administrators need both the
rationale for having established reconsideration policies and procedures in place and also a
model policy and procedures for handling challenges to textbooks and supplemental books.
6) North Dakota parents and other community members need information as to the
appropriate channels and procedures for challenging textbooks and supplemental books and
how citizens can become involved in the selection and ree~

^ration processes.

7) North Dakota public school employees need to be ready to demonstrate why the
specific textbooks and supplemental books they have chosen are necessary for the goals set
forth in their classes.
8) North Dakota superintendents, principals, librarians, and English teachers need
to be "up front" with proposed changes in curriculum and materials and to provide parents,
students, when appropriate, and community members with a vehicle to participate in such
decisions and processes.
9) North Dakota educators need to be prepared to demonstrate with "academically
sound" rationales why certain textbooks and supplemental books which contain such
"controversial" language are necessary for inclusion in thei • lessons.
10) North Dakota public school boards and administrators need to prepare for
challenges to textbooks and supplemental books by having well thought-out policies and
procedures in place,
While there are perhaps no "solutions" to the issue of censorship and challenges to
textbooks and supplemental books, there are a number of things which public school
districts can do to address the issue in general. Based on the data, the following
recommendations are suggested for use by North Dakota public school teachers, boards
and administrators, and parents.
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j Recommendations for Policy Development
1) Representatives of North Dakota public school boards, administrators,
librarians, teachers, and parents should be involved in developing or updating policies and
procedures for reconsideration of textbooks and other supplemental materials. A model
policy and form for requesting the reconsideration of a textbooks or other materials is
located in A ppendix H. Another example is located in Appendix G and one used by a
North Dakota school is located in Appendix F.
2) It is the responsibility of North Dakota public school boards, administrators,
librarians, and teachers to include parents and other community members in the formulation
of district policy and procedures for reconsideration of textbooks and other supplemental
materials. At the very least, parent and community member input is a must.
Recommendations for Action
1) All North Dakota public school boards, administrators, librarians, and teachers
should insist that for each challenge or complaint about textbooks and other supplemental
materials the policies and procedures are strictly followed.
2) School personnel should inform citizens about the policies and procedures for
reconsideration of textbooks and other supplemental materials of their school district and
should follow them if they wish to make a challenge. Parents and community members
should also insist that others do the same.
Recommendations for Further Study
1) Further research which solicits similar information from a larger sample of
school districts in North Dakota would provide a more complete picture of the number and
types of challenges to textbooks and other supplemental materials in North Dakota schools.
2) Further research which includes a higher response rate from the high school
principals, librarians, and English teachers, especially those in the selected smaller school
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districts, would provide a more complete picture of the number and types of challenges to
textbooks and other supplemental materials in Nortft Dakota schools.
3) Additional research which includes all levels of public schools in North Dakota
(K-12) would demonstrate the extent of the issue of censorship and challenge activities
across the public education system in North Dakota.
4) Research which includes challenges to instructional methods (e.g., roleplaying), educational philosophies (e.g., outcome-based education), and extra-curricular
activities (e.g., school plays) would broaden the information base on censorship and
challenge activities across the entire educational system.
5) Further research which solicits similar information from school districts in other
states in the midwest would provide a picture of censorship and challenge activities in that
region of the country.
6) Further research which solicits similar information from public school districts in
all 50 states would provide a picture of censorship and challenge activities nation-wide.
This study was the first to examine the extent of censorship activities in North
Dakota public high schools. This study provided the reader with a model policy to be used
by North Dakota public school educators when an individual or group challenges textbooks
or other educational materials.
Through the proper use of such a policy the rights of both students and adults in a
free society can be assured of protection. In Areopagitica, Milton (Hutchins, Ed., 1952)
said the following about censorship: "Who kills a man kills a reasonable creature, God's
image; but he who destroys a good book, kills reason itself." It is my hope that this study
contibutes in some way to the protection of books and reason.
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Appendix A
Survey of Educational Challenges in North Dakota 9-12 High Schools
What is your present professional position?
position?
____
____
____
____

Superintendent
High school principal
High school librarian
High school English teacher

How long have you been in this
(please provide a number below)
years
years
years
years

Who is primarily responsible for the selection of textbooks in your district?
____ Individual teachers for their own classes
____ Individual teachers with approval from—(please list)_______________________
____ Department chairpersons
____ Building principal
____ Superintendent
____ School board
____ All teachers of a subject area
____ Selection committee (check the members of committee and describe how they are
selected)
____ teachers
____ parents
____ board members
____ community members
____ students
____ other_______________________________
____ O th e r______________________________________________________________

Challenges to Educational Materials/Books: (A "challenge" is defined as a formal request
by a citizen or group to reconsider educational books or materials that are in use or being
considered for use in the public school)
Please indicate which of the following types of book(s) was challenged in your
district/school in the last 5 years. For each type of book challenged, please answer the
questions that follow.
____

English/language arts textbooks
Number of books challenged in the last 5 years____
By whom were the books challenged? (check all that apply)
____ student
____ parent
____ teacher
____ community group
____ church/religious group
____ other:________________________________________________________
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For what reason(s) were the books challenged? (check all that apply)
____ vulgar/obscene/inappropriate language
____ religious message
____ anti-religious message
____ portrayal of women/men in traditional roles
____ portrayal of women/men in nontraditional roles
____ negative portrayal of minority persons
____ positive portrayal of minority persons
____ other:______________________ _________ ______________
Supplemental English/language arts books-(not textbooks)
Number of books challenged in the last 5 years____
By whom were the books challenged? (check all that apply)
____ student
____ parent
____ teacher
____ community group
____ church/religious group
____ other:______________________
For what reason(s) were the books challenged? (check all that apply)
____ vulgar/obscene/inappropriate language
____ religious message
____ anti-religious message
____ portrayal of women/men in traditional roles
____ portrayal of women/men in nontraditional roles
____ negative portrayal of minority persons
____ positive portrayal of minority persons
____ o th e r _______________________________________________
Health textbooks
Number of books challenged in the last 5 years____
By whom were the books challenged? (check all that apply)
____ _ student
____ parent
___ _ teacher
____ community group
____ church/religious group
____ other:______________________________________________
For what reason(s) were the books challenged? (check all that apply)
____ vulgar/obscene/inappropriate language
____ religious message
____ anti-religious message (please describe)
portrayal of women/men in traditional roles
____ portrayal of women/men in nontraditional roles
negative portrayal of minority persons
____ positive portrayal of minority persons
____ o t h e r : ____________________________________
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Supplemental health books--(not textbooks)
Number of books challenged in the last 5 years____
By whom were the books challenged? (check all that apply)
____ student
____ parent
____ teacher
____ community group
____ church/religious group
____ other:_______________________________________________
For what reason(s) were the books challenged? (check all that apply)
____ vulgar/obscene/inappropriate language
____ religious message
____ anti-religious message
____ portrayal of women/men in traditional roles
____ portrayal of women/men in nontraditional roles
____ negative portrayal of minority persons
____ positive portrayal of minority persons
____ other:_______________________________________________
Social studies textbooks
Number of books challenged in the last 5 years____
By whom were the books challenged? (check all that apply)
____ student
____ parent
____ teacher
____ community group
____ church/religious group
____ other:______________________________________________
For what reason(s) were the books challenged? (check all that apply)
____ vulgar/obscene/inappropriate language
____ religious message
____ anti-religious message
____ portrayal of women/men in traditional roles
____ portrayal of women/men in nontraditional roles
____ negative portrayal of minority persons
____ positive portrayal of minority persons
____ other:______________________________________________
Supplemental social studies books-(not textbooks)
Number of books challenged in the last 5 years____
By whom were the books challenged? (check all that apply)
____ student
____ parent
____ teacher
____ community group
____ church/religious group
other:_______________________________________

297
For what reason(s) were the books challenged? (check all that apply)
____ vulgar/obscene/inappropriate language
____ religious message
____ anti-religious message
____ portrayal of women/men in traditional roles
____ portrayal of women/men in nontraditional roles
____ negative portrayal of minority persons
____ positive portrayal of minority persons
____ other:_______________________________________________
Math textbooks
Number of books challenged in the last 5 years____
By whom were the books challenged? (check all that apply)
____ student
____ parent
____ teacher
____ community group
____ church/religious group
____ other:__________ ____________________________________
For what reason(s) were the books challenged? (check all that apply)
____ vulgar/obscene/inappropriate language
____ religious message
____ anti-religious message
____ portrayal of women/men in traditional roles
____ portrayal of women/men in nontraditional roles
____ negative portrayal of minority persons
____ positive portrayal of minority persons
____ other:_______________________________________________
Science textbooks
Number of books challenged in the last 5 years____
By whom were the books challenged? (check all that apply)
____ student
____ parent
____ teacher
____ community group
____ church/religious group
____ other:______________________________________________
For what reason(s) were the books challenged? (check all that apply)
____ vulgar/obscene/inappropriate language
____ religious message
____ anti-religious message
____ portrayal of women/men in traditional roles
____ portrayal of women/men in nontraditional roles
____ negative portrayal of minority persons
____ positive portrayal of minority persons
___ other:________________________________________________
___ Other (please specify)___________________ ______________
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Number of books challenged in the last 5 y ears____
By whom were the books challenged? (check all that apply)
____ student
____ parent
____ teacher
____ community group
____ church/religious group
____ other:_______________________________________________
Other, continued
For what reason(s) were the books challenged? (check all that apply)
____ vulgar/obscene/inappropriate language
____ religious message
____ anti-religious message
____ portrayal of women/men in traditional roles
____ portrayal of women/men in nontraditional roles
____ negative portrayal of minority persons
____ positive portrayal of minority persons
____ other:_______________________________________________
____ Other (please specify)___________________________________________
Number of books challenged in the last 5 years____
By whom were the books challenged? (check all that apply)
____ student
____ parent
____ teacher
____ community group
____ church/religious group
____ other:______________________________________________
For what reason(s) were the books challenged? (check all that apply)
____ vulgar/obscene/inappropriate language
____ religious message
____ anti-religious message
____ portrayal of women/men in traditional roles
____ portrayal of women/men in nontraditional roles
____ negative portrayal of minority persons
____ positive portrayal of minority persons
____ other:___________________________________________
If you are in need of additional Other, please duplicate and include them with your mailing.
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In your opinion, which of the following types of self-censorship (decision not based on a
formal challenge) of educational materials and books have occurred in your school?
____ teacher's decision to change texts to avoid controversy
____ teacher's decision not to use texts to avoid controversy
____ librarian's decision to remove books from open shelves
____ school's policy to allow alternative texts or books instead of standard
texts/books
____ librarian's decision not to order certain books or materials
____ other:_______________________________________________________
In the space below, please provide appropriate detail of one specific challenge to
educational materials or books that you have faced. (Please avoid identifying information
such as names)

I would appreciate receiving a copy of your policy and any related forms that addresses
challenges to educational materials and methods. (Please check your response)
____
____
____

A copy o f our policy and related forms for addressing challenges to educational
materials are being mailed to you.
Our district policy and related forms are not available for public use or knowledge.
Our district does not have a policy and related forms for addressing challenges to
educational materials and books.

If your district does not have such a policy and related forms for addressing challenges to
educational materials and books please provide a narrative in the space below describing
how a challenge would be handled. (Please avoid identifying information such as names)

Please return this survey by May 12, 1995 to:

Jeffrey L. Lofthus
C/O Educational Administration
University of North Dakota
Center for Teaching and Learning
P.O. Box 7189
Grand Forks, North Dakota 58202
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Appendix B
Cover Letter
Jeffrey L. Lofthus
Center For Teaching and Learning
P. O. Box 7189
University of North Dakota
Grand Forks, ND 58202
April 24, 1995
Dear (Superintendent of Schools/Principal/Librarian/English Teacher)
_______Public Schools
Address
_______, ND Zip Code

Dear Superintendent of Schools/Principal/Librarian/English Teacher:
Censorship of textbooks and other materials used in public schools has long been a concern
across the United States and in North Dakota. As part of my dissertation, I am researching
the history of censorship in North Dakota school districts and the policies and procedures
used by school districts to handle challenges to educational materials and textbooks. I am
researching the last five years(1989-1994). If you have not been in your current school
district for that long, please ask for assistance from someone that has. Please take a few
minutes to complete the attached survey. Then return the survey in the pre-addressed,
stamped envelope by May 12, 1995.
I have enclosed a self-addressed, stamped postcard which you can mail separately from the
survey if you wish to receive a copy of the survey results.
Y our assistance will help me to prepare a document which will assist North Dakota
educators in becoming fan. iliar with the issues of censorship. The accompanying policies
and procedures will provide for them a model to be used in preparing for and handling
challenges to educational materials and textbooks.
Thank you for your help.
Sincerely,

Jeffrey L. Lofthus
Educational Administration Student
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Appendix C
Zoanne Hickinger Interview on KHRT Radio, Minot, North Dakota, October 4, 1984
Interviewer: "Today we have Zoanne Hickinger here to talk to our aud’ ence
about some of the things that she's involved in...Zoanne's name of course has
been mentioned in numerous newscasts and she's been the subject of some
discussion in the M inot D aily News' 'Reader's Rostrum.' She's a member of
the Minot School Board and has recently formed what is being called a
committee consisting of herself and other area women. Some have accused her
of censorship, while others express appreciation for her efforts at doing what
she's doing and it's been made plain that what she is doing is not as a
representative of the school board but rather as a private citizen and it's on that
ground that we're talking to her today in order to give her an opportunity to
explain her position. Welcome to KHRT, Zoanne."
Zoanne: "Thank you and thank you for inviting me."
Interviewer: "Thanks for coming out...Ah, I want to cover our ground,
we've got several points we want to cover before we are done today. This
book review committee...ah, tell us what it is, ah, tell exact, tell us exactly
what's been formed and why did you decide to get involved?"
Zoanne: "Well first I have to say that ah, we had a, ah, motion made at a
school board meeting, ah, by myself, and it was not seconded that ah,
somehow the librarians be held accountable for the books that are put in
our school and I suggested that anybody, it does not matter who, read the
books and then possibly put their name on it, whatever the administration
would come up with would be fine. Well, ah, it did not pass, I don't even
believe I got a second on the motion or maybe I did, but, but it did not pass,
it was a four to one vote, so, um, that was a dead issue as far as I was
concerned. Well, then out in the paper comes ah, a article basically saying
hey, there's a little censorship going on here, well, ah, you know I had done
nothing, absolutely nothing, and I thought, well, this is a very strange thing
but I'll let it be, I'll just drop it, ah, she's got it off her, this was a librarian
and she's got it off her shoulders so I'll go on with this, well, ah, then we
get our school packets and in the school packet, ah, there was another letter
to the board members and I thought, hey, this seems strange you know
there’s ah, ah, ah, Proverb 28:1 that says ah, when the ah, wicked ah, flee, or the
wicked flee when no one pursueth and I thought...that seems to be what's
happening here, I wonder what's wrong, so I decided to form an investigative
committee and I told 'em that's exactly what I was going to do...I was tired of
hearing this criticism over nothing and I really wanted to see just exactly what
is in our libraries, what..."
Interviewer: "You hadn't looked at any books at all yet?"
Zoanne: "Oh, yes, prior to this we had looked at books, we ah, ah, ah, oh I'd
say about four or five years ago we, we had ah, looked at some books that were
in the library and were really concerned then but kind of just dropped it and then
I thought well, because this, this was my chance to finally make a motion and
maybe finally get something done, well, it was not done, but now ah, when she
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comes out and starts criticizing me again I decided well, I think we'll, we'll have
to look into this, there must be something wrong or, or they wouldn't get so
upset. So we formed a committee, I, I really didn't, ah, ah, know who was
going to be on the committee, I asked the Lord's help and five women, four
women, four other women and myself said, said they would do it. Ah, I
didn't tell ’em what they were gunna' to do, they, they just volunteered, they
said, well. I'm interested in what my kids are doing so I'll join. Well, then at
the meeting we, of course, we had three women from, ah, that obviously were
not interested in the committee, they were there to make it a big fiasco and they
made their points in the paper and I, ah, just thought well, I'm not even gunna'
bother with 'em if, if, if that's what they wanna' do on the committee, if they
are they just to, to ah, cause trouble, fine. That's, that's their business...I'm
not gunna' worry about 'em."
Interviewer: "Whatdoya' do when you go into a library?"
Zoanne: "What we have been doing, of course, immediately they, ah, have
this rule that says that we can only take out one book a night. So, that's what
we've been doing, we take out one book a night and I'm pretty tired of reading
every night, but I'm doing it and, ah, Judy Hovdes been doing it and our
other ladies have been doing it and I have parents that have been calling and,
and they'll tell me about a book that they've, their kid has brought home or
whatever and, and so we're getting a pretty good overall picture, it will take
us quite some time though because it's only one book a night."
Interviewer: "Um, hm, now once again, you, you haven't made ah, any
attempt to remove a book or..."
Zoanne: "Absolutely not."
Interviewer:..."to have it banned or to write it down and say that this ones
gotta' go or anything like that?"
Zoanne: "No, absolutely not, you know the liberals here are doing no more
than they're doing all over the country, ah, they have redefined the word
censorship and ah, it means any questioning of any value and they, and they,
so I'm a censor and if you question any, any value of anything you're going to
be a censor too. If you question, can you believe if! They are so close mind
that it just amazes me that ah, ah, we're the ones that are told that we're so
close minded and actually, ah, they are the ones, they don't see the oth...they
don't even want to see the other side and ah, you know the librarians are
picking out the books ah, by reading short reviews from the publishers and
so they're therefore... they're really not, not doing it, much of anything either,
anybody can do that, anybody can pick a review."
Interviewer: "And that's how they determine what books will be purchased..."
Zoanne: "Right, right."
Interviewer:..."for library use."
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Zoanne: "Right, ah, libraries have become ah, a really powerful instrument of
social change. It under, they've, they're undermining the traditional values
while trying to eliminate the right of parents and taxpayers to have any voice in
this vital phase of education. The American Library Association Bill of Rights
states, that regardless of age, all persons have unlimited access to all library
materials."
Interviewer: "Um hm."
Zoanne: "In principle, this eliminates any distinction between juvenile and
adult sections, in other words we can have adult books in the high school, we
can have adult books in the junior high and parents need to know that actually
children have access to all books and I'd like to know who gave the American
Library Association the right to make this important decision, ah, this violates
a principle long understood in all civilized nations, ah, there is a difference
between children and adults, ah, in ability to make decisions and handle
responsibilities and ah, you know our lawmakers have, have ah, set age limits
on driving and voting and buying alcoholic beverages and going to certain
movies, etcetera."
Interviewer: "Um hm."
Zoanne: "But, ah, you know, no sane person would give a kid a hand grenade
or ah, ah, or ah, give 'em the key, say a five year old, the keys to the family car,
an ah, to, to encourage, or allow children in their immaturity to read all books,
regardless of content is to hand them mental and emotional explosives that
they're unequipped to handle."
Interviewer: "So, you're saying there s a potential, there is potential for harm,
ah, in the libraries."
Zoanne: "Oh, absolutely."
Interviewer: "There's an area for potential harm there."
Zoanne: "Absolutely, ah, trying to de...defend unlimited access to children
some have quipped, nobody was ever harmed by a book that's, you know
that's just ridiculous, ah, if this were true logic would demand the conclusion
that nobody was ever helped by a book wouldn't it?"
Interviewer: "Humm."
Zoanne: "Well, ah, everybody knows that both statements are false, books
influence."
Interviewer: "Let me ask you this, I don't know how..."
Zoanne: "Ah, lem m e'just finish that ah, you know, God says that people are
what they think ah, if He had not said so, ah. this truth is confirmed in each
day's newspapers...lawlessness, violence, promiscuity, they all exist first in
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the mind. What goes into the mind comes out in conduct and you can see what's
happening, garbage in, garbage out, or violent acts are preceded by violent thoughts
and promiscuous acts are preceded by promiscuous thoughts, all books, and
books...they are the most powerful influences of thought, otherwise writers
would immediately cease writing."
Interviewer: "Um Humm."
Zoanne: "Others have defended, you know, these popular writers like a Judy
Blume, all, saying that tell it like it is. This places the proverbial cart before the
h o se , actually it becomes like they are telling."
Interviewer: ,;Um humm."
Zoanne: "And that's exactly what we are finding now, all this lawlessness and
everything, this is all in the books."
Interviewer: "Um humm."
Zoanne: "In fact, one of the things they are doing at the high school and I don't
know if they are doing it other places is that they have the children write on
abortion, suicide, ah, ahm, oh, eh, terrorists, everything terrible, I mean, they,
these kids are just being bombarded..."
Interviewer: "Um hmm."
Zoanne:.. ."with the depressing, it is just ah, it's no wonder we have ah, the
problems we have ah, with our children."
Interviewer: "I think that people have ah, you know people have ah, looked
at the news and ah, the media and it s obvious that there is a concentration on
the tragic..."
Zoanne: "Hum, yes."
Interviewer: ...’’situations in life and ah, you know I don't know ah, the, the
sensational aspect I guess of, of some of the things that take place today
with the, ah, the technology that the news media has available to them whereby they
can film tragedy and, ah, you go home, ah, thinking of the ah, plane crash into the
Potomac, ah , it's funny, even my own mentality said hey, if I get home for the
5:30 news I can see it..."
Zoanne: "Heh, heh, heh, heh, heh."
Interviewer:..."You know, isn't that, to me in a way, isn't that a degenerated
way of looking at somebody's personal tragedy?"
Zoanne: "Um humm, do you realize, you know our 'liddle' children are taking
on all the problems that we adults should be handling, you know they're taking
on all our problems, they can't be children anymore. I mean when you have ah,
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ah, book in grades one through six on, you know, ah, ahm, well, I'm not gunna'
say..."
Interviewer: "Heh, heh heh, heh, heh."
Zoanne:... "particularly vhat they're on but there are some books that are in
that are just a, unbelievable and these poor 'liddle' kids, in fact I remember my
daughter in seventh grade saying, mom, I can't get a book that doesn't have some
tragedy in it, she said 1 really would like to find one..."
Interviewer: "Humm."
Zoanne:..."and you know, even the English books, everything, it just seems
like there, there, ah, you know a child can't take this."
Interviewer: "Um Humm."
Zoanne: "A child cannot take this."
Interviewer: "Let me ask you, do you, I don't know how much you want to
go into specifics ah, maybe ah, maybe there are specifics you won't care to
mention on the air and maybe there are some areas that are ah, you know, that
you've discovered or, what have you discovered in these libraries that ah, in the
search that you've gone on with your, with your ladies?"
Zoanne: "Well, I've already viewed several literary masterpieces..."
Interviewer: "Um humm."
Zoanne:.. ."ah, dealing with suicide, terrorism, the occult and abortion
an 'cetera', 'cetera', and, ad nauseum."
Interviewer: "What kind of an approach do they take, what kind of an
approach does the book...?"
Zoanne: "A very neutral approach, everything is neutral."
Interviewer: "OK."
Zoanne: "You know, it ah..."
Interviewer: "Heh, heh, heh."
Zoanne: "Hey, hey, hey, ehh, it's founded on principles that there are no
absolutes, no right, no wrong, leaving each person free to choose his own
values after he's read the book, this is the new morality. This is the goal of
values clarification, etcetera, this concept leaves young people in a fluid state
with no moral or spiritual guidance and usually sensitive to and molded by
all the surrounding influences and ah, anybody that says, you know this
isn't gunna' hurt 'em, I'm telling you, eight hours a day and ah, all our kids
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do is go to Sunday School on Sunday and get maybe one or two hours of
Sunday School, ah, I don't think they can counteract it, I don't think the
child can."
Interviewer: "Zoanne, there's a, some obvious support for ah, your
direction and your thinking ahm, going back to the 'Reader's Rostrum' ah,
it seems as there is, there is about as many letters that are supportive of you
as there are ah, being critical of what you're doing, ah, has anybody come out
of the wings and ah, held up your arms for a few moments..."
Zoanne: "Heh, heh, heh."
Interviewer:. ."to try to help, what kind of involvement have you seen on the
part of other people, on the part of other people who are concerned about ah,
some of the things that you're concerned about?"
Zoanne: "Well, I wish there were more because I would like to see parents
really become concerned, ah, a lot of things I hear you know, ah, oh, we have
a fine school system. Well, the only objective way of figuring out what a
school system is like is really the ACTs which are below national average
in Minot..."
Interviewer: "Humm."
Zoanne:..."and ah, that frightens me because most of the other ah, you know,
cities and states and ah, have, raised their SATs at least one or two points and
you have to realize they're down twenty points since 1965. Ah, talking about
this, eh, kind of an interesting...is that fifteen years ago I could walk into the
library or into my child's classroom without ever, you know, signing a paper,
telling anyone I was there or whatever. Nobody, nobody feared it at all.
Nobody was, heh, it was perfectly alright, my children were my children an' I,
if I had a concern as a parent I could go in. Well, now ah, we have to sign in,
we get one night to have a book, ahm, the women, eh, some women that are
on my committee, one woman went in an, and ah, checked out a book and then
she had to go back and visit with the librarian afterwards. She had to spend
about three hours getting one book."
Interviewer: "Um humm."
Zoanne: "Well, I mean, this is ridiculous ah, ah, if you're, you know, I, I just
don't know what they're so afraid, I do know what they're afraid of but I, I
can't...I think I'm finding out what they're afraid of."
Interviewer:"Um humm."
Zoanne: "Ahm, I think what I'll do is that, if parents would like, if they'd like
to form a group I'll be glad to come in and show them what are in the library
books, ahm, I think that they had better know ah, any parent that has a disturbed
child, ah if they'd like to talk to me I think I have a little bit of insight into why
that child is becoming disturbed, I think there are some things you ah...children
cannot take."
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Interviewer: "You'd be available off the record for somebody to say hey, tell
me specifically what you have found?"
Zoanne: "Ah, I would be for concerned parents."
Interviewer: "Um humm."
Zoanne: "Not, not just everyone."
Interviewer: "OK, ah, what direction are you gunna' go from here, ah?"
Zoanne: "Well, we will continue, it's going to take quite awhile, there are quite
a few ah, ah libraries, we, we, we've just been up at Magic City campus, ahm,
ah, having one book a night is going to be difficult but, ah, eventually we will
make a report on what we have found and I, I think the parents will have to do
something about it. I cannot remove books, I, I'm on the school board, I can
tell you what's wrong, what / see is wrong and you will have to ah, ah, judge
from there and go from there. The parents will have to ah, ah, let the
administration know that there should be better direction. Eh, it's quite
interesting, I've had two administrators, not in our system, in other systems
tell me that, that ah, they don't understand this whole thing. They cannot
understand us not being allowed to go into the library ah, they read the books.
The administrators read the books, I don't know why, if we're paying our
teachers what we're paying ahm, our librarians, I mean our teachers have
maybe twenty-five to thirty kids every hour in that classroom and they are being
paid, the librarians...they're just putting books on the shelves and reading
reviews. Now I say that isn't fair. Our teachers when they have that child in
that classroom all day long are doing a tremendous job and ah, I don't, I don't
see any reason why librarians can't read the books. If I can read 'em, they
certainly can."
Interviewer: "Lemme ah, let's close up our, our conversation or close it
off just by your suggestion for what I feel might be ah, a prevailing group of
wo...women or men in our audience, ah, who would, you know who are on
the verge of doing something but probably won't unless they know exactly
what to do or probably are pushed out the door a little bit."
Zoanne: "They can call me."
Interviewer: "They can call you."
Zoanne: "But, just remember, the parents have the primary rights and
responsibilities in their chirds... childrens' education, of which books are an
integral p art Public school educators and librarians are employees of
taxpayers. Though parents and taxpayers may have no jurisdiction over what
is sold in shopping centers, they have not only a right, but a responsibility
concerning tax supported institutions. It's their right, and I, I wanna' say
that this, by no means are these facts intended as an indictment of all teachers
and librarians."
Interviewer: "Um humm.
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Zoanne: "Because far from it, most of them have little if any input into the
book selection process, and ah, they are therefore victims of the system just as
students and parents are. Many of them are deeply concerned, I've had a lot
of parents...or teachers call me and tell me that they're upset and ah, I think
we should ahm, oh, we should..."
Interviewer: "Keep on keepin' on."
Zoanne:..."tell 'em that we're very grateful that they're doing the job they're
doing, those that are really concerned about what are, what goes into our
childrens' minds."
Interviewer: "OK, well I will ah, I will just ah, reiterate what you said, ah,
basically if somebody is concerned enough to want to get outside their home and
we do, I guess ah, if you have a cause, whether it be what you're talking about
or ah, something else, eventually we've got to get outside the comfort of our
home and get involved, I guess that's the first step."
Zoanne: "Remember, that even if you don't have children you are a taxpayer
and this is the next generation and I wanna' tell you, if we don't do it now I, I
just think that ah, it's never gunna' stop..."
Interviewer: "OK, Zoanne."
Zoanne:.. ."and that we do something."
Interviewer: "I thank you for your time and for your comments. Seven minutes
before the hour of four o'clock. Zoanne Flickinger, ah, ah, ah, a gal here ah,
from Minot who is ah, as I said to start things out, have been in ah numerous
newscasts, her name has been mentioned in numerous newscasts and ah, what
she's doing, the ah, subject of much discussion and ah, well, you can kind of
judge for yourself and as Zoanne said if ah, you want to get more information,
maybe some more specifics and some details as to what you can do or ah, what
has been discovered in, in ah, the search through the libraries ah, give her a call,
she'd be glad to talk to you" (Zoanne Flickinger,KHRT radio interview, October
4, 1984).
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Tltlc----Author

(

/sp> / __ /C'-tj.r.___________________

Fubliaher iif known)

--------- **2 fydctrru r/M iitL d.__ ^Sf-r^tX-C^

R eq u est i n i t i a t e d by
T elephone

* 7 £?~eJ'~ ^

£ /£

7

-^Z^zaJLbn

. A d d re ”

V YfO

______

n

S'SSc'S

Complainant represents
himself
organization (please name)

2

&

&

'

1. To what in the book do you object?. Please be specific; (clte pages.)^
~y~'
~ 573 7
~
^
~7~
2. Khar do yo,u believe ipigly: he the reaulf_of reading this book? //J ^
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withdraw it from all students as well as from my child
send it back to the English department for^j^-cval^aUo^

<5. What book would you recommend in its place?
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Appendix E

CITIZEN'S REQUEST FOR RECONSIDERATION OF A DOCK
Title___________ "Catcher in the Rye"__________________________________
Author ________ - ‘ J. D- Salinger____________________________________
FubliaUcr (if known)__________Unknown____________________________
Request initiated by Mr. & Mrs. Dennis D. Schulz________________________
__,
.
Box 245
Telephone _______ 754-2614.____ ________ Address Napoleon, ND 58561______
Complainant represents
_____ X_____ _

' / x U . x i i V t themselves

____________ organization (please name) __________________________ _
1. To what in the book do you object? Please be specif lc ; (cl te pages.)
Profanity and sexual suggestiveness. (entire book)________________
2. What do you believe might be the result of reading this book?
Instilling a negative attitude, especially in a young readers mind, tnat
being a "loser" in society such as the character in the book is in some sense
"macho" and O.K.
5. For what age group would you recommend this book?
None_______________
4. Is there anything good about this bock?

N° .

If sc, what? ___________

.Only aand
person
who,iscould
accustomed,to
Did you read the entire book? No.
vocabulary
Iifesytle
possibly agetperverted
any
satisfaction in reading the book from cover to cover.
What Parts? Portions of numerous pages,_____________________________
6. Now has this book been judged by literary critics? _____________________
Unknown - Only aware of what has been suggested in several
newspaper articles
7. What do you believe is the
of this book! Being a "loser" in life is alright.
8.

What would you like your school to do about this book?
XX_____ do not assign it to my child
XX

withdraw it from a ll students is well as from my child, including
any libraries within our school system.
send it back to the English department for re-evaiuation

What book would you recommend in its place? Nc specific iecommendation,however,
would suggest that it be replaced with a book' in wuj.cn the plot would provide
students with a more positive and realistic outlo<
Signaturc
jtc of Complainant

v
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Appendix F

CITIZEN'S REQUEST FOR RECONSIDERATION OF MATERIALS
A uthor, Editor o r C o m p ile r__________________________ Type of M aterial_______
T itle____________________________________ __ __________________________
P u b lish er________________________________ Copyright D a te _______________
Request initiated b y __________________________________________________
T elephone_____________ A d d re ss______________________________ _
C om plainant represents
_______ H im self/H erself

______ N am e of O rg an izatio n ______________________

1. To w hat m aterial do you object? (Please be specific; cite pages, etc.)

2. W hat do you feel m ight be the resu lt of a stu d en t becoming involved w ith this
m aterial in a learning situation?

3. For w hat age group w ould you recom m end this m aterial?__________________ __
4. Is there anything good about this m aterial?_______________________________

5. Did you read the entire b o o k ? ______If not, w hat sections?___________________

6. Are you aw are of the judgm ent of this material by literary critics?_____________
7. W hat do you believe is the them e of this m aterial?__________________________
8. W hat w ould you like the school to d o about this m aterial?____________________
______ Do not assign it to m y child
> ______W ithdraw it from all students as well as m y child
______ Send it back to the p ro p er departm ent for re-evaluation
9. In place of this book w ould you recom m end other m aterial which you consider
to be of superior q u a lity ? ______________________________________________
___D a t e ______________________________________
Signature of Com plainant
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Appendix G
R E Q U E S T F O R R E C O N S ID E R A T IO N O F M ATERIALS

Title ________________________________ □ Book □ Periodical □ Other ----------------------------A u th o r______________________________________________________________________________
Publisher__________________________________________________________________________—
Request initiated b y __________________________________________________________________
Address __________________________________________ _________________ ________________
City ________________________State

_____________ Z ip ____________ Telephone

--------

Do you represent:
□ Yourself
□ An organization (n a m e ) ______________________________ ■

_______________________

□ Other group (n a m e )_______________________________________________________________
1. To what in the work do you object? (Please be specific. Cite pages or sections). —
2. Did you read, view, or hear the entire work? ------------------------------------------------------ — ------What parts? _______________________________________________________ ___ __________
3. What do you feel might be. the result of exposure to this work? -------------------------------- —
4. For what age group would you recommend this w o rk ? ------------------------------------ ---------------5. What do you believe is the theme of this w o r k ? ________________________________ —
6. Are you aware of judgments of this work by literary or other critics? ---------------------------7. What would you like your iibrary/school to do about this work?
□ Do not assign/lend it to my child.
□ Return it to the staff selection committee/department for re-evaluation.
□ Other. E x p la in _________________________________________________________________
8. In its place, what work would you recommend that would convey as valuable a
picture and perspective of the subject treated? ______________________________
Signature
Date
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Appendix H
Statement of Concern about Librarv/Media Center Resources

This is where you identify who in your own structure has authorized use of this form
—Director, Board of Trustees, Board of Education, etc. -- and to whom to return form.
D a t e _______________________________
N a m e ______________________________________________________________________________________________________
A d d r e ss_____________________________________________________________ ______________________________________
C i t y ________________________________________S t a t e _____________________________________ Z i p ______________
P h o n e # __________________________________
1.

R e so u r c e o n w h ic h y o u a re c o m m e n tin g :
________B o o k

________A u d io v isu a l R e so u r c e

________M a g a z in e

________C o n te n t o f L ib rary P rogram

________N e w sp a p e r

________O th er

T i t l e ____________ ___________________________________________________________________________________
A uthor/ P ro d u c er________________________________________________________________________________
2.

W h a t b ro u g h t th is title to y o u r a tte n tio n ?

3.

P le a s e c o m m e n t o n th e r e so u r c e a s a w h o le a s w e ll as b e in g s p e c ific o n th o se m atters

w h ic h c o n c e r n y o u . ( U s e o th er s id e i f n e ed ed ).
C o m m en t:

Optional
4.

W h a t r e so u r c e (s) d o y o u s u g g e s t to p r o v id e a d d itio n a l in fo r m a tio n o n th is to p ic ?

R e v is e d b y th e A L A In te lle c tu a l F r e e d o m C o m m itte e , January i 2 , 1983
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